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All prantees with awards from programs listed under “General Instructions” ‘above respond.

. 1. Date.of Report: !

September 30, 1980 * -

2. Grant Number:
G 00790,173\1' 7

3. Period of Repory: From: ,
July 1,°1979 ;

p{l’a:

~

June, 30, 1980 L. . .

4. Grantee Name and Descriptive Name of Prbject: ~ p
Univérsit:y.-of Arizona - Project Fiz"stz.l Chance: Interaceiye Outreéch ‘Program . .
c( ¢ . ~ . . s - . 4 ., ap .

8 - K .

Cernﬁcatmn I cerufy that to the.best of my knowledge and belief this report ﬂ"énszsng of this and subsequent pages and

&t1achments) is correct and complete in all respects, excopt as hay be speaifically noted herein. N

7/

Typed Name of Project’ Director (s) Of Prmc;pat"lnvesngator(s;
Jeanne licRae WcCarthy, Ph D. .

Signature of Broject DnreCtor(s) or Priacipal. investigatér(s).
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' ) “s Part 11 ;"Ac‘compushmem Reporung) ¢ .
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A. All grantecs, excep‘x for: those with awards undegd 3.443 arc ‘
*to respond to this Section A. Grantees under 13.433 go to

. B of Paraell.

AI] granxces with awards ynder 13.444 except those sup-
mrtcd solely for “Outreach™ actiyities are to follow the
organizatian of categornies listed bcluw in pgesenting their
- pesformance reports. The categones are based on activities '
common-to all Early Childhdod projects with the exception
noted above for pro;}cls solely supported for oulreach

. activities. " .
. (1) Ditect and Supplementary Scmces for Children’s
Services . )
(2) Parent;Family Parucipation - . :

(3) Assessinent of Child's Progress /.
(4) Inservice. Training for Project Staff -+
(5) Training for Personnel from other Programs or
Agencies ) vy 5
(6) Demonstration and st<emmauun Acuvmes
(7) Coordination with other.Agencies:
. (8) Continuanon and Replication .

’ AW )
The grant application for prograins 13.445, 13.446, 13.450,
and 13.520 provided for the jullowing functions or activi-
+ tiesas cateporneal headmvs in the budget and narrative’

- seclions: . .
N . .
Research and Development Dissemination
Demonstration/Service Preservice/Inservice
) Evalu'ation Training-
. S

Programs 13.451.and 13.452 do not usmally require a
‘breakout since the primary fumum Or JCtiv Ity 1 mmnsxc
to the respecnive procram.,

For each of the above programs. functions. or sctivihved fas
url{)zs those of special impugt for certain pmemmr‘e L.
\:; cation, ady 1sorycouncils, parent mroliement ) discuss
e objectives and subobjecmcs presenied in the approved
application fin narrative format} i terms of: ,
(a) Accomplishments and nilestones met.
(B) Slippages in attasnment and reasons for the slmpuzcs.

Rcfcr back to your application and utilize vour nuapm.mn.
quanerly projections, scheduled chmnulm.ml order and
target dates., and data collecied and maint:uned as well as
criteria and methodologies used to evaluate resuits tor (a)
and (b). For grantees under 13,444, m discussing traimng
of personnel trom other programs, include descriptions ot

numbcrsﬁoftmnees and hours of training received. ,
* %
' Also highlight those phases of the plans of action presented
in your apphcation that proved most successiui, s wels as
' those that uponsmplementation did not appear frutiul.
NOTE: Outreach grantees are to discuss sccomplishments
and slippages in terms o1 teplication and stimulation of
services. resources provided and ficld testing and dissenung.
' tion and trainingin tenins of types of personnel repening
training ahd 1he/numbcr of hours involved. - 4

”,

.
3

Grantees finishing this portion of Part Il. go to C of Pait II.

-

onseration). .
Discuss major activities carricd out, major departures frum
-the orizinal plan, problems cn..numsred SILUICINE Preime
inary findugs, results, and a d¥senption and evaluation o1
any hn.:l-pmdml Esther include cumes vl arediscuss, -

furmamm matenals released: FEpUILS 1N NEWSPIpers. SM3sd

types of tramning. institutions or organizandas nvolved, and |

. Reporting for Grantees under 13.433 (Research and Demn- ’

) oz FORM 80374, /76

[mc

PAruntext provided oy enic [
. .

A ! b -
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/7 . L’ R
. . ) . i TablelB™
, o . -, Project Staff Providing Scmca to Recipients in Table 1A -
LN ’ ’ J- L] -
p - . Number
e Type of Suft o Part-time
’ e ¢t - ? Full-time ) (As Full-time Equivalerts)
1
Pro al Personnel ek ’
(excluding teachers) L ' 4 -
. i ) , . °
Teachers ~ 3
- hl . 4L O
Puapfofessloml ' ’ ' 1 .
l.,Spe;ch/Language, l-Adaptr&e P.E. = i
1 Ph sical Therapigt h T‘b!e i
. 7 piﬂ bplicasb?a o%%m ur?o Tnosc Handiéapped Not Included in Table IA_ . .
: > } 7
' : Service ' Number of Handicapped -
). Screened | - S v . . o7 .
‘ Diagnostic snd Evaluative \ 4
Found uxdeed Special Help g 4 (referred) -
. Pt '
] Other, Resource’ Assistance I~ e 4 (follow-up)
! . EEN -~ Table Il . :
, ‘ . vy ) Preservice/Inservice Training Datp *
‘@ L . SRR { Number of ' Number ci Students Recervad
ﬂandlapped Arz of " "% persohs Received : Preservice Training, by Degree Sought *
0 +  Primary. Concentration -t . .. : -_—
g ‘ ¢}, Jnservice Training AA BA MA Fost-MA
Multihandicapped . ’ ' <
* Administration  * : .
- . . 2 ,
Early Childhood g 3 . « -
'[rainable Mentally Retarded” " . ) , . -
| ‘Educable Mentally_ Retarded b ” e ,
R v 1 - - ~.
Specifit Learning Disabilities ;F , * -
o — : 7
Deaf/Hard of Hearing a .
. be [
® . Vially Handicapped . .
L - 4
. & . —
. Seriously Emotionally Disturbed H ,
. — 7 T *
Speech Impaired ~ ’
o , - .
Orthopedically and Other Health impaired . )*
@ TOTAL . _ .

f data in’ Table 11 abave dlffcr by more th'm 10 perceat from lhose it your zpproved applicatior:, explah.

‘E KCE FORM 8037-1, .76 = .
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Table HIIA

Placement of Children Participating in
Early Childhood Program During Reporting Period

Indicate the placement of children who left your project dunng the year covered by this report p,enod -
NOTE: Count each child ohly once by primary type of piacement -below.

~

. . TYPE OF PLACEMENT

NUMBER GF CHILDREN

. , FULL-TIME PART—TIME.
Nursery schools N 4
/ . I'd
]
. - Day-<care programs
L. 9 . e @ .
Head Start

INTEGRAYED PLACEMENT (ie., in reg

Pre-kindergarten

ular programs with children who are NOT

]
h‘g_djzappedl Kindsrgarten 3
L
Fi ) a
irst ;
\ 1
' ’ Primary gradet > Second .
p) - Other R
! - . . o
Pre-kindergarten y M
. h Ko ‘4
SPECIAL EDUCATION PLACEMENT indergarten 1 \
" fie., in classes only for handicapped Firft i
chlldren but situated in regular private or - 1
bl /, )
ot Ic school) oo Primary grades Second »
: -/ V2 . e L
’ Other }

P
.’

7
Scheduled 1o remain 1n Early Childhood
Program in coming year .

Other (specity)

A -
.

INSTITUTIONAL PLACEMENT

~ ~ . [N
L]
( s 2 Y
']
‘ . ‘ “Table IIB .
] i - NUMBER N : . |P
Cumulative number of children entered into . Estimated retention rate of cumu- ERCENT ‘
integrated placement (if known/ prior to this lative number in mteqrated place-
report period . ment ); %
¥ . . .
? . . [N -
- - - ] ‘
> . o

i




N Q@ ) e« 6 e e e 'Y T
: . _ . Local (55%) . § 24,538 .
\ ‘ a S ' State (39%) 17,400 ’ ;
5 ) ] COST DATA\' Federal( 6%) 2,677 . )
) ' . TOTAL - $ 44,615 | ‘

* (Teacher/aide salaries; Space;ﬂtilitieé Seivices;
FUNDING SOURCE:_ Support .Services; Transportation: Ete.)

L 3 . o, ¢
DRESS; >702 S. Campbell Avenue ' _ NUMBER YEARS IN OPERATION: b

ITE: Valencia Adaptive Education Cente’r

L~ I'd
¢ Tucson, Arizona 85734 . DESCRIPTION OF AREA SERVED * . '

- -, , . . » BY PROGRAM (CHECK ONE) X URBAN ’ _RURAL
‘. 602) 889-8636 “ . ' -
HONE: (602) . : TOTAL POPULATION OF AREA
. . o SERVED BY PROGRAM: ‘ 43,500
) . . - )
OMPLETED BY: Jeanne McRae McCarthy, Ph.D. - : NUMBER. OF HANDICA?PED CHIL= :
. - v DREN ENROLLED IN THE '

ATE: __ September 30, 1980 _ PROJECT FIRST CHANCE CLASS~ '

) ROOM: 10 C. ~ ¢
IR N . " NUMBER OF NONHANDICAPPED - ; .
: . CHILDREN ENROLLED IN THE ‘ _ ;
: ‘ - PROJECT FIRST CHANCE ‘

CLASSROOM:

*

[ ( 1] -

JENERAL INSTRUCTIONS: P - N -

1. ‘Pleasé enter the amounts that are used to maintain the PROJECT FIRST CHANCE classroom only. ST .
. ° i ,

2. if yoy are serving both hdndicapped and nonhhndiéapﬁed children in‘your PROJECT PIRST CHANCE classroom, piease .star (*) .
those items and services provided the handicapped children only,

¢
. . -
——

; .o - . K . . 3 ' ' . 3
+ If conforming to this format jeopardizes the accuracy of the information, please use the blank forms provided.
i ‘ . . ‘ / ' » . )

. “ . 4 ¢
Y . .

J
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PROJECT FIRST- CHANCE
. INTERACTIVE' OUTREACH MODEL PROGRAM

Final Report FY 1979-80 ’ . /
July 1, 1979 - June 30, 1980 .

(3

Bart II. Accomplishment Reporting

3
IS

This final report of the Project First Chance Interactive Outreach
Model Program for the first year of Qutreach fctivities will be organized
iato four cdmponents: ' . K

1. Actomplishmerits and Milestones Met
by 2. Indteaiors of Iepact'Acrqff All Activities
. a« .’Awareness = _ : o 5
b.J Produce DeVelopmeng and Distr%bution ‘
c. Stimulating Sites . ' g . .
,_§, Training : i .
e. St;te Involvement and Coordipaeion
ﬁ; Other ' . - . i
3. Evalpatio? of“the'ProjecF First Chance Interactive Outreach Project: p
a. ,PibposedfObjectives,:Activities, and Degree of Accomplishgent
~ b. Evaluation Summary
4. * Evidence of Effectiveness ) o

a.:_Child Progreds Data from Model Demonstration Site

~ 1. ABACUS Data ‘

- R4

a). Summary of Behaviors Mastered - .
- b) Imdividual Child Summary L, .
c) By.Developmental Area

2. Individual’%;ogrdmé

. a). Summary Table of ﬁehaviors Mastered
b) Summary Table of Individual Programs

[} N an

* o 3. Child Progress Data '

, a) Behavior Change Documented in One Child
/ b) Child Prégress Data from Omaha Replication Site

s ] 4. Parent/Community Contacts: Model Demonstration Site
. b. Child Progress Data firom Omaha Replicat%on Site

’1
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1. Accopplishments and Milestones Met

~
N

~

As this final report is being written the Project First Chance
Interactiye Outreach Model II, (FY 1980-81) is in full swing, funded:
by the Office of Special Education for the second year, for a total of .
five years of demonstration and outreach funding. d

As will be noted from the Indicators of Impact diséhssed in the next
section, outstanding success has been achieved in Texas, with the support-
of the Texas Education Agency . through the Early Childhood Coordinator.
This support has been extended tothe Regional Service Centers XIt, (Fort .
Worth), Region VvI1- (Houston),, and Regfvn IV (Lamar) in the form of grants
to stimulate LEA's to develop Project First Chance Model Programs. At
least five LEA's have contacted Project First Chance qirectly,with the .
4intention of replicating the model, including Deere Park, Garland, Seguin,
and LEA's in the Austin Regiod. The most viable of these will be selected
as Outreach sites for the 1980-8l year.
The Region XI site in Crowley, Texas will be developed further with
the -assistance of the staff of the Regional Service Center in Feprt Worth.
In addition, Project First Chance has been asked to train another Early ) g -
Childhood Coordinator for the Region and to provide training for the
gstaff of another site in Saginaw, Texas. This site will serve as the
demonstration clagsroom to train 16 teachers and aidésdwho will be develop=

9

* ing Ptoject First Chance classes in their respective districts. Additional.

i{nformation on the Texas gites is included "in the Indicators of Impact,
Table 1. ) I )

» Less success was evident with the sites inJMillard School District,
Omaha, Nebraska. T@p c;hss rooms were established' in Norris Elementary School
gerving 17 childred, Evidence of progress of each child is impressive, with
a total.of 532 behaviors gained as measured on the ABACUS, a.criterion'refer-
enced instrument (Table 1¢). However, personnel changes resulting dn a shift
of administrative support of the model continued to cause difficulties. .
Efforts were made to provide the technical assistance nécessary to overcome -
the internal problems. Some success was evident, in that the program was
quite successful in terins’ of child progress. However, the decision was made’
to modify the Project First Chance model  and to develop a less stringent )
approach. In addition, efforts on the part of parents to integrate the child-
yen iato programs for non-handicappled children'made it df¥fficult for staff to
place high priority on developing the Project First Chance model. As a conse~ .
quence, we will not be providing resources during 1980-81 unless requested to

do.so by the nevw cdordinator.

° 1 ,

‘One of the major goals.of Project First Chance has been to facilitate the
qevelopment of programs for preschool handicapped children in the State of '
Arizona. As can be seen from Figure 4, emphasis has been placed on Awareness

. R _ . *

v

PR—
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o . T .
: : . oo e s
x PreSentations throughput the Si:ate, and on involvVement at the State level. 4,

i .Three replication sites have recently been funded with VI-B funds through’ .
& the SEA. §yn'Chandler, Nadaburg, and Williams Air Firce Base. Assistance

was give in the conceptualization phase of program developmerit. Adslition'al
) Cutreach activities are being planned for the 1980 -81 school year, beginning

a with a RPublic Awareness Conference on August 4.

¢ In additi®h to these three sites which,are planning to replicate all
y . . components of the model, six othér sites are using some of the componerts
of the child and family setvice programs: -

. Arizona Training Program Tucson (ATPT) .

1
2. University of Arizona Child Psych Lab
! N 3. Headstart - Pima County :
@ " 4. La Frontera - Tucson ‘ .
o 5. " CIDS - Phoenix . . R
6. Tucson Association for Child Care (TACC)
The Tucson Association for Child Care has’ requested Dutreach ass‘istance
X in screendng 75 day care children, parents, and teachers in six Urban League :-.
e inner city day care centers “in October, 1980. In-service training will be
) . provided in the use of the ABACUS, in writing I.E.P.'s for identified handi-
capped children, and in implementing individual and group programs in the —
Project First Chance curriculum. University of ‘Arizona students in the
Preschool Master's Program will be utilized, along with the ProJect First~
¢ : Chance Outreach staff. . . .-
T J Although ther® have been some significant indicatioms of progress iff )

Arizona, the legislation resulting in fiscal restrictiomns have made the future
less bright than earlier predictions suggested. Restrictions on school -
budgets, limiting increases to 7%, together with the lumping of regular,
special,‘and transportation expenditures into one total, have ‘made it ‘diffi~
1 * cult for administrators to consider new, nonmandated programs for handicapped
- chfldren. However, there are eme indications that are more positive.
o .
= 1. - The Governor's Council on Developmental Disabilities has recomménded
that permissive legisla"tion be introduced in the next session to allow programs
® . - in the pubiic schools’ for 3 and ‘4 year old handicapped children. , )
2.. The SEA.has received a State Implementation Grant which has been
utilized to employ a coordinator .who is functioning full+time to develop

programs. - e .

- . s . .

¢ o , 3. Standards and Guidelines for Preschool Programs will be finalized
i and submitted to the Special Education Advisory Committee for review.
h » ’ P) R -

4. .bne of the priorities for the VI-B 'discretionary proposais‘will‘ be
unserved populations, including preschool handicapped children.”
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7 ‘ PROJECT FIRST CHANCE ‘ .
: INDICATORS OF IMPACT
o N\ \ . ) -
. .o - &BsracT _

? - ’
P )

- Minimum Indicators ﬁf Impa&t are presented 6n all six cdﬁpogeqys of

- Qutreach activities N

[
—

< -
.

1. Product Development and Distribution " ) S
S ' . .. .
2. Awareness .
o . , r’/_’_\._\ ) -
3:}*St{hulating Sites . : ) - .
. % 4. Training - q C - . v
. . ' ‘ .
5. State Involvement ' _ \
6. Other - : i} - ,
» L 7 2 . v
v . N . . 4 F
The Informational Summary Format together ¥ith Figures 1, 14, 2, 3, 4& and 5,
which follows summarizes the quantif}able data available. .

¢ 0

These 'components of the informational summary of Indicators of impéct are
self explanatory with the exceptién.af,Awarénéés, Stimulating Sites, and

* Training. ‘IR accordance with information dissentinated in‘the Outreach ,

. Project Diregtor’'s meeting on September 103 1980,’the following guidelines

Rave been used:
. . y

. . 4 .o
Awareness'refers to the dissemimation of general knowledge about  the
t project; . - ) Ve

" Stimulating Sites rg%;és to training provdded to personnel from those-
,fiscal agents using he services .té children or services to families

<

. components to serve children;

. . v F

Training has been’ documented separately' ‘from Awareness and replication
site training and refers to competency based modules inyolwing University
training programs, “generally a three week- practicum fm pight week or a
fifteen week student tedching experignca.‘ One-day tlac r inservices
have’heen included in the Awareness component. :




, 2. fﬁdicators of Impact Across All Activities ' o " P
® . i ?Nrommmm SUMMARY FORMAT <

z " . d > °
¢

OUTREACH ACTIVITY - * N IMPACT INDICATOR OUTPUT
e AWARENESS _ - Number ‘of persons’ reqiesting materials/{'

T ) information by phoge or letter ' ) __200
. D - Number of persons visiting demonstration/ - o
e continutation site . . 160 .
A oo - ~ = Description of Awa.reness présentaitons ! )
L o ‘ (see Table 4? - O . . " ‘>

: " - Number of Awareness-presentations . s 23 )

- S

= Number of persons involved | ’ L -.2?50

PRODUCT BEVELOPMENT " "= Number of ‘products' developed/revised

AND DISTRIBUTION .
- ’ - N@fber of products distributed to rpZm:ber

. of persons | ,

‘ ~ Number ofqhildren receiving newy oved
' services via use of selectgd’matefials or
components of model ~

Py T .
STIMULATING SITES - = see Tables lA, 1B, 1C, 1D -

. = Information by replication site - ‘

- (see Table 1) - .

P} 3

1
! ’ s A ' - Numbeft -of staff trained (see Table 5)
‘. - B b 1’~ ] .. ] L 4

TRAINING > = see “Table 2 ’ e -

.

® .. ~ ' = Number of highe;\e@cation institutions /
incorporating model c'omponent(s) into

v / : N ' course work

. = ‘Number of handicapped childrep ';eceiving
K3 improved. services by number of persons

'® ’ v reaching criterion training .

-/ : . v ‘ ' :, 'y ¢ L
KA Co - Amdunt *and source &f funding provided gy

*  -others to support training experiences

. . .
< N
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INFORMATIONAL SUMMARY%FORMAT .
. continued 3 K

\

OUTREACH ACTIVITY . - IMPACT INDICATOR

. . . R , » L \\ﬁ » . v
STATE INVOLYEMENT h Recognfged assistance in developing or .
amending state plans, state policies,
or legislation ; .
Recognized assistance in suppofiingnpew,
positions/structure for early’childhood
_within SEA or other state agencies

Number of publications developed and
number distributed with project's
assistante in program guidellnes,
license, or certifieation, etc.

[

Number children'served with, increased
high quality services, e.g., accurate ~
results in screening/diagnostic
procedures and subsequent direct
services - g
Number of persons receiving information
on sources of funding, writing proposals,
and receiving funding

Cost benefit consideration and analyses
\

. 3

~
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i TABLE 1 ‘ ( . :
; . ' ' . Description of Demonstration-Continuation Site. and Each : ' !
' Replication/Model Utilization Site for FY 1979 . ) . '
- . e
ntact Person; - ¥ of Full Amount(e)f Model Componenta # of Children| Child Progress | New Services | Improved Servic
me, Address, . and Part | Source(s)of]| Used with (*) & |'Served by Age|Data to beé Not Préviously] at Existing Sitd
one of "Agency " | Time Staff| Funding Without Adapta- | Range/Handi- | reported in ., | Buppgrted (Yes/No)
. tion - . capping Condi—June, 1981 (Yes/No)'
Jtion nE . s
.C. Navarto 1 7 - — — ) :
unnyside Scheol ,8 " | $44,615 Total Model 10 © Iy IIy IRI, | ° Yes .. ' . "
istrict #12 s | |State & . o J CA 5-6 : - : / ’
238 E. Ginter Rd. . ¥ 1local Sources ' TMR, MH, EH, | IV ) ' . '
. A . , .
ucson, AZ . .ot PH . ) .
94-1440 . ‘ o Co .
¥ . ' ¥ - \
. v . : . ) . ‘
herry Elliott v 9. $84,000 Total Model 17 R ! Yés . ,
illard School Dist. State &~ L] CA 3-4 . 2 N &
th & L Sts. . ' . |Local Sc;}xrces o . . b . ' . .
maha, Nebraska . o I 2 . ) S 2
8137 . , ] ' . N . . . -
ary Hood ~ 9% * [$50,000 - Total Model ~ 8 Iy ! ¢ _ ’ Yeok
ducational S?rvice 13 Sites State & . — CA 5-4 '_‘; i .
enter-Regdon IX trained Local Source§ . TMR, EMR, LD, { A -
001 N. Freeway 1979/80 who| # . [P I, MH : o . 1
t. Worth, TX - will repli- . . ) ' ' ‘
817)625-8211 A cate in 1980 A : ; /N
' Al . * , F} , ~ 3
Susan Lowe ' i 7 Curritulum 5 i : ¥ 4
uth Birdville Elem ' \ Data Monitoring | .o . 2
2600 Solona Dr. i R SR - . -t o '
Haltom City, TX 7611y . ) , ™ . .. . ‘
4-6206  _ . .
Charlotte Healy - Curriculum - 4 7 - .
Hurst-Euless-Bedford| - .. . Data Mohitoring : < . ¢
Ind. School District ) % e T y >
409 Ector Dr. : ) . . . R
Euless, TX ) - T . B . L I S _ ' M
283-6621 . ’ . _ : .
: . ¢ : « 1 P s
Q l‘i ‘ ¥ ‘ ! 1 U
. e .
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§ - TABLE 1 .
' Description, of Demonatratioanontiﬁﬁation Site ond Each
, Replication/Model Utilization Site for FY 1979
ntact Pereqgn; # of Pull | Amount(s)/ | Model Components|# of Children| Child Progress | New Services | Improved Servics
me, Addreagi and Part Source(s)of| Used with (*) & | Served by Age|Data to be Not Previously] at Existing Sitg
one of Agency Time Staff| Funding "Without Adapta- | Range/Handi- | reported in Supported (Yes/No)
tion . eapping ConditJune, 1981 (Yes/No)
. ' tion T
ducational Service ' ‘ oo
enter-Region IX ; ’ - - -
t. Worth, TX (cont)
Kay Hunter Currfculum
J.L. Boren Elem. » | Data Monitoring 5
1400 Country Club ' R
Mansfield, 1X .
76063 . . \
473-1524 )
. ) .
Martha Holly . Curriculum 10 / ”»e \
Arlington I.S.D. . Data Monitoring
Roark Elem. , ' ‘ '
2401 Roberts Cir. ¢ : ' .
Arlington, TX , !
(817)460-4226 . ) - O
. &
~Barbara Kimmel Assessment NA
Meadowbrook Elm.#40 Curriculum, )
Meadowbrook Dr._ Data Monitoring
Ft. Worth, TX ) .
817-536-4233 »
FTeresa Needles x - 20 ~ . R
.Sherrod Elem 4 - ‘ :
2626 Lincoln . ’ : N
Arlington, TX 76012 ’ . j::) :
.273-5283 ) ‘ -
 poris Kupferle .. Assessment 9 v .
Phillips Elem. #47
3020 Bigham Blvd. -
Ft. Worth, TX 76116 - 1’7
817-731-1380 ‘ - L
15 f : ) — :




232-0631
Q

13

.'//' ‘. R X [ ] [ ) & 5 .' .’ .' " ‘@
- , . TABLE 1 . '
. Description of Dembnstration-Continuation Site and Rach
. - Replicatipn/Model* Utilization Site for FY 1979 s A
ntact Person; # of Full | Amount(s)/ | Mddel Components| # of Children| Child Progress | New Services | Improved Servic
me, Address, and Part Source(e?of Used with (*) & | Served by’ Age|Data to be Not Previously] at Existing Sit
one of Agency ' Time Staff| Funding Without Adapta- | Range/Handi- |reported in Supported (Yes/No)
' ool tion capping CondifJune, 1981 (Yes/No)
. . tion
.. S
‘ducational Service .
enter-Region IX )
"t. ‘Worth, TX (cont) ~ X
Marcia Munch Assessment - .
Ft. Worth ISD Curricplum. . . . .
Spec. Ed. Dept. _ Data Monitoring
El Camp .
737-6646 - \
Pam Wilson - ' Curriculum 13, -
Bess Race Elem. Data Monitoring 1
Crowley ISD. . ‘ : .
512 Peach - 1 ‘ .
Crowley, TX - ' '
817-297-1321 o ! - 7
Linda Lesses ' & Curriculum 6 .
Bess Race'Elenm, Data Monitoring ’
512 Peach
Crowley, TX . N ’
817-297-1321 .
. ) \ o
Jo McGovern Curriculum 130 ,
Foster Eled. “ ;o
2315 Stonegate .
Arlington, TX 76015 .
460~4702 _ '
anginia Boggess Curriculum 13 )
Saginaw ISD . - — —|Data Monitoring - -
Saginaw Elem. ' " g . p
Box 79160 AR B .
Ft. Worth, TX 76179 " 153
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" TABLE 1 .
' Description of Demonstration~Continuation Site and Each :
Replication/Model Utilization Site for FY 1979 ’
ntact Person; # of Full | Amount(s)/ | Model Components|# of Children| Child Progress | New Services | Improved Servic.
me, Address, and Part Source(s)of]| Used with (*) & | Served by Age|Data to be Not Previously] at Existing Site
one of Agency mimg Staff| Funding Without Adapta- | Range/Handi- | reported in Supported (Yes/No)
. tion. capping CondifJune, 1981 (Yes/No)

. ’ tion R
tducational Service ‘ “ i
enter-Region IX .

t. Worth, TX (cont) ] '

Sammie Whice Curriculum 8 -

Eagle Hghts Elem [
"'P.0. Box 756

Ayle, TX 76020

237-4161 |

Guy Brown Aeseésmeﬁt 6

Blanton Elem. :

1900 So. Collins

Arlington, TX 76010 : L

460-3456 ' ;

Dee Fifer Curriculum 5

Duff Elementary

3200 Lynn%ood .
‘Arlington, TX 76013 .

¢ v . { !
» ¥ 3 ) I’
, ' ’ | A
el
< : .
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. . TABLE 1
M PARTIAL REPLICATION SITES FOR FY 1979 ] :
""", ¢ | PLAGES USING SOME OF THE COMPONENTS .
- 1’ i s i
AR LOCATION 1.
NAME OF AGENCY ', OF COMPONENTS USED
3 . AGENCY :
Arizona Training Program Tucson ’ A.B.A.C.U.S.
Tucson (ATPT) ,
University of Artzona University of Arizona | A.B.A.C.U.S.
Child Psych Lab, " . '
. \‘Q
Head Start - Pima Coun&y Tucsoh A.B.A.C.U.S. .
La Prontera Tucson~ Home Programming-
CIDS Phoenix Assessment
Tucson Association for \ V-
Child Care (TACC) Tucson 4 A.B.A.C.U.S. ’

Curriculum
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-3 . veloped; scales and other measunng devices used.

]

m.,,, journals, etc.; papers preparcd for professiona) meet- ‘  cision by volunteer(s} to pursue a career in special edu-
cation, new public schaol policv to 1ntegraic handi-

inp. textyy! and graphig matenals. comoteted currculum
matenals and instrictional guides, or draits if in a deveiop- capped children into rezuiar classrooms. enactment of
« mental stage, special methods, techmques 2nd models de- mandatory or other State legislanion ajfectirg early edu-
) cation, relevant new course offerings at umversitics,
' et}

-

When finished with this pomon of Part 11, 13.443 grantees . )
(2) Where outputs are quantificd in response to any portior

gotoCofPant il | . .
of Part 11, telate quantifications to cost data for compu
C. All grantees are to respond to this section-C. Discuss the . tation of unit costs. Analyze and explain high-cost um
following:
(3)Indicate other matters which'you would like OE to
(1) Unanticipated or anncnpated spinoff developments/ie., know dbout (e.g., community response to ihe project.
those which were not'part of your originaily arproved © marters concerning the project s working relationship
ubobjectives, but which are contemplated witmn the . with OF, technical assistance aj OE staff, urany other
purpose of the Education for the Handicapped legisia- - nimm sublect. yi
tion, such as iew coope(ptm‘ve inter-agency efforts, a de-
Part {11

capped programs with a Preservice/Inservice Training activity
are to complete Table {l. All grantees under 13.444 except
those who are supported solely for “Hutreach™ acuvmes. are
to complete Tables 111A and }1IB. .

e

All grantees with 2 Demonstration/Service funcuon or activity,
except for 13.444 grantees who are soiely supported for “out-
reach™ activities, are 'to complete Tables 1A, IB. and IC.

All grantees under 13.451, as well as those under. other hands--

Table 1A — Demonstration/Service Activities Date (Continuation/Demo. Site)

' i Children
Enter actual performance data for this repon penod into the the number of multihandicapped in-line 13. Data for hnes 1
appropriate boxes. Use age as of the tune of the ongnal ap-  through 11 are for thuse directly served, i.e., senices to tilosg
- plication, or the continuation application, whichever is later. enrolled or receiving major services. and not those marely

On lines above hne 11, count multthandicapped mdmduals screened. referred or given mimimal ur occasiorial serviccs.
only once, by primary handicapping condition, and indicate ° .

! . ‘ ¢ ) Numper of Har.d.ucapoed Seived by ATge
: @ ' Type of Handicap F- Ages: | Ages Ages Ages - Ages Age 19
. . 02 . 35 69 1012 13-18 | ap4 Oves
1. Trainable Mentally Retarded ) . - b S ’
2. Educable Mentaily Retarded . /.
‘ . . il o
;. ’ 3. Specific Learning Disabilities . o o) :
" 4. Deat-Blind _ o] N D
© : : -

8. Deaf/Hard of Hearing . 0 L’

. | N a. . ° ° N ;
—_G. Visually Handicapped ~ _ o
~ . 2. Senously Emotionally Disturbad ' -3“ R o

8. Speech Impaired : 0 o
® S - - . =T - :

9. Other Health; Impaired . 7 :

10. Orthopedicyily impaired ' D - . (
, 1. Total R oo . ‘ ] !
. . . /o

12 Multihandicapped  * : é ! -

“ ‘he data in the lbOVC table ¥ r [ : rosed J Calio],
differ b more (han 10 t rp
! ain X , pe cent from lhe dl({ﬂ o1 mally pl’CSCl’ltf? I vour.app ‘. licats

. - 2 '
. 3 23 ~<




L e y . ' TablelB o e
® oL Project Staff Providing, Services to Réapients in Table 1A -~ * ~ .~ |
’ . cL . , ' Number
Q" ' Type of Sutt’ L . Part-time
\ J . FU!F time {As Full-time \Equiva/enp)
é Professional Personnel SDeecn/Language L .
{. ' fexcluding teachersjadavtive RE * 4 -
' - Fhysical Therapisg - ‘ .
Teachers School Nurse o, 1 i - £ ‘
Paraprofessional /- 1 ¥
e . . ; Table IC _
I applicable: Servicss to Those Handicapped Not Included in Table TA
N . N : e
Service ' Number of Handicapped .
o Seomed T
:. . " ) - — ~_ * 7
i - Diagnustic and Evaluative y; -, .y 4 '
{ Found to Need Special Help 4 (referred)
i . e ’ AR .
® Other Resource Assistance 4 (follow-up)
[
f . . Table I
! I T Preservice/Inservice Training Data
'\9 ) . ’ ’ Number of B Number ci Stuacﬁts Received
: Handicapped Arza of ' Persons Received " Preservice Training by Degree-Sought ...
- - Primary Concentration S e Teainin el
' ‘ | fservice Training AA BA ‘MA Fost-MA
Multihandicapped
® Administration : . '
€arly Childhood g , v '
Trainable Mentally Retirded

f

1

s

i'

- TOTAL

g,duab!e—Mentally Retarded

.
——
A

Specific Learning Disabilities

- Deat/Hard of Hearing

{ - .
'® Visually Handicapped

Seriously Emotionally Disturbed

. .
apmdecnt Eo VT np- SN N SRR

Soeech Impaired

«

. o'"'*ODedically and Other Health Impaired. .

4

+

y—

1! data in Tyble Il abave differ by niore th:m'ld perceat from those in vour approved applicatior, explan.

Q
RIC FORM 4037.1, 3.76 )

IText Provided by ERIC

3

24




. TABLE'2 - AN

SUMMARY DESCRIPTION OF TRAINING ACTIV‘:[TIES ‘
4 E ) 44 19794° P \
/ l‘ “‘::‘ng ' ' ~e 5 N - s N
URATION | <TARGET | # PERSONS CONTENT SUMMARY - # of UNIVERSITY o F:IfNDING SUPPORTFED LOCATION
roe | TRAINED" CREDIT HOURS " BY OTHER SOURCES
>, PROVIDED TO # (SOURCE/AMOUNT)
OF PERSONS i *
3-5 Oklahoma v+ 50 T ALl componenté of PFC Model 3 hrs . ) Tuition, OCU, - ’
City Univ. - . : ‘| (for 5 week course) SEA/? : .
Graduate * ) ‘ . . )
Study . “ R
Practicun{ MA Std-}. 10 All components of PFC Model ) 30 hrs to.10 personp 'i‘uition, UofAZ, BEH -
Intern~ | dents . ) e R . : P
ship U of AZ . : RN
> . ‘ |
. . ' .- v . s ! t
40 weeks | MA Stu- 15 All components of PFC Model 18 hrs.to 15 personps BEH, UofAZ - i L
denfs . - | Tuition/$25,000 " -
U of AZ C g
’, . 1
2 days [Health 200 Assessment/Programming for . ‘«3 hrs Continuing | CIBA/ .- : !
. [Related Preschool Handicapped ~Education Credit | U of Cincinnati ' -
Professions . -, - ' , : ' v
U of Cinci ' i
- ’ ? - F -
N - ‘
1 Physiciang 300 . Overview ) Yo ? *Continuting M_edical Neuroeducatio
Wayne Statle ' . < Education Credit Cénter Hospit
' ‘ - Wayne State Univ, Beaumont, MI
, . - _ b2
2 5 Ad - 2 G >
v ‘




9 . @ o, o o ™ e » : U
h ' Figure 3 . o ' ‘ .
T . . . Q \
Overall Summary of Impact on Children
New Services Not|Improved Services [|New Sites [01d Sites|01d Sites
- Previously - :- |at Existing, FY.1979 {from from
) Supported Sites FY 1978 |FY 1977
eplication/Model Utilization 3 - 45% + .
‘ Sites - - 5-635 . p4g0= 3 1 1
EMR, TMB, MH,P ive} ' -
o . LD, MH ‘
.- \
ther Sites Receiving Other r -
utreach Assistance ” .
. . 4 _
, -
¥ Sites
' ~"# Children , i
by Age Range . )
: /by Handicapping| . -
T . .. Condition
b ] ) N &‘




DESCRIPTION OF AWARENESS PRESENTATIONS

4 FY-1979
H , .
| ,
DATE nu;mrou TARGET # RERSONS | CONTENT SUMMARY LOCATION AGENCY FUNDING . PRESENTER
1979 INVOLVED SOURCE
[ .
i 7/30 Austrian 5 Model Overview Tucson ‘U of AZ University Jeanne McCart
: Professors toN -
H ' L
g 8/17-8 2 Special 200 All Model Components -- | Austin, TX TEA TEA Jeanne McCart
i \ Educators : ‘
s : ‘ - S
; 8/10 | % Dept. of 4 lAssessment, IEP, Coolidge, AZ | ATP . DES Jeanne McCart
| Economic .o Clipboard, Curriculuu, , (Coolidge)
¢ Security Homne Programs W
3 Day Care W 3
' Personnel S 2 -
i 9/1-8-9 3 Teachers 100 "@sseésment. Curriculum | Toronto Camp Towhie|Fees Jeanne McCart
? 11/2-3 Education Assessment, Language, Chicago ICEC CEC, FPees Jeanne McCar
i ) Personnel Overview . -
i : - =
1 11/8 k. Title I ‘
] Teachers 30 Overview of Components | Tucson Tucson Unifd.|LEA Jeanne McCar
i ' School Dig=
I trict I
? . PACE Program
% 12/3 1 day |Spec. Ed. 40 Overview of Field/ Tenley Park LEA LEA Jeanne McCarx
- Personnel + |All Model Componentsa I1linois .
; 12/7 1 day |Spec. Ed. ' o A .
] Personnel 100 Assessment/Programming | Atlanta, GA SERRC SERRC Jeanne McCar
‘ . for Preschool Handi- .
: L capped Children
Y day |P.S.. Task. 15 - State Plan Phoenix SEA SEA Jeanne McCa
Force» : ' ~a
| ) % day (P.S. Task 15 State Guidelines Phoenix SEA - SEA Jeanne McCa
b | : Force o ‘ 0 2 ) 30 -
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~ TABLE 4 -
DESCRIPTION OF AWARENESS PRESENTATIONS
FY-1979 * -
» . o '\
DURATION | TARGET # PERSONS | _CONTENT SUMMARY . LOCATION AGENCY FUNDING 1 PRESERTER °
INVOLVED ' SOURCE
I day [Administrat 75 Screening Austin, TX TEA, ESC TEA Jeanne McCarthy]
’ .Jtors, Diag+ . 7
nosticians
Teachers
4" - |acLD 700 Assessment, Programming| Milwaukee, hI ACLD Fees Jeanne McCarthy
Partici- )
pants *
20 Proposal .
Reviews - - Chandler, Az SEA SEA Jeanne McCarthy
* l\.’
2 Spec. Ed. (ﬂ
Teachers 175 Overview, Assessment, . . i .
Curriculum San Diego, CA| SDUSD LEA Jeanne McCarthy
) - Teachers 300 Parent Involvement Philadelphia CEC / PFC Kathryn Lund
1 Spec. Ed.
Personnel 500 Overview of Field of Topeka, KS KCEC Fees Jeanne McCarth
Preschool Handicapped : .
) Resource 30 Preschool Programs Kelland School TUSD I PFC Jeanne McCarth
Teachers Tucson ,
1 Health 300 Awareness - Neuroeducation |Beaumont Pees Jeanne McCarth
Related Center Hosp. Hospital
Profession- Beaumont, MI .
, als )
R _|spec. Ed. 10 . |Awareness/Implementatioj Tucson Schumaker |[PFC . Jeaan'McCarth
Teachers ’ ) School ‘
1 Spec. Ed. 300 Overview Wichita, KS CEg CEC Jeanne McCarth
: 31" Personnel N 32
1 ' E
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: TABLE 4
DESCRIPTION OF AWARENESS PRESENFATIONS
FY~1979
DATE | DURATION | TARGET # PERSONS CONTENT SUMMARY LOCATION AGENCY FUNDING PRESENTER
1980 B INVOLVED SOURCE
5/22 1 day |Preschool 6 Avareness Sells, AZ Papaga Tribe |PFC Jeanne McCarth
Administrat
. tors
6/20 L Develop- 25 Parent Training Tucson Developmental | PFC Kathryn Lund
mental Disabilities/
Disabili- Mental Ret.
ties/
Mental Re-
tardation -
6/25 I Preschool 20 Avareness Tucson Preschool PFC Jeanne McCarth
Service Collaboration
Agencies Project

J
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SUMMARY OF TRAINING SESSIONS IN PROJECT COMPONENTS
DEMONSTRATION-CONTINUATION ‘SITE/REPLICATION SITES (FY 1979)

7 PERSONS F OF PERSONS COMPONENTS
DATE DURATION INVOLVED INVOLVED *TAUGHT LOCATION TRAINER
/=12-16 5 da . |Staff-Millard | “10 Data Monitoring . \ Omaha, NE Dr. Kathryn Lund )

Developmental

Center -
10/3~6 3 da, . Staff-Millard’ 10 Curriculum - Omaha, NE Dr. Candace Bos

o Developmental

Genter .

;1/5-9 5 da Te;ga_Staff ~ 2 Total. Process PFC-Tucsof" JoAnn Penak & PFC Staf
R ';_ . . - -

11/12-16 4 da TexastStaff 2 Total Process PFC-Tucson JoAnn Penak & PFC Staf
11/16 . 1 da Texas . '

Administrators) 3 Overview ' PEC-Tucson Dr, Jeanne McCarthy

) . Dr. Kathryn Lund
11/27-30 4 da Omaha Staff .2 Total Process PFC-Tucson JoAnn Penak & PFC Staf:
2/10-14 | 5 da lomaha Staff [ g Needs Assessment Omaha, NE JoAnn Pgnak .
L /14-25 9 da Omaha - 15 Awareness Omaha, NE JoAnp Penak
: ’ : Data Monitoring . 0
! 50 Benefits of Data ’ Laura Schnaps
’ All Components , -
; -\ - - . >
1l da 't. Worth, TX 50 Awareness Ft. Worth, TX Dr. Jeanne McCarthy

36
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SUMMARY OF TRAINING SESSIONS IN PROJECT COMPONENTS
DEMONSTRATION-CONTINUATION SITE/REPLICATION SITES (FY 1979) @

i PERSONS # OF PERSONS COMPONENTS
DATE - | DURATION INVOLVED INVOLVED TAUGHT LOCATION TRAINER

Staff ‘
2/11-15 5 da Crowley, TX 3 Awareness Texas JoAnn Penak

Staff . _ @
2/29 1 da. ‘Ft. Worth, TX 50 ' "ABACUS Texas Dr. Kathryn Lund

Total Process -

Staff ) .

4 /21 1 da. Ft. Worth, TX 50 Curriculum Texas Dr. Candace Bos
) v
- "\
) . N * .
6/2-6 6 da Ft. Worth, TX 7 yABACUS Texas o~ JoAnn Penak
Total Process . Joanne Newman

Staff ’ I

6/9-13 5 da Crowley TX 7 ABACUS Texas JoAnn Penak
' ' Total Process Freddie Godfrey
i
N A
e

37

38
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3. Evaluation of the Project First Chance Interactive Qutreach Project

Siace the two principal objectives of the Project First Chance Outreach
Project ‘are quite different, two approaches to evaluation were planned. The
first objective addressed the diffusion question: Can the supportive systems
proposed result in the successful implementation of-the Project First Chapce
Model in the distal sites which have expressed interest in such replication?

The second objective raised a development question: Can the Project
First Chance Interactive Outreach Model be developed and demonstrate its
effectiveness in dissemination of the components of the Cognitive-Developmental-
Behavioral Model developed over the past three years? v

The evaluation design was chosen in order to gather information on the
specific objectives delineated as most effective in meeting the goals of the
, Outreach Program. The design was primarily aimed at evaluating the replica-
bility of Project First Chance components, and the process whereby the demon-
stration site and staff interacted with replication sites, staff, children
and parents. In essence, we argfevaluating bhe viability of the "cloning"
process, : .

Major questions addressed in this Interactive.Outreaeh Model evaluatios ’
design included those ?ddresslng thehprovision of assistance and the impact
of the effort: - PR : .

g

1) Which components of Project First Chance were utilized successfully
by replication sites’ . - '

»

2) What was the nature and scope of Qutreach training provided to
replication sites? What were the objectives for each training
session? Where they accomplished?

‘ 3) How was the training viewed by the participants?

4) Did change occur in the competencies of the replication staff .
as the result of training provided? Y

5) What was the impact of the effort on the children receiving
new/improved services? >,

6) What was the Impact of the effort on the families receiving
new/improved services?

7) What vere the demographic characteristics of the site, of the
children and families served?

~

Evaluation procedures are internally conststent with the activities
carried out to achieve each objective, specified on the follqying pages.

. - ¢
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1 . s
— The principal emphasis tras been placed on continuatiop of %he demon- &
i stration site, the number of full and partial replication sites develaped,
[ ) theénﬁ-mbers trained, changes in teaching behavior competencias, and in
: increasing or improving the ciuant:i't:y of high quality specialized s‘ervices

-

to young children and their families. ©.

The data specified as the product for each objective has ‘been collected.
Because;of the anecdotal and/or subjective nature of much of the data, it has
@ - " not beén possible to quantify ahd coliite it. Therefore, the degree of

) aécomplishment, has been rated on a "5" point scale,; with a "5" indicating

a high degree of dccomplishment, and a "1" a low degree, reflecting the
, detailed data presented in Appendix B, . .. ’
, . . In each.instance where accomplishment cannot be rated high, a specific
., . reasQn exists. Among these are internal—philosophical differences among .
personnel in the Outreach sites, the decision of the SEA not to apply for a ~ , .
' Preschool Incentive Grant last year, lack of need for assistance with budget- . o
ing on the part of the Outreach sites, lack of ,response £o request for eyélu_a-, O

n

- tion data, legislative change in school funding which resulted in severe ,

® Special Education cut-backs, etc. The following pages provide details of ot

. " each objective and the degree of accompl:}shmént. s

.~
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PROPOSED OBJECTIVES, ACTIVITIES;-AND DEGREE OF ACCOMPLISHMENT . -

‘0 |
|

’

.
. 0

Principal Objectives

Subordinate Objectives

Activities

Evaluation/Product

Degree of Accomplishme
of Objectives

’

"'To stimulate the dev-
elopment of systemati

., educational services
"to preschool handi-
capped children and

their families.
b d

S

dﬁg .

To continue the Model

t Demonstration Center

-in Sunnyside School
District as a training
and dissemination
facility

£ 4]

To-ﬁarticipate in a
major public awareness
campaign planned by
~the. SEA as part of the.
State Impleméntation
Grant act1v1t1e§.

L~ -

To ‘continue to ébnduct
conferences and work-
shops in-state and out-
o;-state -focusing on
P#5ect First Chance
as’ a viable model for
providing services.

I 2

To follow-up contacts
with specifically tar-
geted ncies inter-
.ested in implementation
ot the fodel’,

J:Educat

To assist Sunnyside
District in the selec-
tion of demonstration
staff,

To employ a training °
staff.

To assist in providifig
background ' material or
making public servicee
radio spots, news
releases, etc.

L 3

To respond to requests
for special presen=-
tations for varying
target 4udiences, e.q.,

local service clubs,
etc.).

- *.
To assist in presenting

n Fair, '

’

lan ex:;zit at the State

To continue planning .
and implementation act~
ivities -with the Texas
Education Agency in
Austin, Texas.

[N]

hd

¢ P N

-

Calendar dates for T.A.

Contracts of Employment

Copies of .programs,
Newspaper clippings,
pamphlets, etc.

l

7

conference prograis

BN Y

State (CEC, AACLD, ACLD/] -

Coxxespondence, log of
phone calls.
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) - B T . |Degree of Accompliah‘
Principal Objectives Activities Evaluation/Product of Objectives

. . ‘: -
Bubordinate Objectives

To develop commitment
;o‘model implementation

) + | To complete the links
' ages to the model dem~
v onstration center.

,with Sunnyside.

d. Budgeting and fundin
. . . o

To continue planning
with Tucson District I,
the largest district
in the State of
Arizona

To continue plann%&s

To implement plans to
extend the model into
the kindergartens in

Sunnyside District 12.

To follow-up on letters
of intent received frons
agencies

To finalize letters of
intent to replicate.

To assist agencies to
commit staff, space,
supplies, equipment,
etc. to replication
site. ' )

Po direct planning

activities includings

a. Needs assessment
at LEA site; -

b. Prioritization of
needs;

c. Development of time
lines, with respon-
sibflities upeci-
fically assigned; -

| needs assessment.

'Corgespondence, log
of phone calls, log
of meetings.

Existence of classes .

Schedule of activities

Lettéfs of intent

Correspondence detailing
commitment‘
Prioritizing written

.Time lines

k4 ——

y Budget
f




Principal Objectives

-‘ ¢‘ ‘ B .‘“ i . ’ . . .. ‘ —
3 :
: B Degree of Accomplis
Subordinate Objectives Activities Evaluation/Product of Objectives

1

v

v

To assist in program
evaluation of -repli-
cation site. SR

To assist in the
adaptation of componentg
of the iodel reflecting
local needs.

" of the model dictated
. by local nceds as

To review final docu-
ment upon which
resource. support from
Project First Chance
will be based.

To provide technical

assistance in all

phases of implemen-
tation of the model:

a. Assist in,staff
selection;

b. Assist in Setting
eligibility cri-
teria for.children;

c. Provide training on-
and off-site in
each component of

w?roject First Chang
model, i.e.,’'screeH

ing and assessment,|

the systématic in-
struction process,
curriculum, moni-
toring of child
‘progress, and paren
invqlvement, etc.. .

Get evaluative infor-
mation on all training
activities.

Review program status,
get feedback from
replication site.

Ré%iew modifications

i1 1 andindilataldc

Technical Assistance
document

»

Technical Assistaﬂcd ’
document

a. Job descriptions—
writteén

b. Written eligibility
criteria. ’

C. Scheduie.of training
‘sesuions.

Evaiuatioﬁ duestionnnire

)

)
Written reports

Rewxitten components

¥ e,

G




Principal Objectives

Subordinate Objectives

Activities

Evaluation/Product

Degree of Accomplishme:
of Objectives

"wZT-

4

To continte product
development of those
products in Appendix C

~

To stimulate SEA
involvement )

To providé training to
Graduate Students in

Early Childhood (Handit

* capped) Program.

’

To provide other con-
sultation assistance

Assist in local "spin-
offs" and in the train-
ing of local trainers
and disseminators.

A

Revise materials as
necessary

Field test materials

Participate in activiti
proposed in State Impld
mentation Grant Proposi
i.e., legislative study
Incentive Grant, State
Plan, policy formation,
development of Standard
Inter Agency Agreementd
etc.

Provide .practicum fa-

cilities and internshigs tives.

with Outreach Project.

Provide short-term,
or one~time workshops

AL

Participate on Early
Childhood Task Force
at SEA request.

Training schedule.

Revigsed Products
FPield Reviews

es Calendar of Activities

X,

’

s, -
N

" Specification of Objec~
Workshop Syllabus.

; Letter of appointment

3




e e o e - e e .. o 0. o ®
- ; ) ) . . . Degree of Accomplish
'?tinéipal Objectives Subordinate Objectives Activities Evaluation/Product of Objectives
- ’ _ : = -
2. To dcvelop the Projec - To promote awareness Develop newspaper 5
First Chance Inter- of the need for high - ¢ stories, TV and radio (
active Outreach Model | quality prograns. presentations, prepare, .~ -
- . N . 4—-\
; . presentations for local
‘ and state CEC groups, . r
. etc. Establish liaisor
between SEA and repli-
. cation site.
: 4
' To facilitate the Complete arrangements .
- | commitment to replicat{ for a written letter v
the model. of intent. o
"To develop linkages Assist in staff selec- A
. between the model site| tion, facilities |
"J and the replication selection, ordering.
i, ‘site. . Invite replication - .
‘ ' ’ site for additional .o
visits. »
/ 5

o

-in all steps of the

To hold a planning
conference,

)

To -provide guidance

implementation process

*£ind procedures:

Complete needs assess-
ment: :
Prioritize needs;

Select target activitiles;

Develop a time line;
Organize fiscal e
- procedures; .
Finalize formal agree-

ment.,.

Develop local chiid

.Establish elig}bility
criteria; "
Select children.

W

’\ ”




Principal Objectives

\d .

Subordinate Objectives

X

‘Activities

Evaluation/Product
3

Degree of'Accomplishme
of Objectives

o

<«

To provide resource
support in model repli
cation.

To design an efficient
evaluation component.’

To assist in necessary
modification of com-
ponents of model.

Organize Fall Training

- Conference;

Initiate on-site con-
sultations;

Start program for
children and parents

Evaluate training

‘activities and heeds:
Monitor ch§1d progresd
Develop data display.

~e

Review local variationd.

4
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Evaluation Summary ' S

-

‘. . )

The data collected indicates that the primary objective of stimu- .
lating new improved services to young handicapped children has been °
accomplished in Texas with a great deal‘of success. Internal problems
with the Nebraska site, and lack of involvement with the SEA have produced .
less progress there. Most disappointing to the Project Director has been
the-difficulty in making progress in Arizona. However, three new sites,
~funded by SEA VI-B discretionary funds have been initiated." In additionm,
the ABACUS. is being used in a variety of agencies in the State, as is the ©
Data Monitoring System. 1It.is the considered opinion of the Director,
that the effort in Arizona will need to concentrate on public awqreness,

‘pearheading a concerted effort to polarize support for legislative change

o permit preschool handicapped children to be served in the public schools. .
-~ " The Project First Chance Outreach proposal for 1980-81 incorporates
activities aimed at increasing public awareness through a series of conferences
in the State. In addition, continued development of Outreach sites in
Arizona, Texas and California has been planned, using information from the
summative evaluation to sharpen the focus of the efforts. | .

<
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4. Evidence of Effectiveness
a. Child Progress Data: Model Demonstration Site . L
-~ .

¢ o
! * ¢,

1. ABACUS Data: oy

! a) ‘§ggpaty.:§\3ehaviors Mastered: Table I presents a sumnary . of
of pre/post data ¢n ABACUS for each child in the Model Demonstration *' .
Class. The ABACUS is the criterion-referenced assessment instrument. iy
developed by Project First'Chance, consisting of 209 objecgiyes referenced - .
, to the five broad areas of the éur;;culum: Bo@y Management, Self-Care,
N Communication, Pre-Academics,rand Socialization. . 5

)

AN

A totai;oi 344 behaviors was gained by the 10'cbildrén in the

¢ demonstration site. The-gains ranged from 11 to 59 behaviors per chili;"/} !
Pr ily in Self-Care, Communication, and Pre-Academics. The'areas had .
been targeted in the I.E.P.'s of most of the children, and were stressé .
in the in dual and group programs. Detailssof these children follow.

, b) Indiyidual Child Summary. Table II depicts the Entry-Exit
Assgsz:?ﬁt‘ﬁn all areas of the ABACUS for ome child, G/1-9, who gained 59

behaviors during the 9 months he was in the program. Individual Summaries
for allother children'are included in Appendix B3. These .charts present
graphically the data presented for the eptire group in Table 1. The per-
centageé of assessment behaviors learned, can be read by referring to the
_perceft stale across the bottom. On entry into .the program, Child "G"
had achieved 36% of the behaviors in Body Management; 19% in Self-Care;
" 212 in Communication; 5% in PreyrAcademics; and 26%, in Sbcializat;on. His
::%c percentages ranged from 17% ih Pre-Academics toJ77% in Body Management.
greatest gains were in Body Mhhagément’ang Sel£<$are, for a total of
59 behaviors gained.- < _ ) )
s . ) -
- A visual analysis of each summary. reveals the diversity among the
children emphasizing the_unique needs and progress gf each child. It ig
~ evident that each child ‘learfied what was fargeted to be taught and priori-
‘tized on each child's individual education plan. . ¥ .ol L Ly
. Although the numerical gains ate impressive, they tell only a small
part of each child's story. A brief description of two children provides
) evidence that the effects’of these gains are large enough to be educationally .
. sfknificant.-)The desdriptions of the other children are in Appendix %.3§4k\_ﬁ

> 4 . .
Child-E/7, who gained 11 behaviors/ is a six year old, serifously, .
emptionally disturbed child of average intelligence who was placed in a

self-contained EH class in January, 1980. ‘He shows no gains on the ABACUS
in Body Management, Self-Care, and Communication because of the ceiling
effect. He had achieved all objectives in these-.areas before entering the
program.- ,Of the 219 objectives measured, ‘only 26 had not been achieved.

Of these he learned 11 in the 5 months ih attendance at the Project First
Chance class. The major emphasis of his program was placed on reducing
interfering behaviors and increasing such socially desirable behaviors as
attending, staying in area, not hurting other, etc., which are not sampled
on the ABACUS. The primary gains measured reflect the emphasis on pre-math,

pre-reading, and pre-writing in his individuaZ programs.

" 54 @




" TABLE ‘1
SUMMARY OF ABACUS BEHAVIORS-MASTERED
BY CHILDREN IN PROJECT

L 4

DEVELORSNTAL AREAS -
P
CITLD | MoNTis o TOTAL®
mer- o 0T | STY | oM | PEXe SOCTAL- | 3ESAVICAS
QoL |} rC VANALT T CARS ICATICY ~-ACADEMICS 12A10% CALNZD .
N !
A/1-11] 9 4 5 7 11 10 + 3%
,,Tnll 9 _I° 3 - 8 12 8 + 38
c/2-1a] 7 .6 .8 3 . 12 2. | +31
D/i-11] 9 1 4 16 11 . 10 + 42
E/7 4 0" 0 o |- 9 2 lL+n
F/Y 9 4 7 8 15 3 + 37
GY1-9 9 f 19 | 17. 7 l 7 9" + 59
1| -9 2 1 7 14 2- +26 f
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' l | ° } B ’
[ t i ! (q,/“
hd w :
, Y l I _‘"”" B
i- i l ’.
- ), ~ ]
l | -
. I g . ! ! ;
VTAL ITATIIAS ?;1' +6 v’ R ' :
CALTD r +61 | 465 118 - 1449 +3.44 }
2 ) . -
*
.- i E
"Q a »
) ~ ~
y . .




Table 11

-

Child Summary Percent of ABACUS Entry-Exit

Assessment 2enavaors,  FY IV
-3

:. (1d Code G ENTRY st s sam s mon g ol ¥t 20 §
pate of Birth 12-19-74 (entry/total behaviors)
gandicapped Code 1-9 B

’ EIT st
. (extit/total behaviors)
DEVELOPMENTAL . -
AREA -
«(Total of .
o Behaviors). ,
® | . \
~ Body Management parwe Y wm iamimw iswvem 17/47
(47) ; 36/47
. \ (
®  seif care’ ssmrmezs 10/52 .
(52) ; 27/52
) @muxz.ications Tamimmymry 6/29 .
. 29) ’ " ; 13/29
: deni .
® Pre-;?;:’a enics 41 3/58 £
) A L_ 10/58 *
Socialization .y sme rewrewTes 6/23 ) g
" . . (23) ’ g_ 15/23
. L. : hd
, : L ' ‘1 ! 1 ! 1 . -
° A R BRI B B ¥ T ¥ 1 —
. -@ 3106 . 20 30 40 SO 60 ° 70 8 -9 100
e " PERCENT OF ASSESSMENT BEHAVIORS ‘
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_ Child G/1-9, who gained 59 behaviors is an arrested hydrocephalic
child of Mexican-American parents-who was placed as a ward of the court
in a home for terminally ill infants when he was 9 days old. He was left
in this nonstimulating environment 'until he was four years old when he
was referred to his first program, and placed in a foster home with pareats
who saw his development as a pérsonal challenge. He has moved” very rapidly
since admittance to the program at four, with dramatic gains ih all areas
of individual, group, and home programming. ’

This data displayed by Developmental Area

is the third in the ABACUS data series. Data on Pre-Academics is presented
in Table III, with other developmental areas in Appendix B. This form
summarizes pre/post ABACUS progtess for all of the children within one

given area of development. To’ the left of the bar graph of each child's .
progress in Pre-Academics, each child's identification code -and handicap v
code can be found: The key to the handicap code can be found in Appendix B.
The broken bar indicates the percent of ABACUS behaviors ‘that the child had
upon entry into the program, with percentages displayed across the bottom

of the table. The solid line indicates the percent of ABACUS behaviors that
the child had upon exiting the program or at the end of the school year. To
the right of each progress line, the actual number of behaviors the child

¢) By Developmental Area.

had over the total possible number of behaviors is recorded for each develgp~"
mental area.
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TABLE III ntry
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Discussion

The variations in the cross-categorical population of 3-6 year olds
is evident in a visual analysis of Table III. One child had achieved only
3 of 58 Pre-Academic skills at entry into the program. One child had achieved
43 of 58 skills when he entered the program. The variations in the individual
level of functioning is clearly visible in this Table. The significance of
growth by individual children is exemplified in child."H/1", who had 21 of 58
behaviors at entry, and had mastered 35 of 58 at exit, and child "p/7-11",
who had 28 of 58 behaviors at entry, and 43 at exit. While both of these
children were 5 years old, the difference in progress refleets the varying
types of handicapping conditions, and levels of functioning. It is important
to remember that not all behaviors were targeted to be taught for all children,
only those apprapriate to'the child's age and ability. The younger and/or *
lower functioning children were not expected to learn to read 5 words in
context, for example, or to match or label letters and .numerals. Behavior
gains ranged from 7 behaviors in child "G/1-9" to 15 behaviors in child "F/1"
aid in "P/7-11". Three of the FY III children were not included in this
display, since only partial data were available due to the transient nature
of this population. )

The most important conclusion to be drawn from Table III, is that all
children increased in the Pre-~Academic behaviors sampled on the ABACUS. The
value of this data display is in the visual display of entry -and exit data.
Accountability can be increased immeasurably with the specificity built into
the data monitoring process.
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2. individual Programs - o

Overview. Individual Education Plans are designed for each child

based on his/her performance on the ABACUS. Present levels of performance,
" annual goals and specific objectives in the I.E.P. are drawn directly from

the ABACUS, which is keyed to the five developmental areas of the curricu-
lum: Body Management, Self-Help Skills, Communication, Pre-Academics, and
Socialization. 'ABACUS data serves to place the child in one or more
specific individual programs in each of these five areas. Each program
consists of tasks, steps, and units which are baselined until the child's
instructional program is pinpointed. Each unit in a program is counted
as a separate possible behavior. Units for branching programs are also
codunted as separate behaviors. Thus, each task in the curriculum has been
analyzed and the specific number of behaviors involved in the task has .been
determined

As soon as a task is targeted for a child, all program steps and units

/}g,the—task are checked as a part of the baseline process. Baseline data
is taken at the beginning of the year and prior to the beginning of indivi-
dual instruction.in each program. This baseline procedure extends and up-
dates the assessment process of the ABACUS. The systematic procedures for

- teaching and collecting data on each new knowledge and skill being taught
has resulted in individual progress data collected on‘a daily basis. Data
collected each day serves as the basis *for updating of each program. This
data is summed weekly and monthly for each child. ’

a) Summary of Behaviors Mastered. Table IV preserits data on all
behaviors mastered in Individual Programs by all 10 children in’the demon~
stration site. A total of 435 behaviors were learned with individual child
gains ranging from 20 to 58 new behaviors mastered. Child "E/Y" gained 25
behaviors in Pre-Academics in the 4 months he was in the program before he
was integrated into the regular kindergarten. Child "C/2-10" gained 58
behaviors, largely in Pre-Academics in the- 9 months she was in the program.
Self-Care is not taught in Individual Programs, since it is largely emphasized
in Home Programs. Socialization is included in Group Programs. Thus, it
is apparent that.the major thrust of Individual Programs is ia the areas of
Communication and Pre-Academics, with gains of 132 and 231 behaviors respec—
tively. From this data, information on the impact of direct tzaching can
be documented. '

b) Summary of Individual Programs. Individual Program data is the most
critical component of this progress documentation. Programs to reflect each
' child's involvement in Project First Chance have been selected and are pre-
sented in Table V

e v

2

The first column of this form indicates the individual child s identi-.

fication ‘and handicap code as well as his/her entry date into the program.
)

The hecond column, labeled Program Code, indicates the three programs

selected for each child coded by developmental area and program number.
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TABLE IV

BEHAVIORS MASTERED IN INDIVIDUAL PROGRAMS
BY. CHILDREN IN PROJECT

FY-IV

N 3

| DEVELCEMENTAL ARSAS

!

exnn | wonTus X TOTAL
0nee o | 300Y s CoM Ay~ - SOCIAL- 3EZAVLICAS

- €ODE 11+ MANAL DTN CAZE TCATICH ACADDMICS IZAIIG!K CALNZD
'All-ll. 9 +21 0 +23 + 4 0 +48
B/1 8 + 4 0 +.6 _+10 0. +20

c/2-10f 9 0 0 +13 +45 0 +58

D/1-11| 9 +11 0 +22 +17 0 +50

E/7 4 0 0 0 +25 - 0 +25

F/1 9 +13 0 +23 +10 0 +46

6/1-9 | 9 +3 ) oo, | x16 )} 49 0 +38
18/1° 9 +5 0 +15 | +31 0 +51
1p/7-11} 9 as | o 0 +42 '+57
1Q/7-1 9 0 0 +14 ‘ +28- +42
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BM~6, for example, refers to the 6th program in the Body\ Management area of i
the curriculum, Colors Within a Shape. PA-8 refers to the 8th program in
the Pre-Academics curriculum, Identifies and Labels Numerals. C-22 refers
to the 22nd program in the Communications curriculu, Following Directions-—
two step. —
! N

The third column, labeled Baseline)#l, is divided into DSE and # of
Behaviors. The DSE column depicts the number of "teaching Days Since Entry
into the program that had passed before the first baseline was taken. The
Number of Behaviors column indicates the number of behaviors the child had
at the first baseline out of the total number of possible behaviors for that
pProgram. Each program has been task analyzed ®o. determine the number of
thaviors included. Program BM-6 (Colors Within a Shape) consists of 15
steps or behaviors. PA-8 (Identifies and Labels Numerals) consists of 12
behaviors. By baselining each program in each child's IEP it has been .
possible to kno% exactly at what step to start teaching, and also to deter-
mine if change has taken place prior to the start of formal instruction.

The fourth column, 1abeled'Baseline #2, is divided into Days Later and’
# of Behaviors. The Days Later column depicts the number of teaching days

that have passed between the first and the second or subsequent baseline. —-—

Ag;}n, the Number of Behaviors column indicates the number of behaviors the
child hag after the second or subsequent baseline was taken, out of the
total nGmber of possible behaviors for that program. .

The fifth column, labeled End of Teaching, is divided infg Days Later
and # of Behaviors. The Days Later column depicts the number of possible
teaching days that passed after the last baseline was taken. The Number
of Behaviors column indicates the number of behaviors the child had at the

end of training, out of the total possible behaviors for the specific pro-
gram, usually coded at post-base or the end of the school year maintenance
check.

The sixth Column, labeled Units Gained, indicates the, number of behaviors
a child gained from the last baseline to the end of teaching or instructional
period. A plus preceding this figure indicates an increase in behaviors from
the last baseline to the end of the teaching period. N

19

The seventh column,'labeled Teaching Minutes per Behavior, indicates

the number of minutes required to teach each behavior ip the program.
Occasionally teaching minutes information was not recorded. 1In such cases,
the figure in this column will be followed by an asterisk indicating the
figure represents only the number of sessions required to achieve the
behavior gains. *
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The eighth and last column, labeled Maintenance, is divided into Days
Later-and # of Behaviors. The Dazs Later column depicts the number of
possible teaching days that hdve passed since the end of teaching to the ,
recording of the last maintenance check. The Number of Behaviors-colummn .
indicates the number of behaviors the child had at the time the last )
maintenance check was taken out of the total possible behaviors for the
specific program.. This column is especially important since it indicates
the strength with which virious behaviors are learned and ‘one learned, main-
tained consistently over time.

It can be seen from Table V that there was great variability among
the children in terms of progtdm needs, with few children being placed in the
same programs at the same time. The need for individualized programming is
clear, with both achiévement before entry into the’program (ABACUS), and
progress in each task varying widely from child.to child. It ean also be .
seen that some children had achieved some skills in each task at baseline,
and others had none of the necessary behaviors. By pinpodhting each child's
repertoire of skills it was possible to avoid teaching a behavior already
achieved by the child, or omitting a prerequisite behavior. The critical _
need for individualized programming for preschool children highlights the
need for a curriculum which can be individualized, rather than a standard~

ized curriculum. . .

’

From tﬂ} data in Baseline 2, # of Behaviors column, progress prior to ¢
formal instruction can be determined. Gains can be noted in only 3 of 76
programs sampled, due perhaps to maturation, generalization from other
programs being taught or unknown reasons. Child A/lvll for example, on
Program BM 751II, (Formboards and Puzzles-Nonadjacent Puzzles) had 5 of 11
behaviors in the program at entry, 5 of 26 teaching days later had 11 of 11
behaviors. He had mastered 6 new behaviors in an average of 10 minutes per
behavior. _All 11 bZﬁaviors were maintained for 23 days. Ideally 5 or more
days should elapse between 1st and 2nd bggelines, but the functional nature
of the classroom in this case permitted only 1 day to, elapse in order to
begin instruction. Another example of information gained from baseline data
is Child C on Program PA-65 (Reading Basic Words). At first baseline the
child had 0 of 10 behaviors in thé program. In order to establish a stable
baseline, .66 teaching days elapsed before the second baseline was taken, and
also indicated 0 of 10 behaviors. Twenty-three days later,' all 10 of 10
behgviors were present, for an average of 3.9 minufes teaching time per .
behavior. , The maintenance check done 40 days later indicated that the child
maintained all 10 behaviors learned. In the absence of change before .
instruction, implicit in the stable baseline, ¢change subsequent to imstruction
must be attributed to the program and not to the mere passage of time.

’
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Such documentation of the value of direct teaching has been diffic
\\tg\determine, and is one of the most important conclusions dwn |

from Project First Chance data as illustrated in ’J.‘able)}/f.’.-‘m"jbe—dr

, The Units Gained data indicate that gains were made on 74 of the 76

prograns selected for display. Children did not gain on two programs

displayed. In both cases, programs had just begun and were on-going.

The 74 programs in which gains were made covered a wide range of functions,

and demonstrate -the posér\ggiifgévidual programming. Thefe appears to be

no pattern of high or low g ong the five areas of the curriculum.

Strong gains were evidenced by all children within the limits of the
behaviors included in the sample. ’

N
+

From the data on Teaching Minutes per Behavior it can be‘seen that
‘some behaviors can be taught very quickly to some ghildrép, whereas others
require much more time;. This may reflect the fact that the steps in the
programs are not of equal intervals;y or it may reflect'variations, between
developmental areas, -and/or "the intra/inter-individual differences among
children. The most important point to be made is that direct teaching time
is high potency time producfgg signiﬁicant behayior gains with minimal time
invested. ' '

»

’

»

The data on maintenance indicates that the eMjldren m£inqiine5 all
belaviors learned, with no loss through the end of ¥he academie year.

. <
Some of the programs were ongoing at the end of the year, since new
programs’were’introduced even at the end of the year. A formal maintenance
check was not done on those programs which were.automatically maintained by
the next program in the sequence. The formal maintenance. check is reported
on those programs where all direct teaching was completed. Checks were done
within a 1 week, 3 weeks, and 6 weeks period. Ocgasionally, randop selection
of the programs to be displayed, resulted in progfams which were stopped for
various reasons, i.e., program curriculum revisions, interfering behaviors,
administrative changes,, prerequisite behaviors needed, or medical reasons.

~

In Summary, Table V graphically illustrates the following_conclusions:"
"1l. Children vary dramaéicall& in terms of instiuctional needs, neces—
sitating a curriculum which can be tailored to each child. A standard
curriculum without built-in adaptations for individual child needs will not
result in/’ptidal,gains during the crjiical period of early childhood.

2. Children progress at individuhl rates in each developmental area,
highlighting the need for ah instructional methodology which can be individu=-
alized ovii‘time. ' - . .

.
-

‘3. Children learn what they are directly taught. Although most normAl
children learn indirecq}y and evidence maturational gains, baseline data o
Project First Chance children did not shéw gains due to the mere passage o
time-on the skills included in the curriculum.. Direct teaching produced: X
dramiatic change in behavior which was maintained over time.

. .
&, A .




4&//égzidren maintain skills mastered through direct teaching and
planned/maintenance.. They do not lose skills learned-when attention is
directed to new Programs, since maintenance is built into subsequent pro-
gramming. If a child learned to count objects 1-5, he did not forget how
to count when a new program was irntroduced. Maintenance of learning over
time is a significant change for children who have been described as "leaky
buckets" - learning but forgetting quickly.
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"3. Child Progres® Data )

Y

a) Behavior Change Documented in One Child. Table VI presents
all behavior changes documented in Child "C', on the ABACUS, in the
Individual Programs, and in the Group Programs. This composite |
indicates that on the ABACUS, Child "C" gained a total of 31 behaviors,
with 6 behaviors in Body Management; 8 in Self-Help skills; 3 in
Coaqunication; 12 in Pre—-Academics, and 2 in Socialization. Since the
ABACUS sapples only the marker variables, or milestones, on the pre/post
basis, the data on Individual Programs is necessary to document change
due specifically to the progeam. The Individual Program data indicates
that child "C" was directly taught 58 behaviors with 3 in Communicatien .
and 45 in Pre-Academies. These were the priorities set in this child's
I.E.P., and emphasized in the Individual Programs. The Group Program
data indicates that she was directly taught 16 behaviors in Body Manage—
ment; 6 in Self-Help skills; 8 in Communication; 6 in Pre-Academics; '
and 4 in SociaPization. The Home Progralm data indicates that 6 programs
were sent home for teaching and generalization. Since the ABACUS elicits
only a limited sample ‘'of the behaviors included in Group and Individual
Programs, the data does not necessarily have a point-to—point correspondence.
Individual Programs have been task-analyzed into sequential behaviors to
be taught directly. Only the more difficult steps have been included
in the ABACUS, which is used to determine placement in the curriculum.
In a similar way most of thle Home Programs have been taught at school ,
and are sent home for generalization. Thus, we do not sum data from all
fqpr sources, but use the data to: document change in children.

-

The educational significance-of the prugram for this young cerebral
palsied Hispanic child emerges more cledrly when all behaviors learned
and taught are considered. Special emphasis has been placed on Body
Management because of the’'loss in motor control, especially in the use of
her weaker right hand. Dressing skills are limited due to functional use
in only one hand. The gains reported in Table VI, are reflected in
improved performance across all areas, with special emphasis on Pre-
Academics and fine motor development skills necessary for success in first

grade . ]

b) Child Progress Data: Omahgy Outreach Site.

a. ABACUS Data: Summary of Behaviors Mastered.

- Tabke Ic presents a summary of ABACUS behaviors mastered for
each child at/the Omaha Outreach site. A total of 532 behaviors was gained
by the 17 children at the Outreach site; gains ranged from 10 to 53 per
child. Mosc'ﬁf the gains were made in the areas of Self-Care, Communications
and Pre-Academics. R ’

b. Individual Child Summary. .

Table Id presé;ts a summary of pre/post test data on the: ABACUS
for each child at the Omaha Outreach site. The broken line reprehsents pre-~
test behaviors; solid 1ine represents. post-test behaviors. By referring to
the percent scale at the base of the,Table, it can be seen gains ranged~from
6% of the total behaviors sampled for child "T", to 25% for child "W".

« > ¢
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TABLE VI . (
BEHAVIOR cmcboocmm IN ONE CHILD
i bevelogment al ‘Ar‘eas
. Tota'
Body Self Commun- Pre-Aca- Sociali~ Behaviors
Mngmt Care ication demics zation Gained
ABACUS 6 8 _ | 3 12 ] 2 1
Individual 0 0 3 45 0 48
Programs .
Group 16 6 - 6 4 40
Programs
¥ B
— \ 6 )
- - - 4 7 -
L 3
f .
72




SUMMARY OF ABACUS BEHAVIORS MASTERED *
BY CHILDREN IN PROJECT FIRST CHANCE

(OMAHA)
, 1]
TABLE Ic .
. % d
' > . DETELORCNTAL ARIAS ,
[
CETLD | XoNTES 4} TOTAL .
| EDC? o, 02T sy ¢l } 4800 S0CTAL- |  8ESATICRS
[<e)e} 2 25¢C VANAC DT cus ICASICH ACADEMTCS b, 1zaTIOY CAINED
A 0 4 3 9 -0 + 16
L — .
C 0 5 9 7 7 + 28
L. Da - 1 2 4 21 0 + 28
Dav ‘| o | 7 5 20, 8 |+ 40
Do. 0 1° 4 18 0 + 23
Ge 6 4 6 12 2" + 30
Cr 1- 10 9 16 1 + 37 o
2 3 6 13 0 + 24
1} 2 17 0 + 23
10 |, 1 2 + 23
s 1 s 6 24 0 + 37
b 1} 8 | 10 20 0 + 39
N - ¢ ) 71 1 8 9 + 41
1°R ! | 12 L 14 11 - 4 1) +42 -
s 5 3 9 16 1 b + 34
T ) 2 b 1 1 2 - 5 - 0 + 10
v | | 21 7 ' 9 +53 |,
SOTAL 3TaAVIIAS
G o} 90 | 112 219 40 +532




i c. Tables Ie, If, Ig, Ih, wnd Ii present a summary of pre/post

data on each developmental area of the ABACUS for each child at the
B Omaha Outreach site. The broken line represents pre-test behaviors;
. solid line represents post-test behaviors.

3

Summary: €
The child progress data as measured by pre/post ABACUS scores
indicates that these replication sites have been able to' replicate gains.

, made in the demonstration sites. Variability among these children is o
" evident in the data, as is variability in program emphasis.

/ 4, Parent/Community Contacts: Model Demonstration Site

The nature of the children's needs required frequent contacts between
» Project First Chance and other community agencies. The log of contacts,
included in Appendix B indicates a total of 153 contacts. In addition, a

total of 209 parent contacts were made. Details are included in Appendix B.
T ST
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INDIVIDUAL CHILD SUMMARY

. .
L .

Tables II.l depict the entry/exit assessment on all arbgé

of the ABACUS for each child at the Omaha Outreach site. -

~

Tﬁbles Ic, Id, Ie, If, Ig;QIh, and Ii have been sent to the ,

\J

Omaha replication site to include in their evaluation process:

§
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; ’ ' Table II.1

Child Summarv Percent of ABACUS Er;Cry-Exic
Assessment cenaviors, Fi- Iy

child Code. ‘ Do ° ‘ - " ENTRY st s et s g s s B »
pate of Birth - :  OMAHA™ (entry/total behaviors)
> + ¥andicapped Code ' ‘ '

. : EXIT essssees——"

‘ - ’ ’ . - (exit/total behaviors)
DEVELOPMENTAL
*+ AREA
(Total of

Behaviors)
‘ BOd‘ 42«74)anagement- .-l-l:-l-l-l‘-l-l;l‘l-l-l-l-lﬁl-l-I-CS/47
47/47

7

N

‘ ’ . 0/52

-_l,.-l-l-l-l-l-l-l.-l-l-l-l-l-.l-l-l-l-

Self Care . . ]
“(52) %51/52

g

-

L-l-l-l-l-l—l-l-_l-l-l-'l-l-l\q-l-- 33/37

Communications ) P

€37)

[~ \\\
1 § ] . . .
Pre-Acadenics MNP T T AN N e Tt s o @ ew 3w 31/57
»

(3%)
- 4 - . ’., R . - ' ' -
P ) ' . \ . . /’F\‘ o -
&;t;;.;’.zatxon l-l-l-l-l-l-l-l-l-l-l\-l-l-l-l-l-l-l-t. 23/23
¢ . ‘ . N 23/23
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Table II.1 -

‘ 1
Child Summary Percent of ABACUS Eﬁt:y-Exit

Assessmant zenaviors, ti- 1V

Child Code Da ) OMAHA ,
pate of Birth . - 4 :
gandicapped Code o«

DEVELOPMENTAL

AREA
{(Total of .
Behaviors) .

Body Management z mw s mikt mw s om s mm om s
(‘7) \ . 3 e

’

-

(31

1’
«
X

© Pre=Academics l-l-l-l-l-l-l-l-l‘-.l-‘

) €57)

$ocializa£ion
€23)

-7 (entry/total behaviozs)

-u-i---n-l-lql-l-l-'l-lu

X B8 SN S TN TN R TR FE R XF IF AR T Y Sppesyass 48/52

( £
o , , -~ .
Comunicationg |15 _BE_RE_ BB _ BB _BR _SB &8 B F¥ SR SR BB _BF 29/37

*3/57

»

-

_ ENTRY o s s s mm o o ¢ o

- *

EXIT sommm——
(exit/total behaviors)

1

46/47

47/47

~

a 50/52

>

i

> om  33/37

54/57
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Table II.1

\ 1
. - 7
: Child Summarv Percent of ABACUS Entry-Exit
Assessment senaviors, £{-

o .. . |
- child Co Dav - ENTRY wut s mar g oo g 5 £ 900 £
Date 3T Sirth OMAHA (entry/total behaviors)

gandicapped Code |
® ‘ - . {exit/total behaviors)

1

¢ - DEVELOPMENTAL
AREA
(Total of: 1 .
® Behaviors) ,

Y

m{‘l-‘;;nagement:l;l-l-l-l-l-l-l-l-l-l-l-l-l-l-l-l-l-' 45/47

; 46/47

A

Self Care . l-l-l-l-l-l-1-1-1’1-5-1-1-1-‘ 40/52.(

(52) - : 47/52 !

<
.

. ; . Y ‘ ) \
* Communications kb Ll P L R AL T R T EL L L 32/37 \

(37’ @ 37/37

-

’

-

® Pre-Acadenics INN NI I NN INN IGN IBN BN IBN I BN I & 34/5-7

¢S 54/57
b4
@ SOc%al;.zation i immrim I En A O I Om I e m s e g p- 14/23
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child Code

Table II.1

Child Summary Percent of ABACUS Entrv-Exit
Assessment senaviors,® ¥Y- IV '

Ge . — . ﬂi%R!-i-----:--

pateée of Birth

DEVELOPMENTAL
. AREA
. (Total of
Behaviors)

Nandicapped Code

(47)

Self Care
i (52)

Cbmmunicatiéhs
(37)

. Pre-Acadenics

e’y

Socialization
€23)

Body Management wymms mm s mu ;s

i 22 RE % K3 NE FN FR BT & 29/57

OHAKA ‘ + (entry/total hehaviors)

EXIT : -
|
(exit/total behaviors)

»

BN EN AN i IS IR AN AR i Em i mw w30/ 47

L

-l_-l-l-l_-l-l-l-l--l-l-l-l-ﬂ-.‘ 40/52

49/52

S-S WS A SRR Em e 29/37

PR
ar

41/57




- . Table 1I.:

Child Summarv Percent of ABACUS Entry-Exit
ASsessment senaviors, FY- 1V

AN

»
£hild Code Gr . ENTRY smiswismims t oo ¢
pate of Birth OMAHA . (entry/total behaviors)

Eandicapped Code

m'_

» (exit/total behaviors)
: . A,
DEVELOPMENTAL ' '
AREA .
(Total of"’ ,
Behaviors) ’ o

Body Managementil-t-l-l-l‘-'l—l-l-l-l-l-l-llll-l-l-ll' 43/47

47
“n 44447
J\;‘u .
Self Care -‘l-l-l-l‘-l-l-l.il-l-l-l‘-l-l-lﬁ 32/52
(52) '“; 42/52 -

N -

-l*l-lrl-l-l.-l!l-'l-l- 22/37 N\

COnmunicatJ".o‘n's »
(37) E 31/37
f
, !
~ . f, ! |

vl

PzevAchémics fmmtemramesn 11/5? !

C 6Ty . 127/57
. ;’ ; H )
Socialilzation l-l-l-l-l-l-‘l-l-l-l- 13/23
(23} ‘
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¢hild Code

‘ Table TI1.1

Child Summarv Percent of ABACUS Entry-Exit )
r Assessment >enaviors, £7-.IV .

Hal ‘ ENTRY oms yma 1 man 0 5ot § 5 1

‘Date of Birth

Nandicapped Code

DEVELOPMENTAL
AREA

(Total of

Behaviors)

OMAHA ‘ (entry/total behaviors)

EXIT sem—
(exit/total behaviors)

-

Body Management-l-l-l-l-l-l-l-l-l-l_-l‘-l.-'l'-l-l-l-l-. 44/47

(47) .

Self Care
(52)

\

Communications
‘ (37)

Pre-Academics

67}

Socialization
(23)

4
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. ’ : ‘%6/47

J-l-l-_l-l-l-l-l-l-‘l-l-l-l-l-l-l-l‘ 48/52

'1*51/52

‘-l-l-l-l-l-l-l-lil-l—-l-l-l-l-l-31/37
L : e 37/ 37

\ [
- !
i
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23/23

PERCENT OF ASSESSMENT BEHAVIORS




‘ " ¢Total of

¢
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Table 1I.1 .
. Child Summarv Percent of ABACUS Entrv-Exit
Assessment senaviors, FY-IV. '
d:ild Code~ . Har ’ ) ' ENTRY st s oom o mm 0 9 § =m0
Date of Birth " OMAHA - + (entry/total kehaviors)

Nandicapped Code ' :

' e . . EXIT asssmeesssnesssnmest

’ . {exit/total behaviors)

DEVELOBMENTAL o '
AREA

Behaviors)'

“ 7~
my4nanagem3htn-II-I-I-I-I-l-‘l-l-l-/l-l-l-l-l'-l-l-l-. 46/47

47 i— . 47147

. )
) . ¥

'SelfCare' 0 8 S g o h e S 0 e 0 e g ews g mw i mmams 41/52

(s2) — - - 48/52

32/37

Communications l-l-l-l-l-l-l-I-I-I-Al-l-\l-,l-l-
o 34/37

(37)

Pre-Acadenics
(¢ 53

-Socializaticn el R AL TR N T T YTy e 16/23 )
LG — “ - '16/23
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Table II.1

oy ] ,
Child Summarv Percent of ABACUS Ent®y-Exit
L Assessment c=&naviors, r~ IV
¢
child Code He . ENTRY wet o oo g s § see § ot
Date of Birth OMAHA (entry/Fotal_behavzors)

gandicapped Code )
[
;exit/total “behaviors)

DEVELOPMENTAL :
‘AREA < )
(Total of
Behaviors)

Body Management .

o s wm iy s i amcmm i mmsam 27/47

(A7 37/47
Self Care L..&-l-l-t-l" 17/52 . ,
(52) - 20/52
" Communications [msismise 8/37
(37) ——— 15/37 ¢
Pze—Ag)ademics sssamssmsam 11/57
7 ) F12/57
Socialization s o o 11723 :
(23) = - 13/23
o
i S | 1 b 1 1 ~ i * 1. [ ] H
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) . Table 17.1 0,

-

+ Child Summary Petcent of ABACUS Enay.-Exit . ) ,
Assessnent senaviors, F{-1V .

I ‘ " ENTRY s s om o me s ot 1 oo 0

|

Child Code _ .
(entry/tbtal behaviors)

pate of Birth . OMAHA
Nandicapped Code ‘ / e

4

EXIT
(exit/total behaviors)

@
| DEVELOPMENTAL *
AREA .
(Total of ‘ - g i
Behaviors) .
e
wd{";)anagemen_t:'l-l-l-l_l-l-l-l-l-l-l-l-l-l-l-l-l- 44/47,
- 47/47
L] ' 1
Self Care -l-l-l-l-l-lil-l-l-lr:i-l-'l-‘l-l-l-'47/52 o
(52) ‘M 51/52.
~ ‘/ | .
. Communications l‘-l-l-l-l-l-l-l-l-l-l-l-l-l-l-' 31737
(37 37/37
. R . 7
o Pre-Acadenics T N T Y YR I L I L 3}1/57 :
G i i $5/57
e. . Sch(.;;.’izatz}on -l--l-l-l-_l-l.l-l-l-l-l-l-l-_l-l-l\-l-;r23/23
’ 23/23
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Table 1I1I1.1

-

-

Child Summarv Percent of ABACUS Entrv-Exit
Assessment senavidrs, £7-1V

-

e Child Code __J ' OMAHA | ENTRY s,
.pate of Birth __ . (entry/total behaviocrs)
Kandicapped Code

.
~EXIT sessesesssss———

. (exit/total beha;iors) .
DEVELOPMENTAL * ) '
AREA 0.
(Total of
Behaviors)
'Y , o ,
my:Ma‘nagement‘ll-l-l-l-l-.l-l-l-l-lulnl-l-l-l-l-l-l-____45/47
(47) 47147
' ’ . A
@ Self Care ) l‘-l-l-l-l-l-l-l-l-.l-l’-l‘-l-l-l-' 41/52
(52) 49/52
) Communications Iy R _RE_RY NV BF N NE JU NF BO 3 23/37
(37) 33/37
- _
° Pre-Acadenmics Irme e rom romrem i mey o 23/57
: (7 . 43/57
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- Tayle‘lf-l

Child Summarv Percent of ABACUS Entrv-Exit

Assessment cenaviors, £7-10

Child Code N OMAHA ! ENTRY wes o nan o g 0 B § ot
Date of Birth (entry/total behaviors)
Nandicapped Code

- f‘ - EXIT sty

- : (exit/total behaviors)

DEVELOPMENTAL A
(Total of '
Behaviors) -

Body Ma‘nagementL.f‘-l-l-l-l-l-l-l-l-l-l-l-l-l-l-' 40/47

(47) -~
. 46447
Self Care l-l-;-l-l-l-l-l-l-l-l-l-l-l-' 41/52
(52) 48/52
Conmunications g AN e e 23/37
, (37) 34/37
3
Pre-Acadenics temrmmomm s mmiamss 19/57
(57 27/\57 -
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\ 23/23
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Table 17.1

Child Surmarv Percent af ABACUS Entry-Exit
Assessment tenawviors, pY-1V
Child Code R OMAHA
pDate of 3Birth .
‘Mandicapped Code

ENTRY swiswismimu i om §
(entry/total behaviors)

EXIT sosssssstssmsss——
(exit/total behaviors)

DEVELOPMENTAL
XREA
(Total of
Behaviors)

Body Management:.l-l-l-l-l-l-l-l-l-l-- 27147

(47)

Self Care. T RSN T Y 8 B '.—'-‘ 18/52
. (52) y ———————————— 32 /52

comng;x)ications mimirm  5/37
&®

-

Pre-Acadenics - g 9/57 .
(sp
. N P 13/57

Socialization ;
I-I-I-I.!'l-l-l-l-l-l-l-l-l-l- 18/23".
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Child Code

%

* Table Il.1
N

Child Summary Percent of ABACUS Entry-Exit
Assessnment 3enaviors, Pi-1IV

[

¢

m;rRY-l-l-lnl-l

~

‘pate of Birth

OMAHA

Mandicapped Code

D,EJZIDPMENTAL |
) AREA

(Total of
Behaviors) -

(entry/total Behaviors) o

EXIT ssssssssssesssseenng
(exit/total behaviors)

£

Body Management
(47)

Self Care
(52)

Communications
(37)

Pre-Acadenics
(57)

Socialization
(23)

!

'll-l-l-l-l-l-l-l-l-l-l-l-l-l-l-ll 41/47

“ 46/47

tan_ng L¥ N8 BN NN N BN B2 BR X8 AL IE T 4 40/752
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. . Table 171.1 .
T T - e Co-
\ ) - Child Summarv Percent of ABACUS Entry-Exit
® ; . ° + Assessmnent senaviors, P~ IV
L [] -
Ch.i.idCode T ¢ - T .« ERTRY mm 1w g ot 0 5um 1 52 3
. Dateiof Birth _ * _ I . (entry/total benaviozsy
*  gandicapped Code m\‘” , .
’ ' ’ ! * . * EXIT st
® . . o o : . .(exit/total pehaviors) . °
DEVELOPMENTAL S . o L
'(’1?&1 bf . (. -
.' ' Behaviors) . . :
. BOd%‘l;?na?ement5-|-l'-l-_l-l-l-l-l-l-l'-l-'l-'l-'q-l-! 49/42
. e ———— 2.3
e " ., L .
Self Care - -l-l-l-I_I.-'l-l-l-l'-Ql-l-l-l‘l-l‘ 43/52-,
(s2 - ‘ T
(52) . 464/52 .
] N .
I ¥ L yo® .
@ L ' ' . - .
Communications -‘-'-l.-l-l-l'-'l‘-!-l-l-l-l-l-l-l-3]_/37-{ ,
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. Table 11.1 .
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@ . \ . .
Child Summary Percent’ of ABACUS Entrv-Exit

] o Assessment =&naviors, FY- IV ] SR
¢ , - - o
) Child Code i ‘ . OMAHA ENTRY ‘ot ¢ sy ¢ mer 3 oy 4 300
pate of Sirth . ' | (entry/total 'behafiors)
gandicapped Code ’ e )
. : : A EXIT smmess———
® ‘\ , , o (exit/iotal behaviors)
. DEVELOPMENTAL '~ , . ] " '
(Total of , S . ‘ ., o,
' Behaviors) . . : - -
. ! .
_ Body Management:;_".-._'-.-.-' 17/47 X )
(47) ) :
’ 38/47
Self Care mimTEwrmTE  ]3/5) - g \ ] v
52) .
( . ’ T ____ 20/52
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~

Training &chedules for Outreach

Overview of Total Process and Critical Components
Information on Behaviorism - Terminology and Reinforcement
Principles 1

Administering the Work Sheets. for the AﬁkCUS

Directions for Setting Up Entire Monitoring System

Wark Sheets for Monitorimg Individual Programs /
Wall Charts for Tracking I.E.P. Goals for Total Class .
and Monitoring Group Programs )

" Idegs on Scheduling/Activities ..

Monitoring Teacher Behaviors
\

. Y % .
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* PROJECT FIRST CHANCE _ ,
- OVERVIEW OF TRAINING

1. INTRODUCTIO§ TO THE:-MODEL /

.

-

A. General classroom observation (Introduction’to the clipboard system)'
B. Behavioral terminology .o
C." Video tape recordings ¢
. Ll. /MSummary of‘the Child's Day"
. 2.7 "“"Spotter's Tape" .
3. "Training tupe on Individual Brogramk"
D. Shadowing Person through various activities . :
' l. 1Individual Program )

~

2. Language~Grqup .
’ -3. Interattion time - fine motor t

4. Interaction time - gross wmotor

——\ ) 4 , A R
II. TEAGHER'S BEHAVIOR IN THE CL$ SSROM ) )

LT

A. Handout on Teacher's Verbal Behavior . /
B. Handout on the ABC's (Critiqueing Video)
V€. Handout on Teacher Behavior Inventory

D. Role Playing episodes from the classroom ‘
) 1. Reinforcing positive behaviors . .
2. Cqnsequating interferring behaviors .
a. tantrum behavior . .

b. refusal to participate
¢. agressive behaviors (hitting, biting, etec.) i
d. attention getting "off task" behavior (throwing toys, banging desk, etc.

I1I. CURRICULWM . .
) (o d // . . . )
A. Philosophy & Rationale, .

B. General Format of Individual and Greup Programs (Outl:.ie Format)
. * C. Modifying Curriculum for Individual Child's Nedds

/£

* D. Writing Individual Programs

~ o \" .
e - N ’ v N
IV. DATA MONITORING SYSTEM ‘ '

A. Program'Effectiveness (end-of the year graphs)
B. Data Moditoring of Individual-Programs. . .
M-3 Data taking: Code ‘ . . ’
Baseline Procedures .
Programming Procedures -

Post-Base line Procedures

¥ Maintenance Procedures . - .
, . Updating of M-3 (traneparencies of various programs ) N
. GrapHing of Progpams L . -
C. Socially Desireable Behavior Programs’ i | '
’ H-aa . * - -
M-4 g . ' N
M-5 ' .
M-5a '

LU

.Graphing of Behavior Progrims ‘

101




\"\\

"D.: Group Data - ‘ ¢ g

E. Weekly Evaluation of Children's Prbgrqsg

v. EVALURTIPN, ASSESSMENT & PROGRAMMING OF CHILD ENTERNING PROGRAM'

A. 1Intake Procedures . .
1. Child History Form
2. 1Initial Abacus ' -
., Abacus ’ .
» Communication Sample |
. Communfication Competency for Clipboard
. Functional Contingency Inventory

\\ . I.E.P. ~

NoOwnmew

» -

V1. SCHEDULE OF GROUP ACCORDING TO INDIVIDUAL NEEDS .

‘ 5
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=~ ) L] ]
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® ° .. PROJECT FIRST CHANCE

~ / ) ! . !

s o , 2

ONE WEEK THAINING SCHEDULE AT VALENCIA SCHOOL

/
¢ Sunday : : ) ' i
= ; ¢ - -
6:30,p,m. , Wine and Cheese Social ~ )
/ ! ) . . at home of .Dr. Jeanne McCarthy
~ ' 2416 E. Lester . '
@ (transportation will be. prov:.ded)

cassette tape presentatlon.
"WED'COME TO MY WORLD" . N

»

3 ;‘ . . - Ass ents: . /' . . 3
° ~ : Line
‘ . Read -~ Inservice outline series "Pak"
™ » - v hd R ‘
] v . '
Monday | . . '
® - . 7:40.a.m. "Pick up and transport to Project Site . .
- 9
' 8:00 ’ Orientation to Valencia and Staff
C o . . (Valencia Adaptive Education Center -
. Drexel and Campbell - ' )
, B Phone - 889-8636) ' .
o . . , ‘ .o
8:15 Self-evaiuation of Gompetencies . .
Pre-Test of Terminology :
] 9:00 N Guided Obse‘rvatz.on - Demonstratlon Classroom 9' -
° (Cbservatlon Room) ' co '
B, ' . . M r . I
Lo 10:15 | Break ' : -
.10:30 VIR -- "Sumpary of Child's Day" - ,
. - °  Overview of ,Model Components ‘
S ’ . Philosophy and Ratjonale )
‘ -~
. 11:30 ' ' Tour.of Classroom L .
) Questions, and . Answers with the Teachers .

o ) 12:15 .. ' Lunch . v . '
“.o . J - . . ! . - <t '
K b 1:15 . % . fThe aBACUS . L PR -

3:15 Break . ’ -
.t . ¢
5’ « . 3:30 . Preparation for Classroom - - ;
' . * "Shadow" Roles : o —_
A§signmants: 103 )
B B Read == .Assassment "pak" <« .
® o ’ Data Monitoring "Pak"




> -

’ Tuesday .
. ot -
7:40 a.m. Pick up and Transport to Project Site
8:00 Meet with Staff Member Assigned to “Shadow"™
) Review Clipboard of Children Assidned in Classroom
. 8:40 VIR Training Tape -,“Obsefvers & Spoﬁters“
9:00 ' Staff Role Observations -
. : (Rotation of scheduled-activities)
, ] e
10:15 Break
. } . )
T 10:30 Continuation of Observations .
11:30 - Question and Aszer Session with Staff
. . i .
J : - f
12:00 Lunch - ¢ |
|
’ 100 - Introduction to!the-Data Monitoring System
[ i .
2:45 - Break & Questioﬁ and{Answer Session -

1 1 .
3:00 - 4:00 VIR Presentation - "Individual Programming":

and "The Teacher's Verbal Behavior"’

.

.

v

&

Wednesday
7:49 'a.m.

4,0

"y . .5,:- )
Pick up and Transport to Pro;ezt Site

8:00 Assignment of Classroom Duties
: ' 1 Individual ‘Program
. . 1 Group Program "\
. 1 Language Group
9:00. Classroom Roles ‘ ‘
s . , (Rotation throggh varying activities)
10:15 Break and Question and Answer Session ] .
L 4 * ‘ B . Fd , \
10:30 -~ 11:00 Continuation of Classroom Roles
\:11:00 - 11:30 Updating the Clipboard B -
4 -11:30 - 12:00 Feedback from Staff
) : /
12:30 - 1:30 Lunch

The .Curriculum

Break .

Modifying the Curriculum

4




o 2:45 - 4:00 (contd.) 3 y
éﬂg N " Writing Individual Programs
. o - M-2 Sheets .
’ 4:00° ' Prepaxation éor Cla;;roop. \qvj,
Assignments: . N ’

r
' -«

Read ~- Home Training "Pak"
Teaching Behavior Inventory

o

I . }

7 5300:° ~—  Mexican dinner -
(dutch treat) . N '
‘ »
Thursday - ' . R

Pick up and Transport to Project Site |
8:00 - . Prepare for Classrocom Roles )
(to be video-~taped)

-

9:00 classkoom'Roles

N

10:15 Break and Questign/and Answer Session
. . [y

10:15 - 11:30  “Continuation of Classroom Roles ‘ , .
\

. 11:30 ~ 12:30 Video Feedback - ™ .
‘ {(Individual and Group Sessions) . -~
‘ ' .
12:30 - -~ %mns? o
1:30 . The Teachihg gehavior Inyentory ' '
2:00 The Role of the Para-Profegsional as an Instructional Aide
2:30 ' Parent Involvement '
3:00 _ Break . : -
i . . / »
L. 3:18 Writing the I.E.P. K
. Assigannts: - ' S, .
Read == Language Training in Curriculum ,- -
L] ’ }
N -




£y

Priday . . . .

7:4(: 'P‘.ick up and z’rransport to P;:ojf.ct Site
8:00 Pos’ttest -= "Terminology™ a
N . \
d 8:}5 -.104)15 The Communication Sample _C ~.
T.x 10:15 Break ' - - / ’

»

. " 10:30 - 12:00 The Communication Skills and the Language Curricuium

32:00 . Lunich )
1:00 ) Group Programs .
) ~
T 2:45 . Break
. 3:00 - 4:00 Program Evaluation )
4:00 - 4:30  Exit Interview - . .

,
L 4
‘Z N




" + ' PROJECT FIRST CHANCE TRAINING FOR - . ‘

¢ . ” EDUCATION SPRVICE CENTER, REGJON XI . .

g : CROWLEY, TEXAS . :
_ ‘ June 2, 1980 to June 6, 1980 L
- . s - \ ‘nd “ - .
- - - June 9, 1980 o June 13, 1980 - ) -

‘ 9 < ' ’
MONDAY . //
8115 - Meeting of PFC, tiners and Crowley trainers . r ' )

Q 8:36C- Presentation of training schedule . .

= 4 .

8:45 - Assessment of competencies and discussion of ‘behavioral terminology
9100 - Presentation of the total process of preschool programming for
'. "handicapped children highlighting the critical conpdnents*of any
program . N L
e e A . ,
93115 - Discussion of the genedal principles of behavior management
V:ldeo‘ tape presentation of{ behavior management skills used during
! ’ circle time . ’ Y, ’ : : .
® Co, , Co - N _ :
. 10:00 -~ Explanation of' the classroom schedule - ! ¢’
" Assignments,given to ‘tfainees (traineé to trainer and child) ~
Discussion of observation skills ué?ng'the‘M-4q_sheet‘ b
(See page 50 and 51 in SDS manual) ’ .

»
L

Assignments made of three. five-minute observations in the
classrcom: , - ‘ T Ce .

e . ~

’ »

. 1) chilc'; in a ‘one-rto-}one setting, -
2) child in 'a‘s'ma‘.l,} group setting, and \/ ' . .
) 3) cl:xi;ld ip a large g:ro;'tp ac;t;.vi:y ‘ T |
"10:130 - Observation in ::he c_:lé;z%ooﬁ o . .
"oon - . )
‘11:'39'; Discussion of classrcom observation wi‘..:h’, trainees _providing trainers

. ;, wWith feedback in a question’ and ansier session
. 12:00_ = Explanation of the curriculum format, the task analysis process,
and the modifikcation of the curriculum according to fhe child's
_needs AR ‘ . :
(See ‘the introduction to the Curriculum, pages C-1 to C-22)
. 4 N ~ ) :
12:15 - Break for Lunch . .-, . l
/12:45 = Introduction of the data system ° . - ) ,
Explanation bfy the M-2 and the M~3 (code JSystem, baselining and o
. updating procedures)

(See pages 35-41 and pages 64-71 in the SDS manual)

—




~ .
N .
v
> 0. »
Q - M os . . L. .,
. ) v ¢ )
i : . ! ' -‘
.. M , * -
- hd . -
. . -

~
.
?.

‘¢  piscussion oﬁ transparenc;es ind handouts. . ] ‘ 3
. , L
) Randy, David, Susan, Abel,.V glnla, Debble, M;chael, Gynthia,
'.e i . Russel and Jimmy * .
o ' k * . -

1:45 = Discussion of the 'Relatlonshlp between the Chlld's Behavxor and

oL the Teacher's Consequences” .
- Practige session uszng handouts ,and video presentatlon
f ,
* 2:15 - Discussion of handouts on teacher behavior -

. _ "Teacher's Verbal Behavuor" and -"Critigquing Teacher's Behavior" .
T ‘ ’ : "{A.B.C.'s of teaching) - . ‘ >

’

. - -

'OP'I‘IONAL ' . . _ o]
-

» .
. 4

)

e -Ihtroducing tape -"a Summary of a Chlld's Day" o

.
-

-Tape on the task analysxs process

! [

. %% (For organlzatlonal purposes, 1t is recommended that a large 3-ring
® - * " notebook be used) o ..

~,msoay .o o o h . ~

8:30 - Discussion between trainee and trainer concerning the lndlvidual
orygroup programs to be run that day \
Review of cllpboards ) )

4
9:00 - Discusszon on the 1n1t1a1 obserﬁatzons-of child dlsplaylng inter- .

¢« fering behaviors -

® , . Review of code used
Practlce session (video of°M1sty durlng a ,session with Abed and . .

Ginny) -, o -~ ¢

:‘ r
. - s

)

[

) 9:30 - Observation in the classroom. Trainee should "shadow” the trainer:
® . teachlng “ass19ned" child. Each trainee should:
v ’,’ . 1) take a”flve-mlnute observatlon behavior sample on an
. ¢ individual program being run on their "assigned" chzld - C .
e in a one-to-one setting. ) B
. . . S R ® 'd . ’. A
’CP 2 y " 2) take a five-minute observation behavior sanble on tHe . ‘ f
. " . 'assigned" child in. a small greup whlle an 1nd1v1dual »
./ . © program rs being run. - g T
. - : ’ - NG
LA . ) 3) take a flve-mlnute observatiqon behavior sample on the -
z" e ) - Massigned"” child durind a large group activity. )
o R * \ R o PO .
4) observe grodp data being taken by the trainer”guring
’ group activities. . //:5

.
4 B
t - . -




" . . ."‘w

11315 < Discussion of ‘the classroom observations thh trainers in a
question and answer, sesstjn . ) . :

v .
' '
&

11845 - Further explanatlon of data system '
— Review of baseline and updating procédure . )
) Explanation of post-base and maintenance procedures =t

(See pages 67-73 in the SDS manual)

Practice session using transparencies and worksheets.on Anna
) Y

- ... Explanation of the M-6 and M-6a form ) . \
- (See pages 72-75 in the SDS manual) . :

12:30 - Break for Laneh . .

1:00 - Discussion of behavior management with large groups
Discussion of tape presentation showing JoAnn at activity table

1:30 -_Dzscusszon on scheduling
' Suggestions for running 1nd1v1dual programs ("where arid when")

2:00 = Trainee assignments made for balance of Week. Each trainee should
be 5cheduled to run: ‘ a - ,

*an individual program in a one-to-one setting, : . ,

. #an -individual program in a small group, :
- I'd Al . * £

*a group activity taking to data, and

‘*g group activity in wé&ch group data is taken.
*0PTIONAL ' g
-—&ape on individual programming with Viewer's Guide

- -

WEDNESDAY .

8:30 - Preparation classroom, observation and’ partxcxpataon (cﬁecking
cliganrds, questlonlng tralners, etc.) :

- 9230 =~ Observation and participatiof in classroom

.t . a
11 30 - Discussion of classroom obsérvation with trainers in a questlon and

answer session

12:00 - Review of the A.B.C.'s of teaching and dlSCUSSlon of the Teacher
Behavzor Inventory

'12:30 ~ Break for Lunch

" , 105 . . .




[ N

- 1200 - Discussion on a socially desirable/or interfering behavior program

&

using the M-44, the M~4, the M-~5, and the M~5a. Jo
. . (See pages 45r49 and 52-57-in SDa manual ‘ - ~ )
: YL Reite & behavior program . -t h . Y

1345 - Discussion of group programming

lanation of Group Programs in Curriculum and MG-1l Sheet)

' ee pages ‘76-80 if SDS manual) - & T
4 -, . ’ . \
S $OPTIONAL ' '
" —Review of the A.B.A.C.U.S. s

==Discussion of the Individual Education Plan

Y 4 . N .. .

r . *
L i o .
THURSDAY , ‘ - o i} .
S e T . C . ‘ \ "
8:30 - Needs assessment witl trainees ' . . '

Preparation for classroom observation and participation

-

9:30 - Observation and participation in classroom
hd s ! . \

11:15 - Discussion of classroom observation with trainers in a question
-and answer session ‘

N\ . y .
. 11245 - Discussion of language training programs . ]
‘ + (See intrd to Curriculum and discuss ways to incorporate critical’

words throughout the aaK) . ‘ . .o
’ , . ¢

. v .
-~ v ¢

12:15 - Break for Lunch , - .. .

12:45 -~ Explanation of how to administer selected‘A.B.A:C.U.S.-in groﬁp

sessions .
-¢ . o .

1:15 - Explanation of home programming and parent training _
"\Discussion of "The Assessment of Parent andi Child's Needs Form",
“Program Sheets", "Data Sheets", and 'Just for Fun Sheets"
. ! » ‘e . . L
1:45 - Discussion of modified forms: (M-2, M-3) and taking data on more
— _ than one individual pregram at one time '
Y
Discussion on the develooment of appropriate tea¢hing activities,
~ and how ‘to take data within these activities . o
Reyiew examples ‘of individual programs being run in various activities
Discuss the ?ossibility of activities- workshop
*0PTIONAL - _ . :

- o -

r-Intro&uction to the lanquage curriculum - tape presentation by
’ Jean Glatke

‘ .




FRIDAY - s .t .

8:30 - Preparation for classroom observation and participation

¢

rticipation—in-classroom : >

. / L . L

@ . ' 11:15 - Discussion of classroom observation with trainers in a question
-+ , and.answer session

“ - R

.

. 12:00 - Discussion o evaluation of‘the' program at the end of “the year

’ )

13100 - Discussion of a time line for implemenéing the Project First
® . Chance Model o

. . .

Y .. Discussion on the need for feedback

4

. v &
"1:30 - Discussion of graphing and graph a program

- —

® 2:15 ~ Evaluation of training week

*OPTIONAL

»

.. —-Activities workshop (sharing of resqurces and ideas)

-
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T ® ®

.

CLASSROOM ASSIGNMENT OF TRAINEES AND STAFF

ACTIVIYTY

L

Interaction Time

Individual Programs

s

Sroup Programs:

Language Groups

Snack Time B

Story Time
N ’ 4,,"’,‘?«\ o %
' Other

» .
TRAINEE
" STAFF/CHILDREN
/ j
4
]

,
- ' - ;
94
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2. Overview of Tdtal‘P;ocess

&

and Critical Components '
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’
e e . @ e
. .
,

- ‘Three Critical Areas

SCHEDULE

(How efflclently are

| you using your

§ time?)

3 A. 'Is the time being used

; effectively for each
Chlld as he goes. through
the program- ‘

1. Selection of appropriate
actiTities '
Is the child receiving
individdal programming
and group activities
according to goals
stated in his I.E.P?

2. Intensity of programming:’

a. How often is each

child being seen on an

% o~

- . . -~ . . .

of an Effective Preschool Program

-

DATA MONITORING SYSTEM

»

BEHAVIOR
—_MANAGEMENT

s

Is the data Helping - A.
to provide direction
for the child's
program? )

-t gk‘; —

W/

-l. How do you know that .
. the child wouldn't have .
learned. these skills
without instruction?
(How do you know that '
it was the teacher that
caused the change).

2. How does the data
—_ help direct the
. program while it is - -
- being run?

- INDIVIDUAL basis DAILY?

—-——

b. What goals are being accom-
/ plished:through the GROUP

ACTIVITIES? .

How_effectively are you u81ng
your staff?.

* <

(How fuch intense program-
‘ming is’each child receiving?)

3. How can you prove
that you have helped
a child to, attain
certain goals
at the completion of -
your nrogram? ’

e \

Are ‘the antecedents
being arranged

to help elicit
desireable behaviors?

Are the consequences
being managed
properly (reinforcers
used to sustain
desireable behaviors,

etc.) and consistentl

p



: A . screening : ' . o |
T WE lr o
. “ ~€, . - N
. . S assessment of child
statement of Individual Educational Plang
APPROPRIATE CURRICULUM
Body Self-C c tcati Pre-A d Social
Hanagengeqt e are ommunica on re-Academic Skills
' ' HOW ’ )
| E
\ ’»
‘ ~ » ' ¢ < -4
Kl -\J %’
. o o
o8
* - ) )
' o .‘ L}
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‘Scheduling

Reflection of

appioﬁriate‘gctivities

. /to meet children's needs

HOW APPROPRIATELY?

[
R (2]

=2
o
B
[

v

through INDIVIDUAL

and GROUP

ACTIVITIES 8

at

school




~

) »

:-Da a anitoiing System

* .

-

How can 'you account for
\child'gtowﬁh qn‘spécific

goals previously set?

A -

- We monitor progress on

some of our goals
Oncteppna—— .

e ? '

made in INDIVIDUAL and

)
]

’ " GROUP ACTIVITIES




Behavior Management
. e 2

A R
. '(everyone.does it but HOW?) . ] : -
(Is it CONSISTENT and EFFECTIVE?) .

4 -
v -




- / ’

v

Use of Language throughout, the day

(Is there: an emphasis on'developmental sequence?)

129




-~
¥

At .
- -
-
.
* <
, "
0
S N . B
3
s
¢
- r,
i .
S
‘. .
.
. ‘
. . - -
‘
t '
N «
.
- N .
. N
\ .
»
)
.
.
¢ .
.
& .
. .
ot
. -
. .
~
. R
. b4
. . v . ,
- .
. . P
- -
-
" -
* .
. ‘
. ‘ -
.
b ]
‘ L
L
. ) .
* >
0
24
.
, . - s -
-
. .
' -
. [y ,
.
. .

-
I .
-~ . - Py
ey .
*
. -~ N
.
. . ,
Ry .
.

- EVALUATION _ ¢ .

(program effectiveness) ‘

’ ' ' 121 °

S e b e ew e —— . . -

oy . .0
AT 4 - st —omw . et e eew e e e

;v




-

- ¥

. .
a L y \
) 3




PROJECT FIRST CHANCE

. Behavioral Terminology .Examination
- 4 N
Name Pre
- A ~
Date ) Post

- .
- “

l. Please write the follbwing terms in the blanks before the approprzate
definitions: . ¢

Intrinsic reinforcers » Time-~Out o Isolation .
Baseline Cue Non-compliant behavior
Behavior , Exclusion &= - Token Economy | &
Prop Generalization Contingency
Shaping- Fading Reverse Chaining
Aggressive behavior Complete Aid Behavioral assessment
Model : Placement test Prompt .

‘ ‘Attention ° Consequence Self-lndulgent behavior
Pogitive reinforcer ~ Aversive Consequence Intrinsic reinforcers

Partial Aid «Primary Reinfdrcer

1
~ B H

v

An aversive consequence which removes the €hild
from- any means of reinforcement. ’

: Internalized reinforcers increasing a behavior
. without the use of external reinforcers. ’
' ! !.

- M WYy - -

. : Any observable and/or measurable actzon.‘ '

‘ - aAn averslve consequence, a type of Time-Out,
whlch places the child away from any physical .
- or visual contact,with others, away from any

v means of reinforcement.™ .

4

Consequence'tﬁ%t increases or strengthens a behaviog.

s

Accepﬁing of approximate responses ‘as” correct with
’ the ultimate aim of requiring the precise correct
Y ' -response.

Data collected on a behavior that occurs before
- ) . ) éeachlng is initiated.

' ¢
N Consequence that decreases or weakens a behavior. .

) - . An aversive consequence, a type of Tlme-Out, which
, Just temporarily removes the child from the
b immediately reinforcing situatien. Example: being
' . ’ turhed away from the group for 30 seconds:

i >
.

«
- 1




o Behavioral Terminology _ -23- ] .
i * ' Examination (Cont.) . , . -
. )/ - . A P :

‘o -

Data based method for meésuring child's ¢urrent
‘ abilities to perform specific behaviors.

Feedback immediately following a behavior that °
increases or decreases a2 behavior's occurrence.
’ * . L 3 -
"A reinforcement system'set up in which tangible
. objects are used as reinforcers to be later
\ : exclfanged' for desired objects or activity.

. > * N F3 I
- Signal, request or condition that does or can be

! made to influence the occurrences of a behavior.

e. - - . Gradual removal of aids, and reinforcers for a
behavior withethe ultimate aim of eliciting the
precise correct response without aids or reinforcers.

. Assistance provided to the child throughout the
elicitation and occurrence of a behavior.

. A form of aid ‘which demonstrates the behavior
. ‘ - being required from the child.

Reinforcers that satisfy certain biological needs
° - ., such as eating &nd drinking which are not learned.
A type of cue which informs the child of a behavior
UG , ) that is either reguired or desired and which also
‘ A provides information as to the consequences to
' the child for performing this behavior.

® : ., Child is sitting with hands in lap\, maintaining
eye contact with the teacher.

I

, ‘e A form of aid which physically moves the 'child
* through a behavior to produce a desired response.

P .
’ A form of aid which verbally or gesturally
st influences the occurrence of a behavior.

- Minimal ass'i.stgnée provided to” the child, that
helps+to influence and elicit the occurence of

® s " parts of a behavior.

‘ - Kl




attending - (child) focusing of attention on teacher and/or activity

. (ignorning other stimuli).

' .

attention - (teacher) any contact teacher has with child whether it be
visual, physical, verbal or spatial. .

h‘_:rseline ~ measure of éﬁild's current abilities to perform specific behaviors
prior to teaching.

probe - a check, using baseline procedures, which occurs after teach{pg
) has begqun to determine whether child is working on appropriafe step

or unit. . . L)
cue - verbal or physical instruction. g

reinforcers - any consequence, tangible or intangiblg, which occurs after a
behavior which increases the frequency ?f the behavior.

contingency - a type of cue whict informs the child of a behavior that is
’ either required or desired and which also provides information
ag to the consequences to the child for performing this

behavior.

consequence - anything that happens after a behavior as a result:of  that
behavior. ,

3 - |
campliance - performance of behavior requested.

interferring behavior - a behavior thit inhibits the learning df a desired
behavior. ) -

- €

task analysis - breaking down of a skill into teachable components.
%

generalization - use of learned behaviors outside of the :eaching environment.
aid - assistance provided to the child - physical,or verbal. ) .

fade - gradual disappearance (aids, reinforcers).
0 . ’ -

- £<Y “
behavior - any observable and/or measurable action. = .
4 ° .
shaping - teaclting successive approximations of a behavior with the ultimate

aim of reqiiifgg the precise correct response.
ignore - total removal of attention (physical, visual, verbal, spatial).

spotting - use of additional-adult assistance for extenéing child's capabilities
during an activity (manual help or attending assistance).

distractor -~ a diversionary stimulus. N
oromnts -(e,g., give initial letter or sound of desired resnonse or give the
context of the correct resnonse, "You were there last Sunday." .
Props - 8ame as manual guidance or outting cthe child through the motions, of
the desired resnonse .

125
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ABACjus MATERIALS
(Listed 'by Areas)

-

I, Body Management . ‘ .

Gross Motor (Items 1 - 26)

Pillow - . . , o

Child's chair, without sides or arms .
Table

8-12 inch rubber ball
Incline surface of 10-15, 3 to 4 ft. long
Stairs with minimum of 3 standard steps, rail optional
Toy of interest
Tricycle, hard cement surface
.Climbing apparatus having at least 5 rung ladder and slide
Walking beam no wider than 6" and at least 4' long
Bean bag 4 X 4"
«. Mjustable jump standard and bar
Running course with 2 turns indicated by 2 markers, cones or

-

[ g~
Fine Motor {(Items 1 - 21) 1

- 3" ball (Nerf Ball)
Pegs or beads
5 blocks or large beads .
Small car or truck . (
* Stacking ring toy, rings may vary in size ’ .
Pegboard, pegs sized one inch or more
Pegboard with small pegs.
Formboard with circle, square, triangle, rectangle
6 one inch cubes
Cobblérs bench or similar pounding toy
Jack-in-the-Box with crank handle '
Paste or glue, paper, gicture
Easel, paper, paint .
. 4 nesting cups
4 large begdsw string with reinforcing tip .
; 6 pc. interlocking puzzle
: Scissors, 4" X 4" paper

Q

e

LR ) P

II. Self Care .
~d, Dressing . ” B. Toileting
Socks Bathroom
Pants .
Shoes C. Groom
Shirt . )
Coat . ® Sink
) Button . Water
Zipper Soap
_Clothing with snaps ' Towel
Belt with buckle Tissue

Shoes with laces . Wastebasket .

’ L




Jij, }II. Self Care (contd.)

D. Eating . . E.

Cup with liquid
| * " . Semi-soli& food
L “ Solid food .
’ r . . Spoon, fork, bowl, plate
' Finger food K . F.
“' Straw
. Knife, bread, spreadable
Napkin

N I1I. Communication

A. Prerequisites

Bell or noise maker
Chair .
4«(5 or more piece) puzzle or toy
Blocks
/ . Cup
L : Ball
Toy dog

‘Spoon ‘ .

Doll -

Toy Car -
Toy chair -

<

B. Comprehension of One Word Utterance

~

Mechanical Know-How

Door with knob
Water fountain
Small pitcher with liquid

Safety
Street Curb

Steps
Scissors

Picture of Children: running,,sittiﬂg, washing, eating, sleeping

-

Do *Food or drink child likes
‘ . Doll and doll house

' o " 5 articles of child's clothing
5 articles of teacher's clothing

. C. Production of One V‘Jor.k Utterance

- 2 -,
IV. Preacademics

’

A. Thinking Sskills

: ' Small toy of interest

* Toy tclephone ‘
6 blocks /
3 objects and 3 matching pictures:

| (These items Qill be the same as those for Comprehension.)

*3 foods, drink, or objects ‘child does not likeiév
4 dolls - 1 big, 1 broken, 1 little, 1 dirty .

3 Box lids (capable of dovering toy above)
3 pair of objects: 2 spoons, 2 toy cars, 2 dolls
Paper bag, 4 objects: ball, block, key, toy dog,

A

toy, car, telephone, spoon |

5 objects: cup, button, penny, spoon, block -




. A« Thinking Skills (contd.)

2 sets of 4 basic 2-dimensidnal shapcs cixcle, square,
* triangle, rectangle. 2“to 3 inches in size and
all the same color .
2 sets of 6 basic color cubes: yellow, blue, red, green,
" arange, black
Individual pictures of: hammer, nail; shoe, sock; milk carton,
glass; comb, brush. e ' )
Pictures of animals: dog, cat, horse
*Food: orange, sandwich, ice cream cone; Clothes; shoe, coat, socks
Set of picture cards (2 matching - 1 ‘different)
, a) fruit
: b) cars )
¢) balls Y
Set of 5 cards, each card has 2 simple line drawings .-
a) two identical houses .
b) sock, hat i .
¢) bird, dog
d) two identigcal trees
e) ball, block -

k)

B. Reading Skills

Book of colorful pictures (lncludlng dog, fork, girl, airplane,
telephone)
. Pictures of 5 objects; doll, spoon, ball, car, .shoe
Set of 5 pictures with simple line drawings:
doll with arm missing
car with tire missing T o
cup with handle missing
shoe with lace missing ) ) .
hand with finger missing
One picture of 4 toys : ' .
., R © , 4 cards: 1 with child's name printed on it, 3 with other
children's names - .
‘ 5 pairs of cards as outlined below

TcBX
ASH
|SPA .

bﬂdj - . ~
Mupr
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Reading Skills (contd.)

v ' 2 scts of color word cards written in brown ink on 4" X 5 1/2"
paper. One card for each of the six basic colors, yellow,
- blue, red, green, orange, black .
) 2 three-card picture stories: eating an ice cream cone, putting
il on shoes and socks

~

Labels cut out of 6 common objects: Coke carton, McDonald's
- a sack, milk carton, stop sign, bread wrapper, Crest box
C. Math Skills _' -
® Raisins, cereal, peanuts '

Identical sets of 12 blocks or counters
Identical sets of numeral cards 6~10 .
Set of numeral cards 1-5 '

D. Writing Skills '

Pfimary pencil or primary crayon . T
Papers (any kind) ;
3 pieces of 4" X 5 1/2" paper each having 1 pair of 5" long
horizontal lines 1" apart
¢ . 3 pieces of paper same as above only make lznes vertzcal and " apart
e 3 or more pieces of 8 1/2 X 11 paper

Unlined paper t ' .

V. Socialization ] ..

PY e Toys of interest . ‘ L.
Child height hook . ' :
. Sweater or coat
Child size chair B
Snack items
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..'; ‘ ) . ~":“INDIVIDUAI: LISTING
) : ABACUS Material Cross Listed by Item
¢ a
- . | .
' ° - l “‘ ~ g a =3
e ' ) : g o ] o
] - 0 =1
B e o 3
. . ] o o E o
: _— Sl |2
) > C%] g g »-‘3
. . . ) - ] 0
Al ALY H
g TOYS" - ] a 3 & 3
[ ?‘. . Lo ,
Bell or noise maker . A~]
e . Bean bag 4" X-4"" S . | “{a-24
. Ball 3" 0 ' B-1
. * 8"-12" rubler ° a-12,
* - . 13'14’
e T 17
. >
. Nesting Cubes (4) - B-17
‘Box 1lids (3) | A-4°
. - ‘ T A-5
® *Pegboard with small pegs T, |B=2
’ R , . . _ B-10 o
v - ! B-ll
AP 5 large beads - string w/rein,forcéd tip ' B-3 S
‘ ,' - |B-18
. . - B-4
P o .0 -|B-12 ’
12 blocks * ‘ SR ‘ ‘ k-7 |a-8
PRI ’ ' - C-3,4,
. 6,7,9
g A ’ . 12 ° |
6 cubes - 1"’ ) ’ . {B-19
L. " 2 Sets of 6 basic cubes o A-12, o
9 - ‘ ~ 13,14 ¢
6 piece puzzle (Interlocking) ' B-20 B-4
' A~5
‘ _ ‘Stacking ring. toy, rings may vary in size .|B-6
\ .
. : . ' oy
‘ Formboard with circle, square, triangle, rectangle |-~ " ¥
;u’ , . . i N . . N v ’




, o- o o
£ 0 0 0
o 0 e
0 o orf ya)
| o - 3 N
B REEEDE
. . %‘y :3 % g § S a .
TOYS ~ ] b S o 3
L~ =~ e = — ...
2 Sets of 4 basic 2 dimensional shapes . " '
- : . = - " A-1l
circle, square, triangle, rectangles. 2"-3" 17 *y
' in size and all the same color . S
. ’ ‘ T
Pegboard, large ‘pegs (1" or more) B~7 : "
. B-8 - )
» ! .
Doll ' B-5
’ S  c-7
. -~ ¢ ) v é '
Doll House ’ ' . - jc-6 -«
' ‘ | C~7
4 Dolls - 1 big, 1 broken, 1 little, 1 dirty B-7- .
(possibly paper) ) - : -} B-11 ’
Toy Telephone . A-8
Toy Chair ’ )
Toy Car B-5
[ 2 4
Jack in the Box with Crank Handle 2 . | B-14 ! :
. . . °p
~ » Cobblers berich or similar pounding toy . . B-13 '
, 3 éairs of objects: 2 spoons, 2 toy cars, 2 dolls A-6
5 objects: cup, button, penny, block, -cub_e‘» A-10" N
. ) ) Hﬂlisc. '
Paper bag with 4 objects: " ball, block, key, toy, dog A-7 ”
. Misc.
[ ° .
Small toys of interest , ' . A-1 | . A-7 |-A-1,4 8, 9,
A-2 3,4 |11, 17
A-3
< ' - ’ )
Ny o . -
s ...2‘. ' A \




5] . o 0 l¢]
- o 0 -,
. » ) - &
: s s |8 |5 &
o ¢ o dJ ot q. ot
‘ ) = © 519 C
¢ > W E 1 i
T 13 |5 |8 |3
FOOD R 0 (3] ay a -
Food or drink child likes ‘ B=-3
’ . Cc-3
. c-4
. * , N
3 foods or objects chifd does not like B-6 "
< Cc-10 _
' C-6'8 :
. Solid food D-4 )
. , _
+ ' Semi-solid food : D-3
Finder food D-5 . 14,17
Container of raisins, cereal or peanuts c-1
- Cc-15
Small pitcher with liquid . E-6
Vi
Cup with liquid D-1
) . : D-2
D-6
® Napkin o ' D-12
. K[Knife, bread, spreadable food D-11}) |
Spoon, férk, bowl, plate D-7
! D-9
@ .
* Straw D-10
© ~ ‘l
® —
ki .




* 5 . 0. .0 o
. - -} 0 1
- - th / 3J o] 4
. - : .o (1) 3 & 3
] 3 a e A
) ,ﬂ, 3] 5 3 ~
. 0 o
> L 7] E ] ot
. -~ 'U - 3 5] O
. : 8 () /3] Y o)
PAPER/PENCIL/PICTURES . ‘ - @ 3 o a
— o 3 > L4
< : .
Primary pencil or’ primary. ¢rayon . D~1,2,
~ ' 3 ’ 6
© ‘ .
Paint B-16 \\$
Scissors - . P B-21 | F-4
Paste or glue ‘ ‘ B-15
Magazine picture or paper to glue B-15 . .
3 objects and 3 matching plctures. toy, car, spoonz } T la-9
telephone A or
\ ‘ . see .
e Misc
3 or more 8 l/é" X 11" paper Tunlined) B-16 D-2,;3
. ! ' . 6,7,8
- - 9 ’ 10 ’
3 pcs. of 4" X 5 1/2 paper, each having 1 pair of D-4 N
5" long horizontal lines (1" apart)
3 pcs. of paper 'same as above with vertical lines _|p-5 ‘
1 set of numeral cards.#l-5 c-5,9}
< ) . ) 10,11
16
'2 identical sets of numeral cards #6-10 ; c-8,
» . 12,134 *
) | 14
Book of colorful pictures (including dog," fork, B~1
girl, airplane, telephone) S B-2
' Pictures of 5 objects; doll, spoon, ball, car, shoe . B-3
Set of picture cards.(2 matching, 1 dlfferent A-19
‘a) fruit ’
b) cars e -
c) balls
Cut out labels - 6 common objects ~ Coke carton,
McDonald's sack, milk carton, stop sign, bread *
wrapper, Crest box) . ‘ '
. ' 134 ,
-4 N
* . \ .




N

4 cards: 1 with child's name printed on it
3 with other children's names .

~

&4 < M

LY

B-6
B—l 0’
12

A g S G -3
/ ] & o a d e
' AR EEEERE
a - ’ v 5 8 3
. % |3 E |6 |9
~Paper/Pencil/Pictures ) ] & 8 & 3
- . . » *
Picture of 4 toys (pictured together) B-‘
Pictures: Foods - orange, sandwich, ice cream cone; | A-16 |
Clothes - shoe, coat, socks See
,  [Misc.
(2) Three-card-picture-steries: g .
a) eating an ice cream cone A-16
: o B-9
b) putting on shoes and soccks aA-16
Pictures of Children: a) runhing B-2
b} sitting. Cc-2
c) washing - See
d) eating ° Misc. |
e) sleeping
Pictures of animals: a) dog ) , A-16
b).cat © jSee
. ¢) horse . ~ Misc.
. / - .
Pairs of like Sbject pictures: hammer-nail; ) A=15
shoe-sock; See
. milk carton-glass; - |Misc.
_ comb-brush .
* 2 sets of color word cards written in brown ink ° |B-8
on 4" x 5 1/2" paper. (One card for each of
' six basic colqrs:’ yellow, blue, .red, green,
orange, black.) - '
Set of picture cards with -simple ling'drawiqgs: B-4
3) doll with arm missing ' ‘
b) car with tire missing - |
c) cup with handle missing - ,
d) shoe with lace missing «
e) hand with finger missing
‘Set of 5 cards each card has 2 simple line drawings A-20
©a) two identical T . See
b) sock, hat ° . Misc.
c) bird, dog ’ /
d) two identical trees : ~
e) ball, .
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. -
5 Articles of child clothing

’

v

©, - N o . 4] [o]
* - g 'HERE
- o o o, L 4
’ 518 [8°e |
. . = | U 5 é =
> w“ E a o
Clothing . ,3 m O ¥ n
.
Sweater N B-9
. B-11
- (\
Coat A-9 B-9 10
B-11
qpcks - A-1 B-9
A-7 |} B-11
\ A * 4 A-lO -
Zipper A-13+e
. A-14
: . . -
Belt with blckle — . 1 a-17
A-18 '
Shirt with buttons ’ * [ a-4, |B-9, p
? ’ 5.8, {11
- ‘ 11,12
PaILtS - *t A-2,4
Shoes with laces s ’ A-3, | B=9,
’ - - |19, 11
. 20
E 8 ’
Clothing with snaps . A=¥5,
, . 16
5 Articles of adult clothing B-9
P
B-9

: ~—
. “s o

-




' A 8 R 813
. . k) et 3
o ‘ | 2 1e (8. 1E |3
‘ 4 OQ oy ke ey
- N - = & 5 s ) o~
. o - 13 o
. . - = T > L] E} I i _
. T - d ,E > 9] ¥
Furniture/Apparatus . a 8 ﬁz’ (3] a 3
L= e e P
Table . . B , A~6, |D-8,
t 9 13,14
Chair . D-13 |a-1,.
- t 2,3,4
: 5
Chair, Child size without arms ) a-4, 13
. . 6 v i
-Child.height hook . g 10
Stairs with minimum of 3 standard steps, rail opt. A-19 | F-3
Easel . J ) {-B~16- -
é Climbing. apparatus - 5 rung ladder and slide A-22 ¢
) 4
Incline surface of 10-15°; 3-4" ft. long A-18
Walking. beam no wider than 6" and at least 4' long A-23
Tricycle, hard cement surface A-21 ) '
.Running course/2 markers; cones or chairs A-26
Adjustable jump standard and bar A-25
A r
N >
~__ Door with knob . ' E-1,
’ 12'3 .
Water fountain E-5
Bathroom with (sink, water, soap, towel, tissue, B-6 '
wastebasket) c-1, *
’ 2
- Street curb F~2 i,
Pillow A-3
r/
13 ﬂ .
. { )
: - »
i Y
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: . 3 'L'l [$} '3
) g Q " i 3
. 5[ 8|8 le |
. . i : 5. 'g 3
. e} ~ E 1 4]
. N 8 o o) Y] 0
. Misc "llaneous Items (Grduped Scparate) 2 o o 9
E: = —
. Cup, ball, }:oy dog, spoon doll ) * ]A-8
. 3
< Ball, spoon, éup, ioy car, toy chair B-1,8
c-1
pJ
& Pictures of children running, sitting, washing, B-2.
eating, sleeping i : ) R c-2
[
Paper bag with '4 objects inside; ball, block, key, A-7
toy dog) . .
® 3 objects and 3 matching pictures; toy, car, 14-9
- telephone
- —5-gbjects; cut, button, spooii, block, penny T T la-10 |
Indiﬁual pictures of: hammer, nail; shoe, sock; A-15
9. " milk carton, glass; comb, brush
Pictures ¢of animals; dog, cat, horse A-16
, Pictures of food;. orange, sandwish, ice cream cone A-16
® Pictures of clothes; shoe, coat, socks A-16
Set of picture cards (2 matching - 1 different A-19
a) fruit > »
) b) cars o e .- ‘ ' -
- c) balls) . ‘
» Labels cut out of & common objects; Coke carton, B~-11
McDonalds sack, milk carton, stop 51gn, bread
wrapper, Crest box ,
® One picture of 4 toys B-5
5 H
Set of 5 cards, each card has 2 simple line draw1ngs 1 A-~20
' a) 2 identical houses
b) sock, hat
/ c) bird, dog
@ d) 2 identical trees,’
e) ball, block
) Set;“of 5 pictures with simple line drawings: B-4 ,
doll with arm missing
car with tire missing '
o cup with handle missing
. shoe with lace missing
hancyith finger missing &
-9- 133
® o




T K 3 8 19
- th I3} - 3]
'g “ -'-' .c .::
7 O g 8 s
> w i e fﬁ
e} v; o. 8 8]
Miscellaneous Itpm% (zontinued) ! “n © o @
4 cards; 1 with child's name on it B-6
3 with other children's names
5 pair of cards as outlined below B-~7 ]
(a) (B)
1B TCBA
R ASHR
L LSPA '
F " |IBF.HG :
il ” MUPR
2 sets of color word cards written in brown ink B-8
on white 4" X 5 1/2" paper
Two 3-card picture stores (Eating an ice cream cone) B-9
(Putting on shoes & Socks)
3 piedes of 4" x 5 ‘1/2", paper each having 1 pair of D-4
5" long horizontal ' lines 1" apare .
D-5

. 3 pieces of paper same as above only vertical lines

~
-~




GIVING SELECTED A.B.A.C.U.S. ITEMS IN A GROUP SETTING

Some A.B.A.C.U.S. items can be scored by observing a child or several
children during a group activity. Although administéring the selected
items requires transcribing the information to the child's individual
A.B.A.C.U.S., it can shorten the test-giving time in the classroom.

To eliminate teacher preparation time many items are out of sequence sp
that as many items as possible cam be scored at each particular setting
in as.-natural a fashion as possible.

To use this format:

1) check with the Activity Areas listed along the left
column to see which items can easily be incorporated into
the day's schedule

. write in all of the children that will need to be tested

score as many children aé“bos§ible on each item during the
activity ‘

transcribe each child's respbnse to his/her individual
A.B.A.C.U.S., being careful to mark _each's child's
response correctly on the cover s t

transfer the information from the cover.sheet to the
correct item in the child's individual A:B.A.C.U.S.




®xBACUS 1tedlls that canbe scored M observing®children i GROUP ACTQVITIES @
‘ (Children in class)

G T . . .:1
.
‘b - .
B < - Developmental
- - Area Cue Criteria .
B o and ’
- m Test Item
[ 30} ] 4
o < R -
< ]
-——smamm P o LA
(Shoes with laces) Dressing Have tied shoes on | Untie shoes with-
‘ II. A. 19 child. . Cue. out leaving knotg
Unties ) .
""UNTIE YOUR SHOES."
(Child's shoes) Dressing Untie or unbuckle Takes off shoes.
II.A. 3 ' the child's shoes.
Removes untied or | Point to shoes ’ -
unbuckled shoes (ties or bugkles) ’ . .
- and cue.
. . A
pEem T . | "TAKE OFF YOUR
g SHOES." T, .
. B
8 . ¥ \
é Use child's own Dressing - ' Child has both Completes each
) ;|Jelothing when | II. A. 1 , socks on, feet. item without agsis|
A lassessing this Removes socks Point to socks and |tance unless other] At
*  |section. 1 B -joue.. o aoo - .{wise-gtated.;
(Child's socks) : . "IAKE, OFF YOUR Pulls off both A S A
’ : ’ " |+ SOCKS." . socks. ) ’
, : \ —— 143
(Child's socks) Dressing - Lay socks on table |Puts on both socks X
L. A, 7 ;near child. Point |with heel in cor- |’ ’
1 4 A Puts on socks to socks and cue: |rect position. .
é . . ) .
; \ "PUT ON YOUR SOCKS.' . ) ‘
N » M
. - f




afl2 - 0 ® xpacus 1cBha that cuPbe scored 'y obsean children & croup AcviTiES @ o
. (Children in class)

-

. m “\ 1
=1 ' N
< Developmental. | -
- Area L Cue ’ Ctit:eria/ -
a . and \w 1
t Test Item ' : \ \
] < . , :
<
=

{Child's shoes) Dressing Put shoes on floor |[Puts shoes on ¢ors|
' . 10 near child. Point_ |rect feet, not . : :
Puts on shoes to shoes and cue. responsible for ,
« ' T ties or buckles.

UPHT-ON YGUu SHOES® =

- - -
- T

(Shoes with laces) |Dressing Have untied shoes |Ties shoes. . . S
II, A.20 on child. Cue. con ’
Ties . R v :
"PLE YOUR SHOES." I
(Child's shirt or |Dressing . | Havk unbuttoned Buttons at least '
. jacket with med- [IT, A, 12 shi n child. 3 buttons.
0} $aime i . ¢
g |-ium-sized buttons}]Buttons Point to buttons
§- R ‘\\\‘5;/ N and cue. |
ST “BUTTON YOUR SHIRT"| |
{Child's shirt oi Dréssing ‘Have buttoned shirf Unbutton at least ’ .
jackét with medium| II. A.11l on child. Point tc/} buttons. ’ 4
[sized buttons) Unbuttons buttons and cue.
Dressing vest may . \ - ’ 9
e used. "UNBUTTON YOUR .
. SHIRT." - S
4 )

-

,“




@ @ ypacus 1eths that cafPbe scored ey observin'

children # crour ac@viTies @
{Children in class)

¥

"PUT ON YOUR COAT."

B » : ¢
3 . ?7‘ » ..J o N
= < ‘| Developmerital - v
m oo ' Area ‘ Cue » Criteria -
> o4 and
- (5] Test Item
2] N (2]
Q < > . -
K < z w
N M i 3 ' — - -
(Child's jacket Dressing Unbutton the shirt \ .Takes off shirt
. or button II. A. &4 or jacket.. Point tof or jacket. "
shirt) Removes unbuttoned ggirt or jacket
jacket or shirt ‘buttons and cue. -
v i - -
I = TAKEOFF-YOUR. e = - 1 B -
SHIRE’ (JACKET) ." -
_ ) « .
: (Child's T-shirt) | Dressing * . Lay T-shirt on tableh Puts on T-shirt ' ’
II. A.8 nezr child. Point | correctly.
Puts on T-shirt. |to T-shirt and cue. ’
< - \
~E "PUT ON YOUR SHIRT." )
5g | - , :
’ I = <
7.3 . “ . T ) ‘
) (Child's dress or | Dressing = _ |Unbutton the, child's| Takes off shirt i
A or T-shirt) II. A.5 dz:e’ss. Point to d |or dress over
' 3 Removes pullover |dress or shirt and | head.
c % shirt or, unbut- |cue. . ’ L
) ; toned dress . . .
g N SR "TAKE OFF YOUR SHIRT a .
s « ; ."!'
R S (DRESS) . L
4 [
(Child's coat or Dressing "";"\; Lay' coat oh table Puts on coat or .
jacket) II. A.9 " 1‘*"‘”51%{&'5 child. Point | jacket, not ]41’
: 146 Puts on coat or [to.coat and cue. ' |responsible for c .
i Q jacket “ Y B ) fastners, '
g E . - ’ °
4 = .




.ABACUS 1:&. that ca:’be scored ,y observ;l.n, children & GroUP AC'I’VITIES

@
(Children in class)

Developmental ) . .
Area ' Cue - Criteria -
and -
Test Item .
. . /{ ‘
(Locker space| or Socialization‘ Show child hook. Hangs coat up .
child height hook;Vv. 10 vhen given cue.
sweater or coadt) | Hangs coat on ""HANG UP YOUR COAT." y
‘ hook '
] )
(Child's pants *Dressing ' Have zipped clothing| Unzips, not
jacket, etc.) II. A.13 on child.,, Point to | responsible for
Unzips zipper and cue. disengaging
* zipper.
""UNZIP YOUR !
—_ .
(Child's pants, \ﬁressing Engage zipper. Poink Zips up at
.|jacket, etc.) II. A.14 to zipper and cue,. zipper.
zips 1y )
- 1 1Z1P YOUR . '
- ™ i .

[Clothing with
snaps)

143 /

¢

Have snapped cloth-
ing on child. Point
to snaps anq cue,

"UNSNAP YOUR M

’

qunaps at least
3 snaps.

”

E KC maps)

wll Toxt Provided by ERIC

(Clothing with

Dressing
II. A.1l6
—————

Snaps

»

Hgye unsnapped
clothing on child.

Point to snaps and
cue,. .

Snaps at least .
3 snaps.

v




(J -

the ¢hild, ~ g

'3_.,;5 o .ABACUS 1te'l that can%e scored ﬁ obutving.children i, GROUP ACTﬁITIEs ® o
e / . (Chidldren in class) .
7
B A ~
- < Developmental
- > Area Cue . Criteria
> . (] and
- (5] Test Item
= H —_
:} © L < "
< = ' ‘ ,
—-—.-q———-—_—.mm———-—— P |- .
: e i '
(Belt with =~ Dressing Have unbuckled - Buckles the belt,
buckle) II. A.18 belt on child, Cue.
' Buckles - ' .
g . v . "FIX YOUR BELT." 5
ﬂ S (Belt with .| Dressing ° Have buckled belt Unbuckles the
2 [buckle) ' II. A.17 on child. Point to |belt. J d
a . Unbuckles belt and cue.
: "TAKE IT OFF." -
1
— ——
- ¢Child size table Eating - Cue. Sits on chair at
;7 and chair) II. D.8 - — | table. |
- ‘ Seats self at "SIT AT THE TABLE."
‘ table
R . =t e———— L ] [P
(Glass, small Mechanical * Cue, . -
pitcher with Know—Hoﬂ"ﬁ’f"ﬁ 6 ) Cr < . .
liquid) Pours from  —  ["POUR THE - ."| Pours liquid into -
pitcher . : glass from pitcher P
] without spilling..
- * : ‘ ‘
—1 ~ ° P
(Cup with 1iquid) Eating Put cup to child's |Swallows 1liquid ) ~
. II. D.1 mouth, and hold cup |without choking. 10-
1,‘0 Swallow# liquid ' |for- thild. -‘Qbserve . .
&3 '
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.ABAE:US 1’te’a that can%é lcore;i ﬁ obaerviizg‘chiidren 1, GliOUP ACTﬂITIES .:

<

[
(Children in class)

n ., "
- - - ’ ~ -
LB < Developmental
M- — Area ' Cue Criteria
- o - * and “
o ) Test Item -
. [ . I ——
(3) < .
< = .
- esm— _m ] F—_JF.— ——L
(lcup with liquid) \?;tiggz Put cup to child's |[Liquids stay in
, miquid in mouth and hold cup |mouth. .
for child. oObserve
— mouth the child. . .
(Small glass half | *Eating Place glass on Picks up glass
full of -1iquid) II, D.6 table in front of and drinks.
. : Drinks from glass|child. Cue. without
B spilling. -
"DRINK YOUR - M '
v N R L
e (Glass with liquid Eating Present materials, | Uses straw to
B hnd straw) II. D.10 Cue, drink 1iquid
o e K Drinks through a ' from glass.
& | straw ' "DRINK WITH THE
| g%‘ : , ‘ STRAW. " .
. Q . P
| (Finger food, e.g4,kEating . Present food to Picks up food .
brackers, dry IL. D. 5 child. Cue. with fingers.,
, . pereal, carrot Feeds self with e %t
...  pticks, tortilla fingers ""TAKE ONE AND EAT -
\ " Fhips) IT." :
("S-poon or fork, !at:ihg r Present utensil an Scoops food with .
bowl, food’, 6-8-/ II. D. 7 food and cue. utensil and : lE 3
mw-‘:h WEAT THE . » | Prhngs to mouth,
, -. ) ’ . \ _‘_—_'__.'
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T @aAcUS 1t8s that cadbe scored ® observin@children SR GROUP ACTOWITIES . @ - .
| (Children in class)

ACTIVITY

AREA: TO EAT -,
CONTD.

-

g

pudding)

Keeps food in
mouth

holds spoon. Cue.

"|"EAT THE I

7
) -
< Developmental
~ Area Cue Criteria
. o and :
m Test Item
3]
<
= -
mm——. U
(Fork, bowl or Eating Present materials. Stabs food and
plate, solid food, | II. D.9 Cue. brings to mouth.
cut in bite size «Stabs -with a .
bieces) fork~ "USE THE FORK TO
g EAT YOUR N
(semi-solid food, Eating Offer child spo&g;; Accepts food into
"p.g., applesauce, I1. D.3 ful of food. Adult { mouth, keeps it

in and swallows.

-

peaches, pineapple)

(Solid food, e.g.

Eating’
I1. D.4

If necessary, adult
holds spoon. Cue

‘Same as above

item, but includes

‘Bpreadable, e.g.,

butter, jelly,
peanut butter)

154

II, D.11

Spreads with a
knife

cheesa) Chews solid —_— chewing.
food ""EAT THE N
(Knife, bread, Eating Present materials. Uses knife to

Cue.

"USE TﬂE KNIFE, TO
PUT THE ON
THE BREAD."

spread.

1 \)‘ o
i’ IERJf:(Napkin, snack~

A i Text provided by R

Eating

“time)

Cue.
"WIPE YOUR MOUTH."

II, D.12

Uses napkin to
wipe mouth.




| "rafl 8 ® @ ABACUS 1t@hs that calbe scored @y observir@® children $h GROUP ACEIVITIES @ @
' C ' > (Children in class)
[7]
> s . -
£ - Developmental
o] — Area Cue Criteria
&> - o and .
- & Test Item ‘
S bi .
‘o P
< =
— o g o RS OERRTINES SE oo | cngmna. o
(Snacktime) Eating Observe the child. | Stays in chair
. IT. D.13 at table until

Remains at table
while eating.

finished with
snack.

AREA TO EAT
CONTD.

(End of snack~ Eating ' Cue. Clears place by
time) II, D.14 . throwing away !
) Clears place at |"CLEAR OFF YOUR disposables and/
table PLACE." or placing dishes v
in sink.
v [r— = —

(Easel, paper,
paint, smock)

Fine Motor
I. B.16

Paints with
brush at easel

. Model task and
cue. :

"PAINT ON THE
PAPER." '

Dips brush in
paint, makes
strokes on
paper.

~—

' .

|towel)

(Sink, water, soap,Grodming

L)

"WASH YOUR HANDS"

Completes task
withoiit assistance

ART -. EASCL PAINTING

IT. C.1
Washes hands.
_:
(Water faucet Mgch‘:xngy-ﬂowi ai "TURN THE' Turns water on
@ child can reach) 1. E.4 WATER ON." and off 1'3‘7
‘ 15 » —Turng on/off : - =
Y water b) "TURN 'THE " |

rzamen AR it




) 2‘80 9 ABACUS 1tems that can be scored by observing children in GROUP ACTIVITIES .
i (Children in class)

- ] 1 A
-
) < Developmental
h H Area - ' Cue’ Criteria
» o4 and N 4
t Test Iten , ) - !
. £ - ;o e e o
v( < A )
‘ =
(Dab of paste or | Fine Motor' Modil task and cue.|Pastes picture
glue, paper, I. B.15 "PASTE YOUR to paper. !
picture) Pastes/Glues - PICTURE ON THE
" | PAPER."
. (Scissors, 4'"x 4" | Fine Motor | Present materials [Holds paper and .. ‘
" © ¢ |{construction paperp) I. B.z1 and cue. cuts it in two. T .
H i Cuts with "CUT THE PAPER IN
& scissors TWO." .
<D = ) . /
oMo
' LY
g
' (Scissors) Safety Lay scissors on Carries scissors
II. F.4 table and cue. by blade with
| CarTies sharp | wpuke THE SCISSORS pch' down.
object correctly | g THE "
(Pegboards, pegs, | *Fine Motor Place full pegboard | Removes 3 pegs 1
Eized one inch or I. B. 7 before child, model | from board, one
- ore.) Pulls large pegs|task and cue. at a time,
& ) ) from board . "
Fe : ~ |, "TAKE THE PEGS OUT."
o~ .
8
201 ' o
:é . [Pegboard with *Fine Motor Place empty pegboard| Places at least
;;;EK‘I‘C“SG one inch .| I. B. § before child, model | 3 pegs in holes. : 153
CLAN ’88) 158 :fl’ut‘.s large pegs t:ask and cue, ° ,
z n board "PUT THE PEGS IN ) .




. "o
-
:i
(=

|

s 0
. ‘», -2 . 4
' < Developmental _
— - Area - Cue Criteria : . -‘
S o~ and i .t
ey _om .. Test Item ) o
:::: :, (2] » e g ’ .
Lo < -
< = , y
 aams s p S S ———— = —— AR ———— - - o e |- e g Py e
(Pegboard, small | Fine Motorq Place full pegboard| Takes out at
pegs) I. B.10 in front of child. least 3 pegs, one . - J
- . Pulls small pegs |Model task and at a time. . ,
4 L from board "l cue. | s
= .
S "TAKE THE PEGS OUT.'
I
- (Pegboard, small | Fine Motor Place pegboard and Picks up at least
& pegs) I. B.11 *|small pegs on table |.3 pegs and places )
§ futs small pegs |jin front of child. | them in the holes)
> in board Model task and \
= I _ ) cue. -
"PUT THE PEGS IN."
(6 piece inter- ' Fine Métor As child watches, Puts puzzle
~o, [locking puzzle) I.3.20 take pieces out, together without
231 - Puts together Present puzzle. assistance. ,
“%G interlocking Cue. ° ’
puzzle .
5 "PUT THE PUZZLE
28 TOGETHER. "
[ : o
s (Formboard with a FFine Motor Place board in front|Plates 4 forms in
. |circle, square, |1I, B.9 > lof ‘child, remove matching space. 1 . 161‘_
"U 1 Places 4 shapes |[forms. ‘Hand forms s
EMC 180 id formboard - |to“child one at a ‘
- {time. Cue. : , .-,




. Pad® 11 . @ "@ABACUS 1tefh that can@e scored bP observing@hildren 1@)GROUR ACTIPITIES @ ~ @ - |
- , ”" (Children in class) oo
. m .
> NG . . ‘ i ‘
& < Developmental
H T Area _ Cue Criteria
> o and . - s .
H 8 Test Item
(3 [ -~
© <
< ) | . |
[ mmm S—

FINE-MOTOR: PUZZLES, |
FORMBOARDS, NESTING

coo.

cuP,

(4 nesting cups)

)

Fine Motor

I. B.17
Nests 4 cups

. TOGETHER."

Present nested
cups, take apart
as child watches.
Cue.

"PUT THE CUPS

‘Correctly fits

cups together.

¥

(Block or large .
bead)

Fine Motor

I. B.3
Transfers
objact hand to
hand

I3

Hand child an
object. Model
task. Cue.

"PUT THE BLOCK IN
YOUR 0??ER HAND."

Transfers object
to hand without
using table.

IToxt Provided by ERI

2
S : :
M {1 inch cubes) *Fine Motor Model task and ‘cue{ Stacks 4 blocks
- .I. B.,12 on top of each
8 Builds 4 block | "MAKE YOUR BLOCKS | other to form
F X tower LOOK LIKE THIS." tower, )
i -
5 .
‘;‘ -
(6 one inch Fine Motor Model task and cue| Makes bridge-
cubes) I. B. 19 ) like model. ‘
: Builds block . "MAKE YOUR BLOCKS
bridge LOOK LIKE MINE." 163 .
' - -
Q - ir*
ERIC—52 :




3 Pigg 12 ~ ¢ .ABACUS :I.te& that can ge scored b’ observing.childrep ix’GROUP ACTI’I'I‘IES ®
:7 (Children in class)
. v { g \
e “‘}a,. o o ’
H < Developmental ‘
. LM Area Cue , Criteria
> o and (\;17
R S N Test Item . |
h-st_‘ .. ~ ) /_/
. © P -
< ~ =
‘mmmm o il
ga (5 blocks or beads| *Fine Motor Place object and Puts 3 ou’g of 5
S Z container) I.. B.% container in front| objects into .
QO Picks up and of child. container.
i releases object | Model taski Cue. ’
2 .
9 ) "PUT THE BLOCKS . .
] IN HERE." .
[¢3] .
E L]
Lo .

7

- ‘-..\ S .-} K
FINE-MOTOR:" STRINGING BEADS *

RS

(Small objects-
pegs, beads)

Fine Motor
I. B.2

Uses 'pincer

»

Place object in
front of child.
M6del task. Cue.

"Picks up object

using palmer
grasp.

reinforced tip)

13

Strings large

beads

"STRING THE BEADS.'

’

—

grasp - * . . —
. | "PICK UP THE ___.' \\ S
1
" .
(4 large beads, | *Fine Motor Model with first Strings 3 beads.
string with "I. B.18 - " bead and cue, v v - 1
gt

* I(3 inch ball or _
Nerf ball)

164

Fine Motor —
I. BoI . -
Uses palmer
grasp .

Place objects on
table in front of
child. Model task
Cue.

Picks uprobject
using palmer
grasp.




Bacus 1tend®that can -H® scored byﬂ)bseriing &ildrep in QroUP ACTIVOrIES
A .

URFACE

]

(tricycle, hard
cement surface)

»

Gross Mptor
I. A.21

Pedals tricycle

Cue.

"RIDE TAE TRIKE."

Seats self on
trike, pedals
and steers

without assistancg.

P

X 2 A (Children in class)
~ (7,3 .
>"j 4 - \\
f? Devefbpmental
) - Area o Cue Criteria
e and
m Test Item
2] .
< ’ »
z X -
e L S —— — - 1

AND”INCLINED S

(20 to 30 yard

Gross Motoy

Modei task and cue.

Runs course with-

IToxt Provided by ERI

-”m‘ 16¢

running course with I, A.26 s out falling or .
two turns.indicateq Runs course’ ""RUN"! hitting markers.
* ‘Iby markers; e.g., ’ K a) Runs
cones, chairs, N
. [poles). : b) Follows courge 1
& ) withqut hitting
g’“"' -/, markerg .
© - 26.
o= .
3
2  |Unclined surf Mo >
= nc eo surface |} Gross Motor a) Place child at Walks up and down
of 10-15°,.3 to 4 | T. A.I8 beginning of upward | incline surface
S )
? feet long) Walks up and down| grade. Stand at without aids.
a , incline surface |end of upward grade.|.
2 Cue. "WALK UP THE a)
b - BOARD" ‘
= b) Place child at
fr . beginning of dowawand
E ‘ surface. Stand at
3] end of downward sur b]
f C
<) ace. Cue.
= "WALK D&WN 1
)] - L
o THE BOARD. 18 1 :Z




- 'Pﬁgi 15 @ . @ O\BACUS iteM that can ®e scored tP observing®hildren 1®crour AcTI®ITIES g
' ' (Children in class)
a v o . . - |
>4 -l . 1
2 < - Developmental
- ] Area Cue Criteria
> Vs o4 and _
s 12 Test Item
3] [ ,
3] < r
< = *
‘mmmt ST v
" -
|(Climbing appara- | Gross Motor Stand at bottom of | Climbs ladder and
tus having at . AL22 ’ slide: Cue. slides down slide
least a 5-rung Climbs ladder without assistancé.
laddex and slide).| and slides down | "CLIMB UP THE LADDER —
the slide. AND GO DOWN THE i T
SLIDE." ' ,
(Walking beam no \l Gross Motor - Mo'de,l task., Cue. Maintains balance
ider than 6 inchey I, A.23 , while walking on
g and at least 4, Walks forward on | "WALK ON THE BOARD.'| balance beam.
£ feet long) y balance beam :
8 -
] ;
5
=1 (Adjustable jump |*Gross Motor Place bar at child'qd Maintains balance '
i Etandard and bar) | I. A.25 knee height. Stand | while stepping
9 ' Steps over knee~ |on one side of bar | over bar without
S high bar .. land cue. assistance. .
e ) : ~|"STEP OVER THE BAR.' -
.> ‘ , i
§  [Stairs with min. |*Gross Motor Cue, '"WALK UP a.
pf 3 standard stepd,I. A.19 THE STAIRS." - — 4
all optional) Walks up and dowh, '
alternating feet | Cue. "WALK DOWN b. .
“ THE STAIRS," . '
. ' . ¢ . R
L 163 ) ﬁ | 19. - 165
' me as above) Self-Care I Observe the child. | Hesitates and *
o . JTT.¥ 3 Hesgitates | 14 hofare




Ny ~ S~ e S S
¢ AgACUS itens.that can be. scored by %bserving cfildren in &OUP AETIVI’IES ,. o
R ' . (Children in class) ‘
" " : ;
> o)
& < Developmental
- ] Area Cue "Criteria
5 o and ’ 1
- t Test Item .
o} [ ) <
o’ < ,
< p
mmmm -
yGross Motor Stand 15 to 20 feet *
° I, A. 10 N away from child. %
Walks indepen~ Cue. "WALK TO ME."
dently ) ' v
’ a) with shoes = ‘| a) Walks to
(T ) teacher without -~
, support or aids,
' . with shoes
b) w=ithout shoes b) without
shoes .
10,
*Gross Motor Model task. Cue Bends from waist -
I, A.11° . (knee flex acceptf ’
Bends at waist "DO THIS." able), maintains
balance and re-
3 i . turns to full | _—
. - standing position} ) L
Gross Motor . | Model task, take Takes 4 to 6
I. A.15 ' several steps steps backwards .
Walks backwards | backwards. Cue. without falling
down and without i
"WALK LIKE THIS." | assistance. : N W
- .
17y 1711
¢ Ed




f:-'PagéQ7

.-

Bacus stendPthat can t® scored by®bserving Rildren in Trour AcTIVONIES

'®
(Children in class)

x-

ACTIVITY"

MATERTIALS

Developmental
Area
and
Test Item

Grbss Motor
I. A. 16 -

Jumps in place;

Cue

Model task of jump-
ing in place. Cue.

©
"JUMP LIKE THIS."

¢

Criteria

Jumps-up 2 to 4
times, moving
both feet at the
same time.

Gross Motox

I, A.20
Jumps forward

Model task of jump-
ing forward with
both.feet together.
Cue.

"JUMP LIKE THIS.".

Makes at least
3 forward jumps,
keeping both
feet together.

(Doox)

172

How

AL E.2_
Puils door to
open or close

and cue,

"PULL THE DOOR
(OPEN/CLOSED, "

(Door) Mechanical Know- | Take child to door | Pushes door open/
"How and cue. closed (at least
1I. E.1 : 18 inches) with-
Pushes door to "PUSH, THE DOOR out assistance,
open or close (OPEN/CLQSED) "
Mechanical Know- | Take child to door | Pulls door closed}

open_(at least

PN

QO >r with knob)

~

IToxt Provided by ERI

) Mechaniéal Know-

How '

Tdke child to door,
model task, and cue.
"TURN THE KNOB AND

Turns doox knob
to open door

“IT. E,3

i g

without assistancf;

2




DY

E

r

Fulr
.

<
mc‘ayground; other
o= L1dren)

—_——

Initiates peer

.

-acceptable

int +4an .

- pag®18 - . @ Qsacus 1tefd that can ®e scored bP observing®hildren iMcrovp AcTi®rTIES @
‘ (Children in class)
7 Y]
> " -
(2] < . Developmental
- " Area Cue Criteria ’
> o and
H m Test Item
=~ [ 3 ’
3} v '
< g ' f /
o - o — — - - R SR B iy ‘:”4’-!
X (Water fountain Mechanical Know-| Model and cue, Drinks from
ﬁ child can reach) How
o 1I. E.5 "GET A DRINK."
= Drinks from
< a water fountain . '
%E -
u.8 !
14 ;
E ‘
S (Street) Safety Accompany child, Stops at curb.
. II. F.2 cue to stop gt
£t Stops at .curb curb.
a and looks both
5 ways "sSTOP,"
-8
(Toys of interés; *gocéalization Observe the child. Plays appropriately [
= — Cue, -‘with toys with~ -
N ;‘l‘;;izzf_jv‘;‘:“ "LOOK AT THE TOYS."| out adult
- . y direction.
_§ (Another child Socialization Observe the child. Plays appro-
o playing with toys;| V. 9 * priately with
% additional toysf‘ Engages in toys mear
v available) parallel play - another child
8 but does not 4
g . ]f? necessarily /
- /4 interact. ///
<
E - >
s (Classroom or Socialization Observe the child. - Approaches peer(})
V. 22 - and engages in N




Q
.

“Page.],.9 ’BACUS item' that can ﬁ scored by.obsetving ®h11dren 10 ®rour acTITIES ,
B ~ (Childrkn in claas)
) 7
e » -
H < Developmental
L - Area Cue Criteria
> o and
- W Test Item Y
B« = A
© <
< = - -
e “m—{mm S
(Small toy with Fine Motor Model task. Give Pushes wheel
wheels, e.g., cary{ 1, B.5 object to child. toy. ’ 2 ,
truck; flat sur- | Pushes wheel Cue. ’ _h
face) toy . '
“"DRIVE THE -
or "MOVE THE M
a8 (Stacking ring Fine Motor Take rings off peg.] Puts 3 rings on
Z toy, rings may I. B.6 Model task. Cue. .peg, 1f graduated’
2 vary in size) Puts rings on rings are used, 7
Iy pegs ""PUT THE RINGS ON disregard size . :
S - THE PEG." - size differences
g 5
4 (Cobbler's bench | Fine Motor Model task and cue. | Hammers at < .
3 or similar pound-| I. B.13 ¢ ~ least 2 pegs, int{ g
= ing toy) Hammers pegs "IIAMMER THE PEG." holes. § - L ‘ M A A
:g (Jack in the Box Fine Motor Model task, present | Rotated handle ) SRR N B | ,
bw sith hand crank) I. B.14 toy to child. Cue. | until toy pops d. ) ] "
' s . Rotates handle out. ' X Y e i
"TURN THE HANDLE." ' ‘
. . - 1- {75
O _oys or snack | Socialization  |Present two things' | Chooses one thing ‘ L
| .Emcemi)?é’ V. 14 to child. Cue and does not Lt B A
T . © | Makes a‘choice |"HERE IS A . AND | fuss when both . - e T




?1‘:'.33 ’o . . . AACUS items®hat can b® scored by 'bsérving _c,lldren in &koup ACTIVﬁIEs - @
S . p ' - - /- (Children in class)
] _ ; : - . - - -
L} " )
- | | ) B ' ¢
(] < Developmental "‘_
- - Area . Cue o Criteria i
‘? ~ ~and .
-~ N W Test Item .
T T ’
o <. - ’ - |
< i - ) - ! v . 4 N «
SRR e o PRESEREEEEEEES . A . s . ———— e --:-  —
. B ~ )
(Food or toys, Socialization Cue, « Shares toys or \ o
other children.) | V. 17 i o food without : T
Shares tays or "LET _(name of othej fussing or eing .
food - child) HAVE A _(namg aggressive } R
' of food or toy). toward o . o .
”~ ! .
. - -
=~ T\ N 3 £
" (other children Socialization - Observe the child. Engages in play |
at cooperative- | V., 23 y '} with at least ot : .
play level) Engages in . one other
cooperative play | (child, sharing : .
. toys and/or °
. . working out
e \ . differences.
’ ) - ’ - i ’ [4
r " - i .t \ ‘ . . «
(Toys child has | Socialization Cue. ) , Assists.in
been plfing with] V. 11 - | _ 7 putting teys “
h : Helps Rut things "HELP PICK UP THE away. . I o
o away TQYS.". , ‘ .
. ,' , . .’. j . - _ .. . .
. » - X : - ‘. - - o Ld N : :
(Familiam person) | Socialization * |Child sees familiar| Initiates
3 s V. 19 .. person. . .verbal greeting.
Initjates v '
greeting ) - 7J
i L W 3 N O - v [~
- R j
; *3ocialization ., |Cue. . - Responds’ with a: .} I
» g 2] O .. ot ] - ' N




‘Page ’1 . . o

[
L

ABcus itemg‘!hat caﬁ bJ.;cored by ﬂhserving Eﬂlldien~in $Roup A

crivi®ies - @
(Children in class)

MATERIALS

l

Developmental
Area
and

Test Item -

Cue

S

Criteria

Gives hug.

Lso

Waves bye-~bye

| "BYE-BYE."

or arm,

151

*Socialization Cue. ;
V. 7
- Gives hug on "'GIVE ME A HUG."
request
* ; ‘.
*Socializatidn ‘Cue, i Verbally responﬂs
V. 18 . ) : ‘to all questions
R ) Answers gpcial a) "WHAT IS YOUR. with appropriate
. questions NAME?" answers.
o ' b), "ARE YOU A BOY
o i OR A GIRL?"
, CC ; c) "HOW OLD ARE , \ ' >
. You?", b
, ! ' .
(Parent) ) *Soci@lization Take child from May fuss momen-
. T V. 4 “parent and have tarily but
~ ) Separates ' from parent leave qujets.
IR B parent without room. . -
) é;:\\ . crying -
. . ' a
(Waves bye-bye) Socialiation uMbdel task and cue.| Waves hand and/ ’
: V. 5 .




;F-‘Page. 22 g ¢ rBACUS items.that can bg scored by‘obaerving &ﬂdren in %ROUP ACTIV?TIES .
(Children in‘class)

. (72}

> 2

R < Developmental .

- — Area Cue ® Criteria

> o 4 _and '

— m Test Item >

[ 3] Bt .

o, <

< = ’

< : ‘mmm*

Socialization

V. 21

Makes transiﬂ&on
between class-

Cue appropriate
9t() transition.

Observe the child.

Responds to

Changes,activitid
without resis~

verbal directiond.

%g ) ) room activities tance or delays. g
S »
(.
-
< Safety Observe, the child. | Moves about
Z II. F.1 . environment with- ,
= Avoids bumping out running into
E into objects objects.
2]
! i .
(Group time: story}y Soeialization Observe the child. Joins 1in group
~| sharing, music or| V. 15 2 activity.
any similar Participates in
activity) group activity ¢
.~ - ~
o
BE ) .
3¢ |(Other child in Socialization Agsess this during | Waits and takes
g classroom) V. 16 a group activity. turn without -
a Waits and takes fussing or being
o 1 turn aggressive toward
% other children.
&
&
A

1553




- pagl23% . @ ®racus 1ten® that-can B scored by®observing $hildren 1n®rour ACTIWTIES o
. : (Children in class)

)' j
) y
> - . -
& < Developmental : . .
H H , Area ' Cue i Criteria
> o and .
() tQ Test Item
(o] 2
o <
< =
Toileting Observe the child. | Fusses when soildd
I1I. B.1 . and/or wet, to )
Fusses to have . o indicate soiled/’
diaper changed . . wet pants.
. . . ' 2
- Toileting . ' +| Indicatas soiled/ L
1I. B.2 Observe, the child. | wet pants by
Indicates pants ] : gesture or
soiled/wet . verbalization.
5 . - =
2 Toileting Observe the child. Verbalizes need
E II. B.3 to use bathroom.
g .Verbalizes .
toilet needs \
s |
Toileting Observe the child. | Remains dry/un-
II. B.4 . soiled during
Stays dry/unsoiléd school hours; ,
during school ' uses bathroom
day ‘ - when needed; has
established
bladder/bowel *
- control.
_ 8
Q : . =
[ERJﬂj &; : Toileting Observe the child. | Pulls down pants, -
oo 184 II. B.>5 ' . . " I sits, wipes, pullp B
- v £ 1L 4 £1 1.




O\sAcUS itefd that can®e scored " 4 ob‘setving.:hildre“n 1#GROUP A

cTWITIES

(Children 1in, class)

ACTIVITY
MATERIALS

-~

Developmental
Area
and
Test Item

l
l

Toileting

qII. B.6
Takes self to,

toilet indepen-
dently

i /

~ Cue

Observe the child

3

famad

Cr{teria

&

Indicates needs,
takeg self to
bathroom, com-
pletes tasks as -
in item 5, re-
turns to room.

~

pants)
|

(Child's_pull-on

Dressing
-II. A2

Removes pants

Child has on panté.
Point to pants and
Clla. e

"TAKE OFF YOUR. PANT$."

Takes off pants.

-

S8 . ‘ <
&z (Child's pull-on , { Dressin Lay pants on table | Puts on pafts (is]
'g 8 pants) II. A.6 ] near child. Point | not responsible
- Pully on pants to pants and cue. for fasteners or
" L zipper).
v "PUT ON YOUR PANTS.
o+
-~ -' ‘

=
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Co-Assessment

- A.B.A.C.U.S.

- Communicatidﬁ?Sample >
Do each child's T.E.P.
_ Display wall chart of classroom's TOTAL I.E.P. Goals. .

- Goals to be monitored.through INDIVIDUAL PROGRAMMING. N

A

- Goals to be monitored through GROUP PROGRAMMING.

Keep wall chart up togdate throughout ﬁﬁe year (program suspended,
program running and program completed). #
Rearrange schedule allowing maximum number of individual slots.

Baseline ALL (approximately 4-6) programs to be taugﬁ% through Individual ’
Programs. ]

Return programs that you will not be teaching-to child's file,

Continue'baseqining the programs that you will work on. Begin with
2-4 per child. Add on gradually. )

* Programs on wall chart of programs being run:

Display blank wall of maintenance checks (Form M-6a).

‘
w e ‘- * [
i

GETTING THE CLASSROOM READY FOR CLIPBOARD SYSTEM




1 Each cIipboard shquld have a M-1 sheet on top
' ;/) Remember 0's on M-1-will alert person ‘to run program

2. Have reinforcement inventory and commupication competency sheets.
3. Each program .that wil] be run should-have a; . ‘¢

M-2 sheet

M-3 sheet ‘ ,

Copy. .of tne curriculum attached (if possioTe)

Program Graph - )

(the current M-3 should always be on top)

(A1l papers pertaining to program should be clipped together.), .
4, 1Include on each clipboard a blank individual Maintenance Sheet (M-6).

- ——— "




b

- goals).

Begin base11n1ng the program on which you will be working (from I.E.P.

N
Do -Baseline 1 - only the highest step, and the highest un1t in a- backward

fashion (D4, C3, B3% Al). ) .

~

\

Do- Base]ine 2on the step that you think you should teach. (where
an error occurred). You also may run Baseline 2 by running the exact
step and units that were previously run {d Baseline 1.

* Hopefully, -five days can occur between Baseline 1 and 2. Realistically,
yoy may need to run Base11ne 2 on suctessive days. '

hY

Take additional base11nes until yoi have stable base]ine - (baselines.
sﬁow1ng similar 1nformat1on)

On Baselnnes - don t meet criterial” (Child either knows it or he doesn't) -
don't REINFORCE S

Begin FIRST UNIT of the STEP that you decide tb teach.

Y

.




. Y,
" 1. Check if the criteria was met and if the .cr’iteria' 1s’a‘|‘apropr1ate . ‘
(may .need to modify). ' :
2. Always fj” in:’ ;
‘ 2. the Step an,’d'-Unit for the next c;ay - '
) "b. lthel opportun.iti'es' that :n'ﬂ be asked - '
3. Use the Comment Section. oL - - ' IR

. .
*

SPOT CHECK

1. If the child is staying on a unit for a long period of ‘time (more than
" . 5-10 days), you will need to examine WHY. Check the reinforcers, the.. -
g difficulty of the tmsk,.the selection o the tgsk_(is it boring, etc.).

2.% Occasionally, you will need to- PROBE ahead (i'f child, seems. to: know
o material and you Suspect he knows higher steps) or PROBE back’ (if he
"/ 'seems to have forgotten step already taught). . '

»

* No"Reinforcing during a PROBE. ... )

\
o . .
R - ’
© . -

s . DALLY UPDATING PROCEDURES{OF ‘INDIVIDUAL' PROGRAHS -

¢ N ] 14




.. - ] ¢ - ) ,\hé .
. V.. When the child has_demonstrated proficiency of highest unit of highest
step in Program, run POST BASA. e - Yoo
. [ R . ° * ‘
- - POST BASE is set up exactly as Baseline 1.

1

., _
. '=.DO0 NOT Reinforce during POST BASE.

=, If child misses'opgprthnityﬂdurfng POST BASE you may need to:

i

a. rerun. the POST BASE ~ .
b. go back to missed step and proceed through program. .

2. When child has all corréct résponses for POST BASE set up Maintenance”‘

chqgks-;-(1,3;6 and 10 weeks) after POST BASE DATE.

-

- Fi11 in dates on child's Maintenance Check (M-6).
.~ Fill inechild's name, program and‘dageg on wall chart (M-6a'). '

- . . «
v

r .
v b

”
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. e * - 3 z —
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'1."LABELg¢ '

< . e .
a. . name . .+ d. vertical axis (program unit)
b. program : } e. horizontal axis (date, teaching sessions - ~
2 : minutes)
c. deyelopmental area . !
. g T ~ . ) . ] .
2. ILLUSTRATE' BASELINE PERIOD - - : ‘ S

-

Should have a stable baseline period. (Child does not have to meet ‘
criteria during baseline - he either has-the behaviors or he doesn't.)
v i N ~ .

N~

_ 3. PLOT DATA FOR SESSION - . o st
" Child acquires

behavior when criteria are met.
\ - ) . N . °
/ * Note - if criteria is twofold:, e.g. child gets 3 correct for 3 session

For one sessfon, if child gets 3 correct < then child gets that unit .

" for that particular day. Stay on this.unit until the ¢hild has this
for three days..: .. - . ,

PUT' §%  To NOTE LAPSE IN TEACHING DAYS . . .
Put a ; between two dates if 15 or more days havi elapsed. between e
* teaching sessions. Draw a dotted vertical 1ine up he graph; specify ~

the number of days that,have elapsed and the reason for such a large: "’
gap in -the data. ' - :
P ~ N . M ’ - .ot ' © . A -y

. . I
. . ’ -
» . .

‘ X . ) .
I1f program*i§ being maintained by next bFBgram'in sequencey indicate
on graph in m;icﬁenance sections . ¥ . ~

¢ . " .o : : -’ . -




g

lrand

1. As soon as a behavior is suspe&ted of becoming a problem, or if a child ~,
has an unreasonably low rate of producing a behavior, pu11 an M-4a data
."Sheet and do some A-B-C recording. _ ..

2. Bring this data (2-3 days worth) to the next staff meet1ng where the
1nterfer1ng behavior to be reduced or the socially desirable behavior .
.to be enhanced is clearly defined, observat1on intervals are spelled
out and data collectors 1denv1f1ed . .~

3. Transfer the information deve]oped above to the M-6, determine whether
frequency or: interval data i's appTQpr1ate and begin the baseline. (If
the behavior is a severe one that demands immediate attestion, forget
the baseline - go right on to changing the consequences. 3

4. After 3-4 days of base11n1ng, fill out the M-4 giving close cons1derat1on
~ to antecedents and consequences Be sure to emphasize ingreasing de-
sirable behavior. . :

5. Summarize daily data on M-SA and graph the data concurreh%]y:

6. When collecting data, be consistent - collect the data at the same time -
-every day, the same amount of times each week. .
-~ . .

&

\ 19 . . &
INTERFERING AND SOCIALLY DESIRABLE BEHAVIOR PROGRAN

»

*
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6. Work Sheets for Monitoring Individual Péograﬂs ‘ ' ¢
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"WORKSHEETS ON DATA' COLLECIED IN INDIVIDUAL PROGRAMS

L : i . .
I. TRANSPARENCIES AND WORKSHEETS ON BASELINING AND UPDATING PROCEDURES

/ ' USED ON THE M-3 : N .

A, PRESENT ENTIRE PROGRAM <" discuss the heading on the form, simple
., baselines, meet ing ériteria for each unit, probing, and ending a
! . program !

1. TRANSPARENCY AND HANDOUT of RANDY T

»
4 A

B. DISCUSS STMPLE BASELINES - explaih how to “set up" the baselines;

‘have trainees 'set.up" the baselines correctly, then present examples

“ and have the traineés find the errors '
O [

® T , 1. , TRANSPARENCY AND BLANK M-3's for DAVID ‘

-

2. HANDOUTS on SUSAN ~ ‘ ,
. .3. HANDOUTS on ABEL - )

e P 4. - HANDOUTS on VIRGINIA " .
L) . .
. s . i
“ G. DISCUSS INITIAL PROGRAMMING - first have trainees '"set up" baselines

® " would begin. ‘

1. TRANSPARENCY AND BLANK M-3's for DEBBIE - -

2, TRANSPARENCY AND BLANK M-3's for MICHAEL
® ) . 3. TRANSPARENCY AND BLANK M-3's for CYNTHIA
. . - -

D. DISCUSS BASEL'INES WITH VARIOUS OPPoRTuNITmS

”» i

. . 1. TRANSPARENCY AND BLANK M-3's for RUSSEL . r

/

2, TRANSPARENCY AND BLANK #-3's for JnmMy

’

. ‘ * 1. TRANSPARENCY AND BLANK M-3's fdr ANNA f
II. WORKSHEETS FOR GRAPHING e .

.

A. HANDOUT a completed graph from dat:a collected on’the M 3'sg

@ . . B. HANDOUI‘ com leted M-3's for FRANK's progrzrm and graph t:he data '
_ o P 8

.

then discuss answers from transparencies and discduss where instruction

. E. DISCUSS INSTRUcrIoNAL PROGRAM HAVING VARIOUS OPPORTUNITIES.
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APPENDIX A

7. Wall Charts fog Tracking I.E.P. Goals for Total Class

and Monitoring Group Pro§fams
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A RECORD OF EACH CHILD'S GOAL3 FROM 1.5.0®s o ® (e Brge a1

1. Use this to be sure thit thé“present schedule is meeting the children's needs. chart)

2. Circle the goals that are being“gonitored by a data" system.

CHILDRIN ‘ 4

SURS that the
unication prerequisites
been demonstrated.) { 1 !

Goals previously ) 1
established that are to
be met through

INDIVIDUAL ‘
(INTSHSE) . - -
PROGRAMMING, -

(The procedures for -
instruction have been
clearly specified).

Goalé‘previously
established that are to , .
be met through : . .

GROUF ’ - .
(GENERAL) \
PROGRAMMING,
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WEEKLY RECORD OF GROUP PROGRAMS
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8.+ Ideas on Scheduling/ Activities .
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Flexibility AN
. ' l N .

® Be flexible in your teaching so that you can meet individual child
needs. Daily modifications may need to be made depending on the child's
interests, affect, physical condition, etc. .

£

Ignoring Behavior ‘ ’ .

® . Depending on th® child and the behavior, you may need to ignore
inappropriate behavior that occurs during teaching. How to ignore a chifld's
behav1or varies for individual .children, but physically turning your body

' . or face ‘away from-the child is effeéctive. As soon as the child)is again
' focusing on the task at hand, teaching should proceed.
® Time Out

Time out refers to removing ‘the disruptive child from the learning -
situatlon. With young handicapped children, this can often be done by .
turning the child so that his chair faces away from the group. .When the
® child has quieted, he should return to the group and be reinforced for
appropriate behavior.

\ ‘ , Orchestrating the Classroom

® From the assessment and the I.E.P. process each child in the
“classroom has prioritized goals. To assure that all children in the
classroom are provided with opportunities to accomplish their indivi-
dual goals, the daily classroom schedule must incorporate in a meaning-
ful way individual programming, _group programming, and other activities,

~ e.g. special quests, field trips, films, assemblies. Such a schgdule |

o must utilize a variety of programming options. To provide a well bal~-
anced school day with optimal opportunities for learning a schedule
must reflect the special needs of all the children in the preschool w
classroom. This section focuses on how co orchestrate the classroom

' or organize the school day.

)

® . l. Selecting the Components. The first step is to-determine
t:he basic components of the school day. Most half-day developmental
preschools have a daily schedule that incorporates an opening perlod,
gross motor t:Lme, snack time, bathroom break(s), arts and crafts’ period,,
music time, story time, fine motor activities, readiness actlv.u:les,
" and interactive play periods. For young handicapped children additional
' components may need to be added such as physical/occupational therapy
and speech therapy. In olannlng, the teacher should select those com-
ponents which are most viable for her particular group of young handi- . .
capped children.

" A planning sheet conslstlng of a list of poSsﬂ)le components
and space to fill in the approximate time to be spent on each component
is given in Figure 6. Using this planning sheet, select the basic com-
_ponents necessary to meet the educational goals of the children, and

X
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‘ Fiqure 6
R PLANNING A SCHEDULE L~
Approx. .
amount of : ¢
time Components
2 — [
o / .
*Circle- - opening exercises which vary in contept from day to day

*Rest/Relax - low lights, mats, listening to soft music, relaxing

or week to week.
AY - A
*Interactive Play - a play area where children interact with peers
using teacher-structured materials and activ—
ities, e.g. dramatic play centered around a
theme, woodworking, kitchen, block building.

¥

*Movement - gross motor activities in either an indoor or outdoor.
setting; may also include physical/occupational therapy
exercises. .
*Snack - fruit juices-natural sugars only, milk, popcorn, dried
fruit, granola, etc.

*Bathroom - as schduled with group or according to individual
toileting schedgle. ’

*Activity Table - children work at one or several activity tables;
- activities generally focus on fine motor and
Preacademic tasks.

*Small Groups - children work in small groups on individual and
group programs; content of activities wvary but

usually focus on communication and preacademic

tasks.

*Sto - simple picture books, flannél boards, hand puppets/
finger puppets.

*Music - action songs,' finger plays, rhythm band.

exercises.
*Flex-Time - a time when any of the above activities or special
experiences (field trips, special guests,; etc.) . can
be planned; activities vary from day to day.

*Special Needs Thexapy - speech therapy, occupational therapy,“\_7

physical therapy. .

S

.

*Individual Piogramﬁing can be scheduled during this component.

REMEMBER that a UNIT Approach may be 1ncorpbrated within the dally
-schedule.




specify the amount of‘time to be spent on each component. The list
of components on the planning sheet is not exhaustive, so you may need
to develop and select other components to meet the unique need of your

children. 3

2. Arranging the Components. The second step is to arrange
the components on the schedule. At Project First Chance the basic
components of the schedule remain stable from week to week, although
the activities vary from day to day to enhance learning, and fac111tate
generalization.

A blank schedule is given in Figure 7. List the components
in order, and give the time for each ccmponent. This classroom sched-
ule must reflect the goals and learning styles of the children. In
planning a schedule, consider the following questions:

. Does the schedule allow for the children's I.E.P. goals
to be met?

. Is the length of time for activities appropriate for the
children? .

. Do the activities vary in intensity (amount of responses
required by each child)? Does each child rotate between
intensive 1 to 1 and group activities?

. How many staff/volunteers are necessary to implement the

schedule?
. « Are the staff/volunteers being used wisely?. Are the
¥ staff's strengths and abilities matched to the children's
needs?

3. sdheduling Individual Programming. The third step in de-
veloping a workable classroom schedule is to plan and schedule the
individual programming. In order to schedule the individual program-
ming, the staff must determine for each child how much time is needed
for individual programming. The amount of time needed will vary fo;
each child depending upon his stated goals and learning style. For,
example, the amount 'of individual programming will be considerably
less thar for a child whose goals are targeted in the areas of higher-
level communication and socialization than for a non-verbal, phyglcally-
involved child. The I.E.P. delineates the individual programs edch
child is to focus on and should aid in determining the amount of time

necessary foi\igg;yidual programming. -

. A sample schedule is preseﬁted in Figure 8. In the sample,
nine students are in the classroom, and there is one teacher, one aide,
and one volunteer on Mondays and Thursdays. Each time indiv:dual pro-
gramming is scheduled "I" is written to signify individual programming
and the child's name is given. In some cases the task or program is
also specified.
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cf'lanning A Schedule

The daily schedule is a reflecticn of the classroom philosophy.

A.

L

Determine Priorities

T 1.

2.

How much teacher-directed timg is needed by each child?

How much child-directed time should be alloted to each child?
(Chtld~directed time is that time when the child chooses
freely from activities provided in a structured setting.)

How much individual time must be alloted to each child through~
out the day? Be sure to include this total number of slots
in your daily schedule.

Establish Activities

l. Determine all of the possible time slots needed during the
daily program.
2. PFill in the slots that must remain stable (i.e., bathroom,
snack, etc.) \
3. Build around stable activities according to the needs of
the children and the resources available.
Checﬁ;ﬁffectiveness . 1(
1. Be sure that a balance exists throughout the day of active
and passive activities. .
2. Be sure that the staff is being used wisely. The responsibilities

of large and small groups and individual programs should be
evenly divided and mixed and matched according to the children's
need and the staff's abilities to meet these needs.
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‘Week of CLASSROOM SCHEDULE l (') = Put initials of
assigned staff

n
__"rime 1 Components Monday Tuesday. Wednesday Thursday \‘ Friday
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- 0 q IS s -
" PROJECT FIRST CHANCE .
o \
7/
CLASSROO!M 'SCHEDULE
o . - - e
_ 8:45 Arrival .. -~ S
Momlng Place . /
. . Individual Paoghrams
9:00-9:15 Bre_akfasf
Morhing Place "
Indévidual Proghrams |
. {
9:15-9:25 Circle Time : )
Orientation C e
9:25-9:40 Language I (3 langudqe groups
' Individual Data Taren /‘
' 9:40~9:45 Meet at Rug . /
; e
) 3 ‘. L 3 : s . "
9:45-10:05 Interaction Time (rotation of 2 grouPSD
40:10-10:40. . Mov[ement/qui.c/Dr,amatic Play (rotatjk\ of 2 groups)*
\ . ’ hd ‘ ’ ‘ ,' )
10:40-10:55 Language II (3 langl;aqe groups
‘ Individual Data Tazés j
. ¥ ' - ’
) . .- . v - L . ’
10:55-11:00 " Meet at Rug Y ’
* » \ ' °
11:00 . - _ Lunch " ,
’ ‘ - ‘ ‘)'\a =
11:25




Individual P .
Prograns Time ° Activity staff

8:00 ~ ’ NP '
’ to ‘Preparation,
' Review of day's schedule 3
8:30 & 2

K}

AP ¢ . 8:45 Meeting Place ' T
I / ,

. I '9:00 Morning Place
- . Breakfast

T g 9:20 "' ‘circle Time .

.

9:30 Communication,Groups iii

» ]

4 T ,
I ‘ 9:45 . Activit\y'rable V{i . ,

I + ° »
[ 4 B
D 10:05 T Movement Groups I, II o

. (Rotation between the two)
. _ Bathroom ' ?

Meet at x;gig s

" R {
)}

', 10:30 . Communication ﬁroups iii ) .

I 10:45. _ *Flex Time

' L4

] U b . . b

11:00 : Lunch !

11:25 Dismissal . :

»

*Flex time will include various activities throughout the week (dramatic
play area, music, movie, story, etc.). )
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g L SCHEDULE OF DAY'S AC#IVITIES

. . . ) ‘ Session
’ \ = . . Days. .
*Code: . ' ' ( . .
* = INDIVIDUAL' PROGRA t Note
® / = SMALL GROUP , Activities usually requiring more |
' .a ) . resoonses from the child
T = TOTAL GROUP : _
= FREE PLAY EXPERIENCE less responses required
Fy . l. Are the 2, 1Is the , 3. How 4. Ate th
i Approximate ] chi~1dren's] length of cime many people Jactivities
time . Code I.E.P. appropriate? are needed being rota
slots ‘ ) goals being Too long?. ’ to imple- (those re-
PR - . met here? Too short? ment this quiring hi
\ . i Which’ ones;? . | activity? responses
) . As many as compared ¢t
: ‘ ; | are.currentl-|those requ
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, A VIEW OF EACH CHILD THROUGHOUT THE DAY

\
! .

y schedule. It can give an
ing to each child while he is participating

This chart can be used as a check on the”da
observer a good idea of what is happ
in a typical school day.

-

CODE : ‘

P

= Individual program.being run using pre-planned program (data shou! | be taken) -
= IndividE:I attencion being given to child (walks, story, etc.) ° '

N o

= Teachertdirected Group Experience with high frequency of respon: ~equired
from child (pasting, stringing, painting, etc.) ~ .
Teacher-directed Grouo Experience with very litcle responses requ:red of child
o (passive activity such as circle time, music activity)
0 = Free play (child chggging responses) o
’

-

POINTS TO EXAMINE: oot ' '

- How does each child move through the day? ,
‘. - Is the programming too stimulating? Does the child have quiet times following
Intense progrdmming? Likewise, is the attention being received during
Individual programming being scattered throughout the day?

' el ?fssg and what tvoe of %}ouo is the child being 2xprsed to?
] m

. " Time Slots f
. - '
SHILD ) ' :
( CODE ,
- i B
° COMMENTS . ]
Y,
m%&“’?ﬁim'éﬁi&mmw' JW’TWW&&WMN
Time Slots o - . .
® -
HILD
I CODE
. CRMENTS ‘
. . . N * \ , ¢ '
Time Slots . -
HILD . : , ‘ :
. . v . R ., y
. __CODE .
. - . N 1 . -
COMMENTS ~ \ .
’mm" T o T =Sy, o
“ . -
HILD, . ‘ ] S .
, ~ CODE ’ :
® o - — BT
ERIC coments 4 .




,,,,, ——
S 2 '@ ® O ® * . 3

‘ N UTILIZATION OF \FF . 3
‘This chart can be used to determine how efficiently your staff is being used.
*CODE:"‘_ *1deally, as many teachers as possible should be pulling for ‘individual programming
T during each-time slot
* = Rynning individual program with pre-planned program (cues, and procedure written on M-2)
* X = Individually attending to child (walking, sitting with cliild, etc.) ’
/ = Supervising, or helping with gmall group activity (teacher- direct:ed including self-help skillg)
' = Supervising, or helping with TOTAL group activity- .
'O = Monitoring Free Play i ‘ : ' ]
immmmmmmr—ﬂm
IME SLOTS . cﬂg(ﬁg‘fb-
. 1 s, ME
\/ ]
AFF .
CODE
v I .
COMMENTS - ’
| g STy i it o S T —— 117t o AL s o ok - TS by i
' lﬁgzbéb—
IME SLOTS * . . ME
AFF - "
< -~
CODE -
- ( '\
COMMENTS ‘
4 \ ‘ ~ :
B et w s P e T o e oy e o e A e o TR IR T RS R aaa arasspsea e A
: . Iﬁgi D-
TIME_SLOTS ' ME :
’ R
STAFP ‘ .
CQDE
t
;" {COMMENTS

EKC
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BASIC DEVELOPMENTAL
AREAS

4.

3.

BOD¥ MANAGEMENT
a. Gross Motor

. b. Fine Motor

SELF-CARE

a. -Dressing
b. Toileting
¢. Grooming
d. Eatiug

e. Mechanitcal
<  Know-How

COMMUNLCATION

a. pre~-requisites
b. " receptive skills
c. expressive skills

PRE~ACADEMICS’

a. Thinking skills
b. Reading skills

c. Math skills

d. Writing skills

SOCIALIZATION *

<~

. @ ® ®
. SELECTION OF ACTIVITIES AIMED
AT SKILL AND CONCEPT GROWTH IN ‘BASIC DEVELOPMENTAL AREAS )

.

LEARNED EXPERIENCES

All are taught and learned
through SENSORY EXPERIENCES

-visual
~auditory
-tactile
~kinegthetic
-olfactory

- |

Communication and Socialization

" can be taught through
- individual programming;

however, 1t 1s necessary to
EMPHASIZE them throughout
the dayf

Body Management, and Pre-
Academics are often taught

by the means of art activities,
music activities, motor
activities, etc.

e

<

Are the planned activities meeting the NEEDS of thé children???

Fér each activity scheduled through- «
out the day, it should be questioned:

1.

4,

4 »
WHAT SKILL OR CONCEPT ARE YOU
TRYING TO DEVELOP BY USING !
THIS. ACTIVITY?

WHAT SENSORY EXPERIENCES ARE
YOU PROVIDING TO AID IN THIS
SKILL DEVELOPMENT?

IS THIS ACTIVITY APPROPRIATE TO
THE LEVEL OF THE GROUP?

DOES YOUR CHOICE OF ACTIVITY
REFLECT A CHANGE OF EXPERIENCES?

(Are you using different
materials or the same materials
in different ways to teach

the necessary concepts?)
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Note that individual programs are run throughout the entire
school day. They may be run in conjunction with the group, e.g.
working with Anna on "Action Words" during Movement; or programs may *
be run in gutrto-l'setting separate from the group, e.g. working with
Chuck on "Cutting! while the other childrerd are at’ the activity table.

. {

° It is not necessary to specify which pirogram(s) should be run
with a child on the ¢lassroom schedule. .The Monthly Program Sheet
(M-1) (Systematic Datg Mdhitor}ng, P. 34 on the clipboard) indicates
which programd to run each day. Not specifying the program allows a .
staff member working with an individua} child to run more than one
program during an individual programming period. On Monday at 10:35
in the sample schedule, the staff member who is working with Jose may
£ind Yose is “really cooking", and she may be able to run several of
Jose's individual programs dur®ng this period.

~

- ’ g

At Project Firét,Chance the classroom schedule with the indi-

»

) + \vidual programming times specified remains the same from week to week.

Therefore, the sample schedule in Figure 8.%5 reproduced so the teacher
does not have to recopy the same infq;ﬂation each week.

4. Scheduling Group Prégramming and Assigning Staff. The
final step ih completing the schedule is to schedule group programming
and assign staff. As with individual programming the amount of time
needed by each child for group programming must be determined. ,This
time will vary for each child.depending upon” his stated goals and
learning style. The I.E.P. delineates which group programs individual
cpildreh‘are'participating in and %ill aid in determining the amount
of 'time necessary for group programming.

.
v

Using this inéormation, schedule the various group .programs. °
For each group program write "G" to note group programming and write
the name of the program. It is not necesséry to note the names of the
childrén in the group because this information is specified on the
Group Program Data Sheet (MG-1) (Sysﬁe&atic Data Monitoring, p. 79).

< ~ . ~ ) .

. Like individual programming,’ group. programs are run throughoue .
the day. Not every Program is run every day, for group programs by
definition'do not require the intensive teaching that individual pro-
grams dé. = . . ’

In addition to scheduling grbup programs, the staff (including
volunteers) needs to be assigned to varjious in8ividual and group pro-"'
grams. The staff assigned to a spedific program is’noced by placing
the'staﬁf's initial in parentheses. At Project First €hance when staff
are assigned to a program this assignment also carried the responsi~
bility of planning the activity in the case of group programs, or ,
6rganizing the materials for indfvidual Programs. An exceétion‘tb

.this rule, however, is made for new, volunteers. Therefore, in assig-

ning staff it is cruciai to match the sééff'slstrengths and abilities |
with-the student's needs. '

.
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A completed sample classreoom schedule is given in Figure 9. . ;
In t_he_completed schedule group programs have been specified as well

.
-
M |
. N
® , . )
. —~— ¢ .
. .
.

‘. : as staff'being assigned for both individual and group progfams.
] . . )
- - In the sample (gl) is the teacher, (jn)?is ‘the aide, and (£j)

(is the volunteer. It is important to note that both the aide and the:

. volunteer un J.nd:.v:.dual as well as group programs, .At Project First

. Chance, the wvolunteers’ have been very successful in running | 1nd1v1dual

® . programs and, have enjoyed the l-tb-1 interactions.
. ~ { -

Also, note in the sample that a special guest has been sched- 1~

. uled for Thursday from-11:1$-11:45. The individual programs have been

’

crossed out and no group programs have been scheduled. 5
> . <
P In addition to the information on the schedule, some teachers . JUEY
. may want to note the name of the activities that goes with different - .

, group programs. For example, during Activity Table at 9:30 the cutting
activity ‘for Monday might be Makir.g, Paper Sack Vests, .and for Wednes-
day might be Making Happy Faces.

- } 5
e v The Small Groups time slot at 9:30 on Monday is .deta:.led below.
' Blanks for flllmg in each group act1v1ty are provided a§ well as a -

descnpt:.on of each item in the timé slot.

a

[ > ’ .
.
. A

. > Individual Programming . .
@ ) N Lt i ) names of children to receive 1nd1v1dual
. programmmg o -
- R 8] 1 - ) ’
I Frankie, Gordo, Misty (jn)-+— initials of staff »
. . s ; assigned to do - T
@ ' ' "’ programming
9:10 Small |rG .Location Words (gl) 1 /‘) name of group pro-
Groups ’ gram . .
. CIPs ¢ Trucks |/ axam. T
) ,& Irucks 7 9 name of staff
. e .J|-  assigned
@ ©, . ‘ > name of activity
- . -G Obj. & Act. Utt. (fj) . S
h ’ Funsville : . '
i - Group, Programming \ '
® . . . . g

fhe completed classroom schedule can be posted on the wall or
any other place where it can 'be easily seen., It can also be submitted
‘to the schoel principal in .lieu of a plan b00k since it prov:.des the -
necessary 1nformac10n for plarnqu and orchest;ratlng a classroom. -

0
» ~

® . . Orchestrating the classroom is crucial to successful implemen- -
tation of this preschhol curriculunm. Inltlally, a, great deal of teacher
+ ’effort must go 1into planning a sgboth running school day, buc the

'

' 29




¢ o
process described in the preceding steps shquld help facilitate such
planning. Implementing such a schedule should provide opportunities
for children in the classro\om to meet their edug¢ational goals. »
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9. Monitoring Teachér Behaviors
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Critiquing the A.B.C.'s

. . .
Vigeo tapes czan be an'extremely ef’ eccavé tool to.monjitor one's
performance with children. Listed be Low are questlons ¢hat .viewers
can answer concernlng teacher child interactions. In addition,
viewers should think of and discuss alternative methods that might

have been tried in each situation.

1

A. Managing:the Antecedents

Did the teacher remove extraneous, distracting material?
2. Did the teacher arrange the situation to facilitate responding
) (sit at the child’s level; handle materigls effectively to
eliminate distractions)? : ’
Did the teacher obtain the child's attention before she gave
the instruction? :
Did
Did
Did the teacher correspond the ins ructions to the child's ,
receptive language level? _ . .
Did the teacher model,” aid, orompt, and/or use fading
appropriately? ’

Managing the Behaviors

rl. Did the teacher reinforce appronriate behaviors?

2. Did the teacher ignore minor misbehaviors?

3. Did the teacher follow through with 5bpllcation of if_ then__

contingency statements? . ')

4. Did the teacher withdraw attention; privledges or reinforcers
* __when undesirable behaviors occurred? -

5. Did the teacher label between pauses (tell the child waht ‘she

* was doing)? . , 4 .
6. Did the teacher use open-ended questions7

. Managing,the Consequences .

\ .

_ Did the teacher allow the child sufficient time to perform the

task -
Did the teacher use correction procedures conslstently e. g
correction given in a matter-of fact manner)?
Did the teacher select meanxngful reinforcers for the idstructional
activity? N . . . -
Did the teacher give 'social reinforcement naturally and with

. enthusiasn? . . . e,
Did the teacher reinforce aooropriaxe behavior including appiox-
Tations toward target behaviors? - o '

Did the teacher provxde reinforcers immediately?

Did the teacher use 4 thinned schedule of reinforcement ,for

acquired tasks? , . .

[
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J
The,folloWing "rules of thumb"' therefore, must'be considered as
the teacher plans to implement the daily schedule of activities. ) .
- L4 ,\
SITUATIONS '

e " TEACHER VERBAL BEHAVIOR ° o
.- - T !
- . - ¢ i - -t Y

The teacher's verbal behavior ‘has massiyve impact upon behaviors
of the children.) 1Is general,‘lt is important for the teacher to use <.
clear, c¢dbnecise language. At timgs it is advisable to” use only one word
or short phrases. Whlle ‘adjusting the ‘task ta the.current level of the
chilag, relnforcement is paired w1th gcod or correct response or attempt
to respond. Since consrstency is the key to success, the teacher must
carefully monitor, her own verbalrzatlons over tlme and varying act1v1t1es.

A

A. Large Groups (circle time, music, rug time, snack time,

.o % lunch table, relax time) - C e

rl

. N
B. Small Groups (lnstructdonal groups, ize. language,
v lnteractlon time) ,/

‘ . . - .y

C. Structured Play '(mbrning'place, outdoors, ‘PT room) -

o ¢ “

- . . -,
* Do Transitions (lunch line, hallways, bus,-bathroom)

&
’

o E. One to One (Wndividual instruction or.baseline) i .

TEACHER'S'VERBAL BEHAVIOR ) ‘.

he 4

“ A Large Group =During the tJ.mes the, children are all together,
inappropriate e behaviors are most likely to occur.
- : THerefore, t teacher must be very consistent

. ) in the following: . .,
! 0 ;" . 1) Establishing end maintaining €ye contact .
: with each child the teacher is talking to;
! 2) Talking slowly. Give specific directions,.
R . stat® clearly in simple sentences.
- + 4 .o, S R
PO ' 3) Increasing volume so that each child can
. ‘ hear .directions given. ;Yarying volume,
R - pitch and rhythg/w1ll sustain child's
* o interest. . /
’ o R : ’ / ,'/ . ~
. 4) Giving child(ren) time to respond. Wait
5 for the desired response. Be patlent. -
. \" * ' '
© 7 5) G1v1ng command to a givén child-only twlce.

: s Prop child through response if child dods

* not comply after two requests. '
, .

- N -
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s
1

. - 8y ﬁinimiéing off-task comments td other .
T tea&hlng staff durrng the teachlng
- N - act1v1ty. N

7) Igno¥ing minor misbehavier and reinforcing
. what child(ren) are doing correctly.

B. Small Group - Instructional groups with 2 to 5. children
require the pgsitioning of chlldren,,so that .
the child(ren) needing thé ‘most ‘ttentlon

; and proping is placed nearest to the tedcher.
In addition to placing only the material$

) . necessary in front of each Chlld, task ¥

responses are ad3u§ted for each child. For
small group, teachers verbal behavior cues i
: anlude.

-

. . -”>
. 1) Giving instructlonal‘cues clearly and ¢
concisely. Cue for attent10n, "Ready,
¥ Look." before giving dlrectlons..

. 2) Adjusting "teacher talk and dlreotlods to
_ . keceptive languagesle%el of each child
! in group.
ro o ! &
© P 3) Giving instructions or commands only twice
and then}prop child thrcdgh response.

~

o ' : 4) Using "When-Then".contingency Statements
where \negded with .individuwal children in .
. group. o S . :

. ‘ 5) Avoiding too much teacher talk or talking
when children are interactmg with peers
. or materlals. ¢ .

- ¢
"

" o 8) Avoiding over use of reipforcer "Good Talking."*®

-

7¥//bsing lots of expression in voice. Be a
, ' ®"ham.®™ Children naturally learn mere guickly

©t ’ when words are said with exaggerdted vocal
. _ ‘ and facial expression. v
N .
. " 8) Uslng gestures where ngbded "to help add
A meanlng. S L, y ;

.~

C. Structured Play - Play and creative dramatics provide experi-
ences -for 'sogial interactions both child to child
and child to teacher, while emphasizing concept

ST development'and vocabulary building. These-
i act1v1t1es are more relaxed so the teacher must
. conglder. ' . . . . ‘ .

-~ p .
hN “
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_E.

One to One

! : >
Ay - .

‘ ’ 1) -Using fewer directives and more open ended . 3
) ~questijons.., . . ) } :
a 2) Serving as a language facititator (using
opportunities Lo implement critical words ’
. of our curriculum . . -
s . . ”help

- ’ *give me" T 4 \ )
. ; : *no* . . L

v ' , "in, out, under" ‘

, , . (EPre.") ' > :

’

3) Giving.child opportunities to practice
. speech and language in real situations..

~ \ H

s

‘4) Employing parallel talk, self-talk,
elaboration and explansion_to elikit more -
larguage experlences for the chlld(ren)

“
>

Transitions - Ghahge of pace act1V1t1es requlre he teacher
to carefully structure the movement flow and
direction of children. The teacher will be ) o,

responsib for: < . '

~
— .
” -
— . .
: -

1) .Providing simple,. clear directions.

2) Cueing child(ren) with extra voice, facial,,. .
expressions and/or gegtures./

3) Proplng chlld(ren) who do not respond or

comply in order” to avoid losing chlldren , :

or plugging into misbehaviors.,

~ «
» -

- These direct teaching opportﬁnities must’be
. designed to leave the child with a feeling'of
" success in mastery of basic developmental skills.
Care must be taken to encourage child while not . *
v S o) frustratlng a child by overworking him. The .
teachers verbal behavior is key to the basig

inStructional plannlng (2-2) - sheet. )
: » / : .

1) Cuelng instructions are designed prlor to SR
v thé ihstructional period: The’teacher mast

~ i

v , be familiar with the program to be-run.

‘ 2)M'Plann1ng for é&pandlmg %he range or varying
of thevinstructjonal cues i.e. “find the "
“show me," or "point to," P ”

.3) Reinforcing with labelled praise and confir- .

v " = . mhtion of how exc1ted and pleased the teacher

is about a child's succesées‘mﬁgt be given in .- -

- natural, but en siastic manner. .
. ; ’ - . .

-, L

4) " Baselining procedures aré not reinforced.

» .

SR A ,
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; DETERMINING THE RELATIONSHIP BETWEEN THE CHILD'S BEHAVIOR .
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® -~ | @termining @he Relatiofbhip Betweel the Child @ Behavior Shd' the Teadller's Consedences e "~ e

¢ ’

Name of child E PR : , ] ’ '
being observed: ' . Purpose for observation:’ . ” . )
‘Date: . . Setting: ) -t - ] e o
Time sample: ‘ . N . . ] -
L ] L ‘ OBSERVATION CODE i 0 :
: ; . < -
. K . . * . - ° ‘ " N
(CHILD'S BEHAVIORS) oot (TEACHER'S BEHAVIORS) -
. = i . T . 4
g::g ‘lii:n,c: oioc:ialictiel VA = Verbal attention (NEUTRAL STATEMENT 'to child being observed)
' 9 p{p 'p o J . VA+ = Verbal attention (POSITIVE STATEMENT to child being observed)
. . - . ] ¢ 1
e¢ = child 'behaving inappropriately , .—,VA = Verbal attent&on (NEGIATIVE. STATEMENT  to g:‘hild being ob.serv:ed)
r~ -’ ' ) : ' . s . v
DEFINE IF POSSIBLE!Il!, . PA = Physical attention given to child being observed )
- . . . - N = Teacher NEAR éenough to child to touch child
[ X ="Lack of attention
v ' . ’ : .
. " . * CONTINUE RECORDING THE TEACHER'S BEHAVIOR UNTIL: . . .
s o . L - ) : > -
Example: L. , "~ THE CHILD'S.BEHAVIOR LHANGES ! ~ ] L
P N '_ . a ~ e ¢ i . I , )
AV A N VA*X - . D PR
[ J . L] N .
~ oo VA- 2 _ .
" . L g ~ ) :
” . \ . 'A
! T L]
u N 7 ¥ .
' Al - ' , . »
\J * N . ‘w
v \ * '
4 » -~ «
¢ A ) ) . *
M ‘ > [4
\ ik ) ’ N % ’ ” _ »
. . ) rd 9 R *
g - ‘ N IVIY
Tally f£ia . teacher Behgvior on summary sheet
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Determining=the Relationship b&tween the Child's and the Teachdg's Behaviors .

F 4

The Initial Observation Sheet ‘for Inéerfering'sehavfbr or Socially Desir- -
‘able Behavior Sheet (M-4a) is used to record the antecedents, behaviors
and consequences that are occurlng between thHe Chlld, the child’ S peers
and the child's teachers. One difficulty tnvolved in collecting.thls data
is that it ¥s impossible for  an observer to manually redord all of the
"exchanges. Often a teacher is specifically interested in how she/he is
consequating the child's behavior since the consequences will either
maintdin, increase or decrease the frequency of the behavior. ‘Although

a teacher has minimal control over other's attending behaviors, she/he has
total control of the most lmportant -~ his or her ownl! . o .

-An observer can be instrumental‘in presenting‘Ehg teacher with a non-biased
report of the child and the teacher's behaviors. The Determining the Re-
lationship between the Child' Behavior and the Teacher's Behavior Sheet

has a code which can aid tHe recorder to focus.on the teacher's consequences
(specifically, the teacher's attending behavior).

14

Code for Recording the €hild's BeRhavior

In general, a child's behavghr can be considered by an .observer ?ﬁ béing'
appropriate or inappropriated. To expedite the recording, a simple code
is used: , . )
* - &
\:/ = the child behavi g approprlately (attending, following .
directions, etc. > -

.

~ = the child behaving inappropriately (non-compliance, inter-
fering behaviors) -

.

<

The same hehavior in different situations could be considered appropriate
or inappropriate depending on the teacher”s expectations.,,Lboking’around
the room at snack time would be noted as \:) while looking around the room
after a teacher has told the Chlld té look at him. or. her would be noted as
/\' -, ~ . ?
v R . - 7

Code for Recording the Teacher's Behaviors

<

i
The teacher's attending behavior following a child'q'behavior may fall’?nto
one of the following categories: . - :
direct attention (elther p051t1ve, negative, or neutral .verbal
statements to the child and/or physical contact made with the

child) , . .
,; nearness to the child (not necessarily ihcihding direct aéteption)
Proximity to the child may in¥luence the child's-behavior; thus, ,
3 it is included as one of the teacher's behaviors to note.
N
Fa . . .
lack of attention (no verbal statements or physicai contact made
with the child) , , . )
To recorg the teacher's behayiors thé.féllowing code is used: 3

~

VA = any NEUTRAL verbal statement directed to the child (e.g.
"John, 'sit over here" or "John you're sitfing next to

Mary".) . ’ °

30i . \




~

any POSITIVE verbal statement directed to the child (e.g.,
"Fantastic! You gave me the red one or "I like -the way

you're sitting".) . .

any NEGATIVE verbal statement directed to the child (e.g.,
"™o! Don't throw the ball in here" or "Stop. kicking!")
' 2

any physical contact made with the child .
nearness to the child (near enough for the teacher to'—
touch the child)

. ’ J
an absence of verbal or physical attention to the chlld
after a minimum of 20. seconds

Record the child’'s behavior and continue to record all of the pertinent
"teacher's responses on one line until THE CH¢LD S BEHAVIOR CHANGES!
When the child's behavior changes, drop to the next: line on the observation

form and begin recordlng the child's behavior f*\ or Yy and the
teacher's responses to it. .

- . < fl .

~

REMEMBER! The primary purpose of the code is to AID the observer to record
the exchanges occuring-between one child and the teacher.

. ANY ApDITIONAL INFORMATION THAT CAN BE NOTED -~ SHOULD BE NOTED! Explana-
tions, ‘such as "kicked Anna" will help explain A~ . Next to VA- you may
want to write "Not now". This information may prove'to be very helpful -

when the teacher and the observer begin to interpret the data.




. -
L ] 4 N

Questions about the "Determining the Réiationship Between the Child's and
the ‘Teacher's Behavior" Sheet

*

. 4 - - -

. 1. What relationship are you interested in if you are using this form?

-

a) a child and-his peers b) a child and his teacher

<
2. What seems to most affect the frequency of a child's behavior? '

a) the antecedents of that ~ b) the consequences of that
‘ behavior - behavior

3. Teacher attention following a child's behavior will probably:

a) incréase' ‘ b). decrease c) maintain
the frequency of that behavior . N

4. Who writes on the "Determining the Relationship Between the. Child's
and_the Teacher's Behavior" Sheet?

a) the teache? ‘(while working - b) an observer
with the child)

.S5. Who interprets the .data after it has been recorded? ° :
a) the-observer " b) the teacher . c) both the observer and the
< . ’ : . teacher
6. How many children is the observer taking data on? .

a) as many as are dispiaying’interfering behaviors ; : K
b) just one child .

Jc) as,many as the observer can record at one time : '
7. How many teachers is the observer taking 'data on? ‘

a) as many as are id%é%acting with the child
b) one particular teacher .

.

- \
8. How pany \”, or N can youave on oné line? ° -
. )"
a) 1 b) 2 c) as many as are needed until you run out of space

" 9. How manyﬁﬁeaéher's,respodées could fou have an one line?
- 13
ca) 1 ‘b)'2 c) as many as .are needed

10. When do you begin recording on the next line? oo ’ "
’ . A .
a) when the teacher issues a command ) ) * .
b) when you run out of space : . '
c) when one exchange has occured between a teacher and a child
(one child behavioxn and one teacher'behavior) . .
d) when the child's behavior changes

’

P - . r o~




Codé the following: )

7 N - -

Children's Behaviors

SCEI
¥ . / .
1. = John has his hands in his lap, is looking at his teacher,
' waiting for instructions. \
2. = Mary (who often ‘runs down the hall screaming) is walking

quietly down the hall with the teacher.

3. = Susan just threw her fork across the rooﬁ,at Frank.

’

Teacher's Behaviors

. ~ .
1, . = The teacher has just walked over to Margaret.

LN

2. = For the last three minutes, Margaret has been playing in the
kitchen area with some other children. The two teachers are
across the room working on individual programs.

[y

3. = The teacher has just walked over to Margaret and has said,
"Dynamite! You just made a beautiful picture.”

4. = The teacher who is across the room has just 'said, "Margaret, -~
come here". ’ ,
s, = The frowning teacher who is near Margaret, has reacéed over
.and is now holding Margaret's hands,, saying, "Learn to keep _

your hands to yourself",

) S

- . »




3

Y

“

Read the following and code the information. Be sure to code only the
" exchanges reldted to the child you are wishing ‘to observe and the teacher.

You are observifg: the teacher and Susan

~

Susan is sitting on the floor playing quietly with the blocks. The teacher
is sitting next to her.

v

Susan is ggtting on the floor playinig quietly with the blocks. The' teacher
ig sitting next to her. The teacher looks at Susan and says "You must
really like these blocks". o

\ -

Susan is sitting on the floor playing gquietly with the blocks. The teacher
is sitting next to her. The teacher looks at Susan and says "You must )
really like these blocks". Susan smiles and says "You bet". The teacher
reaches over and tickles Susan with one of the blocks.

You are observing: the teacher and Susan

Susan is sitting on the floor playing with some dolls. She is next to .
Tricia, another child that is playing with another doll. The teacher is
sitting about 10 feet away working on an individual program with Frank.

Susan is sjitting on the floor playing with some dolls. She is next to
Tricia, another child that is playing with another doll. The teaéper is
8itting about 10 feet away working on an individual program with Frank.
Tricia reaches over, grabs Susan's doll and says."I want it." Susan looks
up as if she is going to cry. '

Susan is sitting on the floor playing with some dolls. She is next to
Tricia, another child that is playing with another doll. The teacher

is sitting about 10 feet away working on an individual program with Frank.
Tricia reaches over, grabsg Susan's doll and says "I want it." Susan looks
up as if she is going to cry. The teacher, who has seen the entire episode,
walks over to Susan and Tricia, teuches Tricia and says "We don't grab in
this classroam". ! . i e

» -

Pl

Susan’'is gitting on the floor playing with some dolls. She is next to
Tricia, another child that is playing with another doll. The teacher ‘
is sf%ting about 10 feet away working on an individual ptrogram with Frank.
:Tricia reaches over, graRs Susan's doll and says "I want it." Susan looks
up as if she is going to ¢ry. The teacher, whd“%as,seen the entire episode,
walks over to Susan and Tricia, touches Tricia and says "We don't grab in
this classroom". Susan picks up another doll and begins to play with it.
The teacher walks over to Susan, reaches down and pats her head and says,
"Look how nicely Susan can play with the doll". i

(Y

Susan ig sitting on_the floor playing with some dolls. She is next to

Tricia, another child that is playing with another dell. The teacher , . i
is sitting about 10 feet away working on an ié&ividual program with Frank.

Tricia reaches'over, dgrabs Susan's doll and says "I want it." Susan looks,

up as if she is going to cry. The teacher, who has seen the entire episode,
walks over to Susan and Tricia, touches Tricia and says "We don't grab in

this classroom”. Susan picks up another doll and begins to play with it.

The teacher walks over to Susan, reaches down and pats her head and says,

"Look how nicely Susan can play with the doll". Susan looks up and throws

the doll, and begins crying.
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) e . e : . @ s\munaz’ of ObservMion Sheet ®r ' BN [ ' @ o
Determining the Relatienship Between the Child's Behavior and the Teacher -] Consequences

N
l

. ..
« ¢ N N -~

Name of child’ ' ) . " P

being observed: - .. Purpose' for observation: i
Date: . K , Settlng' i . . :
Time sample: T » J :

«

By f:Llling in the appropriate areas listed below, a teacher can better understand the relatlonshlp presently
existing between the chlld 8 behavior and the teacher's attention.

< , s

~

= (the number of tifmes.that . ¢ (the number times that the

! *  the teacher DID A to 4 Dbehaviors . C "teacher DID NOT A to \‘_‘; behaviors

1

= (the total number of ') , behaviors (the total number of ', behaviors

-

N
’

(the number of times that the

(the number of times that the .

B teacher DID NOT A to _r"\ lbehaviers . D teacher DID A to r\ behaviors
= (the total number of ;"\ behaviors . ' = (the total number M behaviors

L]
. . R LI

’

INTERPRETATION OF THE DATA

’

~
1) Convert the fraction in, the above boxes to decmals by di’vidlng the bottom number INTO the top number. Get perceptages.
Now circle the two highest percentages. . )

£ -

+ . N .

2) If Boxes A and/or D are over 50%, it means that the teacher is PAYING ATTENTION to the child's behaviors.

(BOX A) - ATTENTION to U will probably INCREASE the| number of times that the child is O .

. {(BOX D) =~ ATTENTION, to A will probably INCREASE the number 'of times that the child is A .

3) If Boxes B and/or C are over 50% it means that the teacher is NOT PAYING ATTENTION to the child's behaviors. .
(BOX B) - NO ATTENTION to_/r\ will probably DECREASE the number of times that the child is A .
(BOX C) - NO ATTENTION to N will probably DECREASE the number of times that theg child is: °*° .

U
4) Which two boxes\should‘ prébably be over 50%? . . i : e . ®
. o T . L SUMMARY - - . .
306 The gonsequences of behaviors MUST have one of the following effects:
“' . ) . 1) it will MAINTAIN the frequency of occurrences 30 ‘/‘1

. . 2) it will INCREASE the frequency of occurrences ° »
UQ LT . 3). it will, DECREAf , he frequency of occurrences ‘
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- member observed. ” Suggestions generic to all staff may also be

. scheduled with a variety of activities and with differing children,

on the inventory.

OVERVIEW: TEACHING BEHAVIOR INVENTORY =

&~

-

The TEACHING -BEHAVIOR INVENTORY. has been designed’ to'assist in
monitoring the quality of the classggom instruction and provide feed-
back to the teaching staff as to the interaction of the teacher with . ¢
the students. This rating scale iS to be used by the progxam supervisor
and/or master teachér with each member of the teaching staff who interacts
with ‘the child, including parents and other classroom volunteers. The

. basic elements or teaching cémpetencies necessary to the operation pf , )
a Project First Chance classroom are sampled ﬁhf%ugh the observation of
teaching performance. o

- . [
.0 "

»

This inventory consists. of a record form, prof@le, and analysis
" of behavioral criteria to be used with the .rating scale. It is recom-
-mended that each staff member be formally' observed at regular intervals

throughout the academic year, so that teaphihg competencies reviewed *
may be developed and maintained over timeX

’

. -

In addition to the coded observation ratings, the observer
provides an explanation of specific ratings and guggestions fot change
or improvements of instruction as feedback to the individual teacher
observed immediately after each observation is made. This feedback
may be given either at an appropriate break in the teaching schedule
or at the end of the school day. Such feedback should be given in a
bne to one fashdon} private in a corner of the classroom away from
other staff, This procedure - should provide an opportunity for direct
personalized inservice focusing on the individual needs of the staff

dis;ussed during the weekly planning conference reviewing child progress.,

‘ ¥

¢+ During each observational period the observer makes specific
Notes on the one'page Recotd Form, regarding ‘the activity observed. _ ’
These noted will provide reference data to assist in selecting the
observation code, number, or rating on the inventory. While the
data.obtained in ten minute’ samples shouid be a sufficient, this time
period may be extended to cover an entire instryctional ,activity from’
the beginning to the close of a lesson. Observations should be * ’

-

so that the consistency of teaching performance can be monitored
over time; which providing an opportunity to sample all of tHe items

w
-

-

At the end of each observational period the observer' should
,immediately' rate the observation using the inventory scale (5 to 1)
0Q§ervational code. Notes. taken during the observational period may
be comipared or contrasted to the behavioral .criterdia listed .for each
item in the appendix of TEACHING BEHAVIOR CHARACTERISTICS. This
comment section of the inventory may be used to expand a given item.
Page 6 of this inventory provides a section for documenting addition-
al ‘information -not dif%ctly coded within the behavioral items.

303
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Por: items not observed or, not applicable during a given g

observational period, a line should be drawn through the coding column,
with "NO"-or "NA" noted in the opmment column. <’
/

As each.observational period is completed the responses are
compiled on the Profile Sheet. Marks for a given observational
period are ¢tonnected with a colored line. A different color is
assigned to each observational period. st

The Modified Teaching Behavior Inventory provides a short
form for the process, adapted for use especially for parents in
,home teaching programs. This short form may also be used in" the
classroom for interium observations with staff, or with volunteers
and student teachers who do/not have direct responsibility for
reviewing child progress data or updating programs (Section VII
in the TBI). , . . e

-
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. . ) 7
~ : ARIZONA BEHAVIOR ANALYSIS MODEL

® PROJEGT RIRST CAANCE
’ ' TEACHING BEJAVIOR PROFILE ;
\V .t
NAME: . ROLE: teacher parent
. - ) . , aid .volunteer
Hk
* OBSERVER(S) KEY: ____ Observation Period I DATE:
) esees Observation Period II - _
- Observation Period III
. ! T
® b _e+_o_ Observation Period IV
— . Observation Period V #
** (Q = Uses Teaching Behavior Inventor ¢
> to indicate level of teaching Outstand Very ]
performance. . ing Good Good ., Fair Poor °
: * See item analysis for Behavioral \most Some- Almost
e criteria ". % Always .| Mostly|[ times || Rarely| Never
OBSERVATION CODE ‘ 5 4 3 {] 2 L
OBSERVATION PERIOD . . ) i
I, SETTING
A.. Removes ext:ranebus;, distracting material S .
from within the Jinstructional setting. . *
B: Arranges sit:uat:ion to faciljitate rgspond- .
ing (e.g., sits at child's level; hand-
ling of materials effectiyely to eliminate q s »
N dist:ract:ion, is cont:rolled by teacher i X
and focuses on task.) ) \
- / T
-II. PLANNING ’ i . .
r 4 - -
A. ‘Uses information from assessment '
measures 1n planning. > ‘
‘B. “Selects materials appropriat:e to the . . B v
‘% instructional program. . X
C. Sélect:s activity .dppropriate to-the ’ . .
level of the child. :
‘ID. Readieg materials for use before . @ o - '
beginning instruction.
E. Presents materials in accordance’ .
" with directions for specific ' —
* instructional activity. i -
« Adjusts plans and expectations as . o T q
' necessary. - * . N
f‘ - — - 2 O
. 4 *
-JG. Uses the task analys:l'.s process. . .




giving,instrqulon

ARALRLNG DLuavY L & ddleds - Qutstand-| very =
Page 2 . o ing ' Good Good _Fair Poor
® ) . Almost o Some~ Almost
R Always Hostly tizes Rarely | ‘Never
L -~ .
5 p 4 3 2 l 1
1
III. MANAGING THE® ANTECEDENTS
7 o ‘
A. Obtains child's attention before -

Provides brief explanation or ccmmands.

B.
’ * -
C. Cues child consistently according

to program instructions.

' > ) .
Corresponds instructions to child's

receptive language level. -
, L]

Models appropriate resﬁonse to‘;ask. T
* ~

oy

Uses appropriate visual, verbal, orx,
physical aid when necessary to

- initiate response.

child 'responding to 9051t10n of

stimulys item(s).

e
G. Uses partial aids and props 'to -
L' initiate responding. N
o ¢
H. Rearranges teaching materials to avoid

Provides additional aid-if child
becomtes frustrated during task
opportunities.

.
'v“

Fades aids appropriatély.

Makes child aware of contingencies

of reinfbrcement for correct response
(e.g., if then ___ instructions
when needed)

™

-

Rotates attention among children

when working with group of cnildren.
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Page 3 ing Good Good Fair Poor
® Almost Some- Alnost
'y Always Mostly times Rarely | Never
‘ b 4 3 2 1
IV. MANAGING BEHAVIORS
A. Catches th; child being good. ~
thAyoids unnecessary use of "No." .
C. Consistently reinforces appropriate
behavior which is incompatible to
‘behavior to be eliminated. (e.g., 3
- Socially desirable vs. interferring

" behaviors.) -

D. Ignores minor mishehaviors.

E. Avoids threatenlng Chlld

+ Avoids punishing in anger.

G. Tells child why he is being punlshed
and what must be done to gain positive
reinforcement.

‘k. Follows through with application of
if then ‘ contingercy state-
ments to interferring behavior.

¢

I. Uses mild punisher of withdrawing

‘ attention from child (e.g.,: "time
out self") for behavior not to

ignored. .,

Withdraws privileges or reinforcers )
-When undesirable behavior occurs.

":Io

~

K. Uses time out in a matter-of-fact
manner removing child to,time out area
for short time period (2-5 minutes).

misbehavior is harmful to the child

+L. Uses ’physical restraint only when
and other.




SEEETT . N . L’
‘age 4 . -1 - ing Good Good [ Fair Poor
w’ ' . ' Almost | . Soze- Al-ost
* . Always Mostly times Rarely | Never

' s 4 3 2 1

.

V. MANAGING THE CONSEQUENCES

A. Selects meaningful(ieinforcers for . J

instructional activity. ‘. . g . '

B. Reinforces appropriate behavior
(e.g., including approximations —
toward target behaviors). .

.. Provides immediate verbal rein- '
forcer for appropriate response.

D. Gives social reinforcers naturally
with enthusiasm,

hﬁ. Uses thined schedule of reinforce-
ment acquired tasks (e.g., inter-
mittent reinforcement). . }

Provides edible or tangible rein-
forcers if necessary to initiate or
h maintain child performance. .

P

G. Pairs verbal or social reinfqrcers
with other tangible or activ1ty
reinforcers. N

h. Pairs knowledge of corréct. results i’ -
__with verbal reinforcer where possible. '

rd

I. Allows child sufficient opportunity ’
(time) to perform task.

h&. Uses correction procedures consistently ¢
(e.g., correction is given in matter-
of~fact manner).

W




TEACHING BEHAVIOR PROFILL Outstand-| Very
‘!383 5 ing Good Good Fair Poor
Almost . Some- Almosc
Always Mostly times Rarely | Never
‘ 5 4 3 2 1
VI. KEEPING RECORDS A . g
A
A. Records indiviQuhl daily progress '
_using assigned coding system (e.g.,
iL» clipboard data sheets). ™~
. ) -
B.' Rectords correctly each child's
opportunity for responding -
(e-‘gg vy, 06 ). )
N ’J -
&. Records baseline on instructional
activity.
D. Records teaching probes (both ahead )
and back).
®. Records mastery/maintenance chgtks.
F. Notes alternatives or branches in - (
teaching procedures on data. form
and comment section.
.b. Notes child reaching criterion level.
H., Completes all clipboard forms properly. -~
/

PIL 'REVIEWING CHILD PROGRESS

A. Analyzes essential details from
dai;y<pe;fofmance data.

B. Evaluates Chlld s difficulties
d. in observable terms. .

C. Modifies instructional .aetivities
on basis of daily performance data.

practice needed per instructional
activity). 1

based on baseline data or daily per-
formance ‘(e.g., determines amount of

J'D. Establishes criterion levels for tasks

’ as per need. .

E. Asks for assistance in updating programs

o TV

criterion assessment measures.

P. Updates program information based on

EKC

wll Toxt Provided by ERIC

[
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® . @ o L [ o o [ @
¢ . PROJECT FIRST CHANCE
Name: ) ) v
TEACHING BEHAVIOR INVENTORY RECORD FORM
Observer: *See item analysis for cbehavioral criteria .
10 Minute Time Sample: _ to II. PLANNING:

Type of Insgfuctional Activity

N

—s

_ Role: Teacher
Aide

Observation Period #

Parent

Volunteer

s

Date:

I. SETTING:

-
0

e

III. MANAGING THE ANTECEDENTS:

IV.- MANAGING BEHAVIOR: -

.

V. MANAGING THE CONSEQUENCES:

)

v 3

VI. KEEPING RECORDS

VII. REVIEWING CHILD PROGRESS:

P

Comments/Suggestions:




. Q
-
’ . .
i .
»
H
) ' ¢ i
TEACHING BEHAVIOR CHARACTERISTICS
’
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‘ . PROJECT FIRST CHANCE -

TEACHING BEHAVIOR CHARACTERISTICS

~

*Item Analysis gf Behavioral Criteria

I. SETTING: ’ . , .
* P » .
A. Removes extraneous, distracting material from within t
instructional setting. .

¢

.~

" (5) @ , (3) (1)
*instructional. area is . *instructional area is '. *instructional area is
ready for the activity ready for programmed cluttéred with toys or
with no distragtors . activity, but some other objects in easy
. visible or within close material that is not reach.

reach of child.. All needed for the specific *materials unrelated to
other lnstructlonal T activity program is the specific program
material is stored in ‘also at hand. are also Within the
place. ‘ .o work area. R

, *physical condltlons of
work area are.set in
accordance with child's i
needs (social, cognitive, . ) I \
safety, etc.) . .

.~

B. Arranges situation to facilitate responding (e.g., sits at child's
leve'° handling of materials effectiveély to eliminate distration)

(5) . (3) (1)
*follows program outline *follows program outline *follows no systematic
systematjcally in organ- for setting up instrué-  set-up procedure.
izing instructional area: tional area. :
*readias all materials for *organizes physical
the instructional activ-~ arrangement prior to
ity including child-size the instructional : .

chair and other such * period.
N » equipment. . -
*teacher’ shts next to or -

across from child in best

position to attain child's

attention,

*teacher moves chair, tabke

or materials to make it .

easier for child to ' .
respond. . .
*teacher makes sure the .
physical setting or
equipment does not defeat
the child. . < : ‘




Teaching Behavior ‘ ‘ ‘
Chargcteristics (Cont.) - 4’ " ’ ‘

II. PLANNING - -

N .

A. Uses information from assessment measures in planning.

- (5) v 0 (3) v 1)

*is able to obtain general *is able to use some as— *is unable to utiii;e
recommendations for in- sessment information in _ the assedsment data
structions from assess- planning individual profile in planning )
mént profile data. programs - for individual programs..
*is able to outline general g ) ) S0

. - needs statements. , - .
T A . " ;
B. Selects materials appropriate'to the instructional program.
4 ‘D [y
' (5)° A3) 2 (1) ,

*implements activities *uses Variety’of materi- ‘*uses some material in .
which motivate construc~ als during instructional same way for extended
tive self-generalized activity. . , period of time.
behaviors in child in . *obvious.lack of plan- '
each developmental area: R ning and ‘time spent
body management, self- ) in preparing materials.

‘ care; communications, -, ‘ , .
Preacademics; and social- ' ¥
ization.

*utilizes variety of
instructional resources ' * . .
in planning to facil- . ' & -
itate meeting lesson . : " . N
objectives according to . ' )
_individual program plans. Q _

C. Selects activity appropriaté to’level of the child.
. (8) ' N &) B (1)

*each instructional activ- *daily plan-reflects some, *instructional activity
ity scheduled is reflec-~ awareness ,of, areas of does not appear to be
tive of’individual child's the child*s needs. in keeping with child's
needs. - *uses developmentally needs or abilities.

*instructional activities appropriate materials. *uses materials with nd
are developed in accor- apparent purpose.
dance with ‘entry assessment. # \ .

*instructional program C . .
based upon pricorities set ' N
forth in the I.E.P. ) a 4

*uses materials: that are . - .o
attractive to child. . . .o ' . et




-

Teaching Behaviox’ o
Characteristics (Cont.)

II. PLANNING (CONT.) .

D. Readies materials for use before beginning instruction.

«

) ‘ © (5) . (3) (1)
*reviews outline of teach- *reviews outline of teach-*sporadically reviews

ing procedures for know- ing procedures before outline of teachlng
ledge and skills (M-2) . each instructional activ- procedures.

2 pbefore gathering materials ity. *unsure of 1nstructlonal
and setting up teaching *has materials and teach- cues and correction !
situation. situation in order. procedures. , i’

*knows instrdctions- for . o
presenting task.

*knows correction proce-
dure and cue,

*knows exactly how to .
handle correct and in- * .
correct responses.

N 1

( E. Presents materials in accordance w1th directions for spec1f1c
instructional act1V1ty '
: t5) (3) (1) -
*follows systematic proce- *follows basic program *follows no systematic
dure of presenting appro- outline.for instructional procedure. -7
priate .instructional ‘activity. 0 v
materials. *presents materials as .

*follows logical sequence directed in ¢ iculum
in presenting instruction prograg,,—”/yéf_
gradually increasing ’

degree of difficulty.
*knows criteria for learn-

ing task ‘and, adheres to .
them while teaching the ’
task. - .

F. adjusts plans and expectations as necessary.
(5) (3 . ; (1)
*pinpoints specific skills *is able to make "on the *adheres to specific

in five developmental - spot" decisions about  lesson plan, disre- '
areas and adapts programs immediate instructional garding changes in

to identified needs ©of activity only. - child's needs,

child. .

*uses branching, slicihg
" back a specific instr c-,

tional procedure to match

needs of child, . : ,
*probes ahead to check for
skill mastery.
*continually tries to find
difficulty level that is
just right for child.




) Teachlng Behavior . ) ) . /
Characterlstlcs (Copt.) ° '
. . . v ' -
II. PLANNING (CONT.) . »
G. Uses the task analysis®process. j
- . ¢ ] v {, e,
)y . - (3) . (1)

. *analyzes instructional *utilizes prepared task *does not break down
task outlining components ahalyzed skikl sequences tasks in daily. instruc-
of the instructional in selectlng and prepar- tional program into ~
activity into steps and ing lnstructlonal actiy- teaching sequences.
units. ity. ¢

. *programs, dally 1nstruc— ) . .
tional activities in ‘ . . . . '
terms of materlals, '
procedures and:task ) .
responses. N
. H. Writes instructional objectives.

’oL. (5) (3) : ' 1)
*pinpoints specific skill #yrites statements of *unable to write
. needs in each developmen~ general needs. 5 specific instructional
tal area. - *defines general goal objective for assess-

*defines long range goals statements for ment profile.
as well as short term activities.
objectives.

*gives general recomnen-

dations for instruction. . .
. _ *writes instructional )

objectives, ,including

behaviors, conditions, )

and criteria for learn-

"ing.- ’ .

H
V]

III. - MANAGING THE ANTECEDENTS

I P

A. Obtains child's attention before giving instruction.

Y
. (s) " ‘ C(3) 1,
*establishes attending be- *recognizes and strives *is unable to recognize
o : havior:before presenting for attending behavior. attending behaviok.
, materials or tasks. *defines."attending sig- *does not use "attend-
*uses "attending signals" nals" (ready, look at ing signals."

consistently (ready, look).me)
*uses process of shaping to
teach attending behavior.
*maintains minimal attention
required to complete learn-

ing tasks. - T . .
) *uses techniques such’ as -
' pacing, gestures,’ facial ¢ % . o
expressions, pauses, and o
"novelty to achieve and 5 L ) -

maintain attending behavior.
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Teaching Behavior .
Charécterist}cs_(Con&.) . C ¢

IIXI. MANAGING-THE ANTECEDENTS (Coﬂt.)

B. Provides brief explanation or commands.

-
.

"(5) - (3)

*gives instructions clear- *gives instructions as
Iy in natural voice, with indicated on program
emphasis on important com~ sheet.
ponents.

*gives instructions as.indi-stated.
cated on program- sheet, but
personalizes the command .
with enthusiastic delivery.

(gives concisely stated
cammahd. T

*instructions are clearly

‘ 1)
*gives instructions
mechanically. -
*forgets to explain
task components. k}
*repeats commands, with-
out follow through.
*gives "wordy! command,
or explanation of undue
length. . .

C. Cue$ child,congéftently éccotding to éibgrém instructions.

(5) ’ ‘ (3)

(1)

*cues according to instruc-*cues child- in accoydance *gives weak cue when

tional ptogram.’ _ with the instructional
*varies cues in accordance program plan.

to program alternatives’ .*cues are articulated
for individhal child.
*clles using appropriate
volume, pitch, and artic- .
ulation. ) -

.
@ .
.

-
.

(5) . ' (3)

*assesses own languadge lev-*accepts speech and lan-

guage differences in-
children.
*adjusts language behav-

el and the effects on in-
dividual child.

*adapts language to indi-
vidual needs (pitch, ior to understanding
facial expressions, level of each child-
gestures, volume, length " *
of sentence; choice of
words). © - . . ' .

*telescopes instructions
to receptive level of
child and expands lan-
guage as child is able
to handle longer input®f 1
information.

*watches child to see if
instructions confuse or .
puzzle child, or #f child -
is "tuning Sut" and adapts - /

. further instructions to “

,meet 'these responses. o

with sufficient clarit§ﬂ

child is not attending.« -
*repeats cues without
waiting for,child to «
follow through.. °

*does not cue consis- *

. tently. .
_*cues®’ are garbied by -

poor articulation.

<

D. ' Corresponds instructions to child's receptive language level. .

) )
*talks over child's
level of understanding.
*instruction$ are too
“wo?‘r" or lengthy for
given child. - .
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-Teaching Behavior
Characterfistics (Cont.)

III. MANAGING THE ANTECEDENTS (Cont.) p

E. .Models appropriate response to tasﬁ.j«

. ”
-

- ) G
» *systematically shows *shows chlld what to do llons gh d
child what to do when when teaching a_new, task er:oﬁr.&de d{l
teaching a new task. " " response.' .U .""ﬂ" ) chlld wha ‘?éidﬁ
*effectively models task F U S O s

response to be learned A : uj’“":‘#”
(model is provided so e U ,' ‘!msim\ .o —Zf
ghild can fodMow the - S S
positive response). * -, T " .'t . e St
TR BN e

F, Uses approprlate v;sual,.verbal, or physleal ald when necessazyw =

to initiate response. A . LT ‘”mﬂﬁ‘j R -
' L ot Lo ey T
(5) K A T SN ¢ £ JAPE

*uses many types prompts, '*glves stdnidard assis- *uSes standard a1d3‘ ;
and cues to elicit the * tance hevessary to elicit.incohsistently. '*,;x;ff‘_
d331red response (verbal, ' responée deSLreé 5 *uses'parﬁial assisv'~:’f?,'
gestural phys1cal) - k3g: cons;stant in u§e of. tance'when fuli*éig
*varies the type of demon~ stan&ard aid- procedures. LS lnd;catedn .

stration to meet individ- SN T RS Tl :.'

ual response capabilities., S N T T T,

*provides full aid or assis=~. « . S L :

tance to initiate response. ¢ . : L”Q f‘; RN @
*uses aids only as ngcessary Ce R

to initiate responses desired. T

G: Uses partial aids and props‘én;inltiéte respbﬁding:.%.

" N . o . .‘At - v ' “ e, S
s . . N [ -~., ' . R

5 e D @) e T g T

:gses;nﬂi§ portion of - #uses parélal alds;conSLS-*ls lnCQHSlStant.ln uSe--
. prompts ard cues neces- tently as indicated on of aids and partlal alds.w{
saxy to elicit the desir- instructional prggram ' *does not appear to see.,
.ed response (verbal, ges-. sheet. - - ' difference in’ lEVels Qf
, tural, physical).- *understands need to vary . aSSLStance. . ‘ "'5g
*uses partial aids (manwal level of assistance in . . N x@‘ﬁfﬁ
guidance). when child ¢an keeping with response . R Y o
. - capabilities of.child.” . . ' T . i

. ' - . . . N
. . N

H. Rearranges teaching matenlals to av01d chlrd respondlng to

' position of stimulus ltem(s) - . C . T
X (5) : ’ T3 ' . (l) R
*always lays out material *periodically repositions *does not cons15tently R
in accordance with teach~ stimulus materials to . actoynt for distractors
ing plan,  andw»aries " avoid correct responding‘ or pos1tlon of teachlng
-position of materials so ' to position. o materlals. .
child does not respond to . ‘s - .
. Plage of item only. R i ‘f " . S




Teaching Behavior - ' .
Characteristics (Cont.) ' . . .

H. Cont.

*presents variety of

materials, adding . .
and subtracting dis- ' .
tractors according to

steps and units of

instructional plan

il

——

’ I. Provides additional aid if ‘child become frustrated during task
N opportunities. . ] . .
. (5) (3) : (1) )
*uses full Aid whenever *varies level of assis- -*does not provide oppor-
.7 child runs into unexpected tance within task opper- tunities fpr child to
difficulty. ’ tunities in arcordance meet with more success
! *uses Aids or partial aids* with program plan. than failure, by supply-

. if child _cannot perform *provides some opportun~ ing additional assis-
task withotit assistance in ities for child to suc- . tance-aids when child is
varying opportunities. ceed whén child is hav- hav1nq dlfflculty in a

*does not allow child to ing problems in complet- program. ,

- flounder or become frus- ing a task.

‘trated on opportunities, T .
but gives manual guidance, :

: models, etc., as necessary. * . o
*provides every opportunlty :

for ¢hild to experience
§ sucoess by changlng response
demands and levels of . ’ . , i
assistance. -

v

‘ -~
T J. Fades aids appropriately. 0 h (/ ) /

A -
Il

, (5) : (3) - (1)
“ ‘ *uses shaping procedures *beglns to fade assis- *continues to use full
to teach and maintain ‘tance of full aig.or or partial aid beyond
response desired and drops part1al aid as chlld point needed by child,
back assistance to natural learng task response. after child evidences
‘ . .level as quickly as poss- ’ . ability to respond by
) ible in accordance with himself.
- individual child needs. y
'» #*fades assistance complete- . )
ly as child learns task o
response. .
-*fades gradually amount of, ' ,
‘ assistdnce from full aid ) .
’ to partial aid to no aid
in keeping with changing g ’ . ‘ o , .
response capabilities of ’ . . . .
child. / , ) ) )




' ,Teaching Behavior
Characteristics (Cont.)

)

N -

-

»

III. MANAGING THE ANTECEDENTS (Cont.)
K. Makes child aware.df contingencies of reinforcement for
!’ correct response, (e.g. if "then instructions
. when needed).
- < . -
N (5) (3) (1)
» *systematlcally informs *explains contingencies *is inconsistent in

child of what needs to be for desired behavior’

. stating contingencies

e done, how to respond and response according to for response behavior.-
& what reinforcers will be -standard program plan. *rarely states contin-
available for the correct gencies of "if _
it response (if you do . ! . then __ "~
- then you can - ), °~ ' ’

e *varies statesment of contin-_ )

v gencies according to respon-
ses of child, and capabilities v

of child. . .

. L.

®
children,
. (5)
*defines "attention sig-
nals" for the group
9 (look, ready, look at

- L me; or points to objects
to engage children; may
also begin parallel
activity).

*gives each child assis-
tance and attention sys-
tematically, especially
for modeling correct
behaviors.

-
v

IV. MANAGING BEHAVIORS

_A.

s

' 3

tdelivers relnforcers
diately when "catchifig
. child being goo

*applies genuine positive
reinforcement, to indi-
vidual chlld 51tuatlon-

o . ally.

~

~

(3)
- *defines "attending sig-

Rotates attention among children when working with group of

(1)

*is unable to achieve

nals" for group (look at attending behav10r

me, ready).

*divides attention be=
tween all children in
group.

Catches the child being goodf

(3)

of group.

(1)

e<*maintains positive learn-*seldom reinforces

ing environment using
positive praise.

"

appropriate behaviors
spontaneously or on
intermittent basis.




v

Teaching Behavior
Characteristics (Cont.)

’

IV. MANAGING BEHAVIORS (Cont.)

B. Avoids unnecessary use of "No."

14 N
(5) t(3) (1)

*seldom uses negatives, *occasionally uses "No," *excessively uses "“No™
but does express dislik- but does tell child when when correcting child
ing for inappropriate behavior is inappropriate and expressing dislike
behavior. for a behavior.

C. Consistently reinforces appropriate behavior which is imcompatible
to behavior to be eliminated, (e.g., socially desirable vs. inter-"
ferring behaviors).

(5) (3) (1)

*implements individualized *inforces appropriate *focuses on negative
reinforcement procedures. behaviors in child, by behaviors.
*reinforces target kehavior accenting the positive. *does not reinforce
that is inconsistent with desired behaviors
undesirable behavior. ) appropriately or
*sets up positive learning consistently.
environment providing more

opportunities for success
. than failure.

*uses more positives than

negatives.,

>

D. Ignores minor misbehaviors.

(5) (3) (1)

*is able to ignore minor *occasionally tune$ to *immediately jumps
infraction by physi- miror misbehaviors, but child for minor
cally turning away from generally uses ignoring misdeed.
child or praising another procedure.
child (within hearing) )

. for appropriate or desired
béhaviors.

»

E. Avoids threatening child.

(5) ’ (3) ' (1)
*focuses on positive be~ *follows standard cor- *uses punishing or
havior. . rection procedures and aversive remarks.
*if child is engaged in rarely states conditions *always threatens child
inappropriate behavior in a threatening manner. with adverse consequences
simply states contingen- . for inappropriate behav-
cies, does not present ' iors, but rarely follows
corrections as a threat. ' up. "

4

ia)




v
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" Teaching Behavior
gharacteristics {Cont.)

IV. MANAGING BEHAVIORS (Cont.)

4

F. Avoids punishing in anger.

() . (3) (1)

*teacher controls overt *punishment follows stan- *verbal, gestures, or
anger response to child's dard procedures and any physical bearing often
inappropriate behaviors. expression of anger is conveys exasperation or )

*adapts quickly to hand- minimal anger directed toward
ling anger before necessary * child's inappropriate
punishment is dgplied. behaviors.

*if necessafy calls for . *punishment conyeys to
assistance from co-teacher child that he's gotten
or other adult when sit- teacher's "goat."
uation envokes anger. C

-~

v

G. Tells child why he is being punished and what must be done to gain
positive reinforcement.
> a

: (5) ' (3) (1)
*is able to explain to *expresses dislike for *is inconsistent with
child rationale for pun- inappropriate behaviors gxplanation to child
ishment and exactly what and defines positive of behavior disliked.

child must do to”correct behavior requirements. *rarely tells child
_the situation, regaining what bebavior is

>

‘position for positive . expected.
reinforcers. s : '

H. Pollows through with application of if then contingency
statements to interferring behavior. ¢
(5) . o (3) (1)

*clearly explains contin~ *explains contingencies *is inconsistent in stat-
gencies for inappro- for inappropriate behav- ing contingencies for
priate behaviors. ior. child.

*follows up stated con- *¥follows up stated contin-*is inconsistent in follow-
tingency immediately. ' gency most of the time. ing through contingencies
*tells child "rules of for inappropriate behav-
the game" when situ- - ior.

' ation or consequences
are vague,.unclear ox ‘ .

complicated. Other-

wise instructions are
. given by simply tell- .
ing child what he is .
expected to do and then
when he responds he is
reinforced by the situ-
ation. . - ' B

£

323




Teaching Behavior
Characteristics (Cont.) ) ’ *

H. (Cont.)

*effectivelf\u§es conse-
quences of performing .
desired behaviors cor- .
rectly or incorrectly. . |
*implements systematic
procedures for decreas-
ing behaviors by care-
fully stating contin-
gency. . .
*shows consistency in
' decreasing inappropriate .
behavior by use of contin-
gencies.

I. Uses mild punisher of wi;hdrawing'attention from child (e.qg.,
"time out self") for behavior not to be ignored.

-

(5) ' (3) (1)
*éffectively uses "timing *consistently uses s#hi- *attends to minor mis-
_out" of teacher attention dard correction proce- behavior when other
away from child when dures involved in with- procedures would be
child's minor .inappropri- drawing teacher atten- more appropriate.
’ ate behavior does not war- tion from child. *is inconsistent in
Yant reinforcers. ’ tuning into and away °
*if possible praises . . from inappropriate’
another child as model . behavior. '
fortdesired behavior . ) T

(e.g., -Junetyou'are sit~"
ting-nicely with hands

in lap, you're ready for
a turn to , ).

2 2

J. Withdraws privileges or reinforcers when undesirable behavior occurs.
’ ]

(5) (3) (1)

*uses effective punish- *uses consistent conse- *focuses on negative

ment procedures that are guences, withdrawing behaviors and always

adapted appropriwtely' to privileges or reinforcers responds verbally to

the special circumstances forcers from child in inappropriate behavior,

of the situation at hand. order to decrease in- without withdrawing

*tells child calmly that h appropriate behavior. privileges or attention.
- he has just lost the priv- . . '

iltege of ___ because , . -

*shows consistency in ase

of procedures for decreas-

ing inappropriate behav- .
ior. .




£
Teaching Behavior
Chdracteristics (Cont.) .

v

IV. MANAGING BEHAVIORS (Cont.)

K. Uses time out in a matter-of-fact manner removing child to time
out area for short time period (2-5 minutes).

~
-
<

- (5) C(3) . (1)

*ises time out as an aver- *uses time out precedures *uses time out inappro=-
sive contingency sparing- as indicated in special priately for fiinoy
ly,,only\as absolutely . program for interferring misbehavior.
necessary. behavior, but may have

*administers time out pro- some difficulty with con-
cedure in matter-of-fact . sistency of response.

‘manner, giving simple ex '

*takes child to time out area
without being overly physical
with child.

*leaves child in time out area
only for short time period
unless child is still behaving
inappropriately. )

*releases child from time out
in matter-of-fact manner
without additional reprimand.

L. Use physical restraint only when mebehavior is harmful to the

child and/or others. .

(5) (3 (1)
*uses physical,restraint *uses physical restraint *always stays away from
as an aversive contin- as indicated on special physical struggle or
gency only to weaken programs for interfering encounter with child.
‘interfering behavior behavior. *responds immediately
that is totally out of *responds in appropriate with overly firm.
control. - way to use of restraints physical restraint
*uses restraint when as predetermined in whenever misbehavior
child may be in danger program ~  occurs.
of hurting self and/or *argues with child while
others. in time out.

*yses restraint only for

a short time period and .

releases child as soon . .
as he is able to respond . ‘
toﬁverbal contingency.

2




Teaching Behavior
Chargcteristics (Cont.)

V. MANAGING THE CONSEQUENCES , . .

! A.

(5)-

*assesses individual child
in determining rewards
(primary, social, token,
activity).

*displays initiative and
creativity in matching
reinforcers to each child
and his learning environ-
ment. '

*selects reinforcers that
have been demonstrated
as meaningful to child.

*determines when to change
reinforcers and schedule
of reinforcement, so as
to avoid s&tiation.

*selects reinforcers that
are easy to implement
consistently.

*selects reinforcers that
ultimately lead to natural
and intrinsic reinforcers.

B. TReinforces appropri
H ‘ toward target behav

(5)
*consistently uses appro-
priate and genuine posi-
tive reinforcement (e.g.
individualized, well-
timed).

*consequences follow thé\}
SRS model and move from
a simple to a more com-

, plex response in a
logical,; smooth flowing
order.

*provides consistent rein-
forcement for new instruc-
tional activities.

. *provides reinforcement
for approximations toward
‘target behavior.
*reinforces a correct re-

. sponse even if a correc-
tion procedure was given.

-

-

Selects meaningful reinforcers for instructional activity. .

(3) (1)
*selects reinforcers from *reinforcers are selected
contingency file, appro~ at random and may not be
priately for use with a reflective of individual
-given child. child'§ needs~”
*the same reinforcers are
used in -the same way for
all children.

1

ate behavior (e.g., including approximations
ior).

(1)
*reinforcement and conse-
quation of behavior are
inconsistently applied.

*reinforcement is given
for less than appropriate
behaviors.

*forgets to reinforce
appropriate behavior as
per child's program plan.

3)
*consistently applies
positive reinforcement
as per standard proce-
dures outlined in
child's program.

(a3




Teaching Behavior e
Characteristics (Conht.)

V. MANAGING THE CONSEQUENCES (Cont.) . /

C. Provides immediate verbal Yeinforcement for appropriate response.

(s) (3) : (1) .
*demonstrates ability to *yerbal reinforcement is *verbal reinforcement
c5nsistently present given appropriately, is oftgn forgotten or
reinforcement and conse- according to individual delayed to the extent
quates behavior at the child's program plan. that child may not be
appropriate time. " able to link the rein-
*verbal reinforcers are forcer to desired behav-
- always delivered immedi- . ior (e.g.j child may be
ately as child responds : reinforced for wrong or
appropriately to task, : . different behavior).

command, or contingency. .

*wording of reinforcer is

appropriate to child, his .

level of understanding,

the task and the specific

performance situation. '
v

D. Gives social reinforcers naturally with enthusiasm.

() g{(s) (1)
*verbal and social rein- *social »€inforcement is *reinforcers are given *

foxcers are applied in given in natural manner mechanically.
noiﬁal‘§g9pural tone 6f in accordance with the  *social reinforcers
voice. , situation and program appear artificial
*social reinforcers are plan. and unnatural,
given naturally. in a warm, . .

naturally in a worm, but

matter-of-fact manner (e.

g., pat on shoulder, hug,-

smiles). .

E. Uses thinned schedule of reinforcement for acquired tasks
s (e.qg. }ntermittent reinforcement) .

(5) (3) ‘ @

*provides intermittent *follows through with *continuous reinforcement
reinforcement for ac- intermittent reinforce- is given, beyond the
quired tasks. ment schedule as out- point needed by child to

*as a workable schedule lined in child's pro- assist his response to
of meaningful’re%pférce- gram plan. ; task.

ment is attained, 'with
child responding at a
high rate -to task, .the
continuous reinforce-
ment’ schedule is thin-
ned to encourage greater .
independence of child.




Teaching Behavior
Characteristics (Cont.)

V. MANAGING THE CONSEQUENCES (cont.) .

-

s
[}

P. Provides edible or tangible reinforcers if necessary to

or maintgin child performance.
L 4 hd -
(5) \ (3)

*provides edible reinforc- *uses primary/tangible
'ers only as necessary to reinforcers as indicated
initiate responding be- ..in individual child's
havior for a child with program plan.

very low, peiformance

- level. .

*ytilizes tanéible or
activity reinforcers
if necessary to initiate
or maintain child's per-
formance.’

*provides basic reinforc-
ers but moves child away ,
from primary/tangibles
as soon as child's behav-
ior can be maintained by
social and verbal praise .
(intermittent use of pri-
mary/tangibles may still
be evidenced). - ’ . )

~

G. Pairs xerbal or social reinforcers with other
reinforcers. -

1
L4

. (5) - (3)
*always pairs verbal and. *pairs verbal and -social
social reinforcers with reinforcers with pri-~
primary/tangible or mary/tangible or activ-
activity reinforcers. ity'feinfofcers as indi-
*varies types of reinforc- cated in child‘'s indi~
‘ers when appropriate.. vidual program's plan.
*always pairs such rein- )

forcers with praise.

‘ '

*overuses
tangible

*does not.

fade use

initiate

(1)

edible/
reinforcers.
attempt to
of primary/

tangibles.

tangible or éctiyity

O8]

~

*rarely pairs use of

. primary/tangible or

activity reinforcers
with .social and verbal

praise.

o

5 . ) N
H. Pairs knowledge of correct results with verbal reinforcer where

possible. o ) '
(5) ° * 3) )

*usually tells child what
was good about his re- -
sponse within the givens
of each individual task
situation. : !

*verbal praise focuses on
the correctness of results
(e.g., neat, you put the
red circle next to the red
square, etc.)

ly what is cotrect about
his response.

. (1)
*often tells child exact~ *rarely tells child what

was correct about his
response specifically

(e.g., says, O.K., that's

right, good).
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Teaching Behavior ¢ %
Characteristics (Cont.) ’

V. MANAGING THE CONSEQUENCES (Cont.), ™ ' T -

» . .

I. Allows child sufficient opportunity (time) to perform task.

g (5) 3 . )
*gives, child time to *child is usually given *child is rushed through
respond to task. time td Yespond to each  the instructional activ-
*allows for successive opportunity provided. ity. .
opportunities to complete t - “*timing of presentations
task or comply to command. is not adjusted toyindi-_
*delays reinforcer§ inten-— Coa : vidual c¢hild's need¥%”
tionally in order to
. strength maintenance and - oo N
generalization of task T . :
for individual child. Ut
-*tasks are well-timed, and /) .
presented in accordance N . - . s
with individual child's . )
need. ! Lo

.

%
1
.

J. Uses coxrrection procedures consistently (e.g., correction is given
in matter-pf-fact manner). ’

- A

(5) (3) (1) 1

*emphasizes correct answer,*uses standard.correction *is inconsistent in
not incgrrect one when procedure appropriately, application‘of standard
providing correction. as outlined in child's correction procedures.
*provides correction if ‘progranm Plan. ., *does not correct child's
child responds incor- . . incorrect responses.
rectly. i . . ' ' *corrections are given

+ “#*does not fogus on nega- ' with emphasis on not, no,

. tives within thegcbr— o and that's wrong.

rection process. %, v . .-

*consistently, utilizes+

correction procedures,

but varies wording to . | R

avoid monotony and

sustain child's atten— . %) .~

. tion. -

*provides adeqﬁate amount ..

of aid to evoke correct " ' . .
response after correction : . . .

procedure is given. ¥ :

*allows child to practice £

correct response after o

correction has been given. %




: Tqachin§ Behavior .
' Characteristics (Cont.)

o

VI. KEEPING RECORDS - .

+

7A. Records individual daily progress using assigned coding system
{(e.g., clipboard data sheets).

H

(5) (3) (1)
*ig ablé to maintain com- *records daily progress *does not consistently
prehensive records on each using system set up on keep records on oppor-
child's daily performance. standard clipboard forms; tunities given during
*systematically records but there is some vari- daily instructional
child's daily progress, ance in consistency.’ activities.

hl

using ABA coding system.
*records general global
statements of progress

at the completion of each
program. ) v

B. Records correctly each child's opportunity for responding.

(5) (3) (1)
*consistently records *records daily progress *does not consistently
child's responses for using system set up on keep records on oppor-
each opportunity specific standard clipboard forms; tunities given during
.to the individualized but there is some vari- daily instructional
instructional activity. ance in consistency. . activities,

-

: *accurately records:child's
" response after each oppor-
tunity. (this time is @ -
rated by two reliability

observation ‘checks of

teacher taking data.)

v

C. Records baseline on instructional activity.

(5) (3) i (1)

*always takes baseline *generally takes baseline *takes baseline data
4 measures on new instruc= for assigned number of inconsistently.

tional activity. observations or oppor- .

*samples baseline;{ver tunities.

number of opportulities
needed to accurately

reflect current status
of child. ¢




v - 2
- LI

Teaching Behavior ~ R . o )
Characteristics (Cont.) '

Rl

’ VI. KEEPING RECORDS (Cont.) * )
D. Reco;ds teaching probes (both ahead and back). -
¢ X ‘ . - . ' N ] .
(5) _ (3) NeS I ,

*always implements sys-— *gives some additional *follows no systematic *
tematic procedure of opportunities to prac- procedure for assees-
probing child's instruc- tice or perform task ing child's responses
tional level. ’ ahead or back of current within a given program.
*implements periodic re= instructional activity
testing for learning of level. . " )

a specific concept or . ' . .
operation. ) ‘

*probes both ahead and .8 . - - o,
back to further establish . ' - )
training needs in areas : .
of strength or weakness. . . -

* K e K 4
,  E. Records mastery/maintenance checks. .

) 7 " (3) ' 1)

*always considers child's *incorporates mastery/ *doesn't know if child
pregress in terms of ac- maintenance checks in - is continuing to main-
quisit%on, generalization review of specific pro- tain skill, feels if he

] and operatioﬁs. grams as outlined-.in can do it once, he knows

*provides opportunities child's program plan. it. . .

.  for child’to respond to " ). ) #®
. assigned activity as a ' ) ¢ ‘
review process. - M . to.

*gathers data systemat-
ically on mastery/main- . -
tenance and program . R
effectiveness. - )

-~ - "

F. Notes alternatives or branches in teaching procedures on data
form and comment section.

* (5 (3) . (1)
*when implementing changes *recognizes changes or "*rarely records signif-
in specific teaching pro- adaptations in stated icant changes in standard
cedures for a given pro-~  program outline for an program plan.
gram, always records individual child and
» branching or details of records such changes

the alternative procedure. or makes special notes .
on data form.




o Teaching Behavior . . . . . -
@ " Characteristics {Cont.) . . .

) ; . . 2 \
= VI. XEEPING RECORDS (Cont.) -

. C - F.
@ . S . .
- (5) (3) 7 )
_ *when conducting an instruc- _-
oo tional activity in dccordance -
~ 7 with child's program plan, ‘e L
. " notes independently special ' . ' !
® © comments generated from, ,
within the activity (e.g., . -
. - . change offreinforcer, ad- &
. justed aids, special pro- g .
. s inherent in task for .
iven child, or aborting - ~ . )
program and why). Co

(Cont.) .

a

% R - .
. . G. Notes child(;éching criterion level. ° o

’

@ : . (5) . T(3) ~ . (1)
*maintains child's per- *records opportunities *dgés .ﬁot give child
formance level in accor; needed to practice.and sufficient opportunities

' ' . dance with individual ® perform task. > to reach criterja.

£ program plan. ' A *requires chikd to respond
*always- reaches criteria to a given task beyond

@ fol ‘individual child ‘point where is is consis-
performance before mov- : tently giving the correct
ing ahead in program or response, when child does
"changing programs. . ' not evidence need for
*clearly notes on indivdi- extended practice.

dual record form child! ' ’

® attainment of criteria.

.

. ; ‘
. 2 ‘ y

H. lc_ompletes all clipboard forms properly. ’ /\
J L7
' ’ 3) » (1)

" (5) . -
® *always completes eac eps clipboard forms up *is unable to accurately
form according to clip- to date by accurately set up clipboard forms

board instructions. supplying needed~data for individual child.
*develops comprehensive for each form accoxding

records on individual to instructions.
° ' children. o ) o . \

L _ *consistently records cur-' . . ~N .
' riculum planning and eval- ] -
uation. ' . . .
5 *isYable to incorporate . X "
relevant informgtion of ’

'. child's progress angd pro~ -
ik

: gram plans and cl ard . ~ C
' , forms. - . \ :

- *asks for assistance :;Z complet~
ing clipboard forms en necessary.

A

~

v .
-




., Teacking Beghavior,
Characteristics (Cynt.)

AY

)

* +
’
. vu.\ REVIEWING cRILD pR@é‘s —

o ¢

.

L~ Y .

v

(5)
. *systematlcally che&ks
~ ¢hild's daily accompllsh—
ments.
*always'evaluates dally
“lesson plans and activi-
ties, con51der1ng.ch11d
. progress before under-’

-

-

4 \
a. Analyzes essentla%'detagls from dal}y performance data.
AR (1)

. ‘
*

*evaluates daily- pexform— *sporadically reviews

ance data in terms chidd's daily perfor—
planned prdqram outgine; Tance.

and intended ¢Dtcomeés *does not reyaew dally

(abjectives). rogress unless, spec-

. oifically dlreEEE

,check prograhs.

taking the task of on-
going planning.
*identifies child's . ' ;
stfengths and weaknesses . . . >
according to behavioral ) ) : "
responses attained during .
mstructlonal activity. v .

,

BO

Evaluates child's difficulties in obsg;éable terms.

~
.

. o, 5y - (3)
*reviews comprehensive *makes decisions regard-
records qﬁ individual ing child performayce
children which includes and needs according to
‘assessment profile, daily daily progress rgcords.
performance records, and skstates in observable
other relevaat informa
tion such as home pro-
grams, medical yeportsf
parent/child tory
form. ) .
*evaluates specific be-
haviors present in child's
performance and can state
behaviors desired in terms
of measurable outcome
objectives.. : K
*evaluates data on'exhibit-

- ing behaviors upon entry
into program and incor-<

porates information in
progran-planning.

: *qvaluates out’comes or accom-
plishments &gainst 1ntended
program outcomes. ’

*specifically outlines child's
needs in terms of observables, .
stating what he is not doing : y .
or specifically hav1ng trouble

with.

- .

- (1)

*spends little or no
time in evaluation of
daily’ instructional
activity.

*does not state specifics

* terms the needs of child, of observed needs.
specifically what he'is .

‘not able ta do and is
having trouble with.

.

-

-

’

) . ’ . . - /-




?ea!hing Behavior
Characteristi¢és (Cont.).

-

VII. REVIEWING CHILD PROGRESS (cont.).

*n

data. -
(5)
*recognizes strengths and
weaknesses in child's
peryformance- and uses this

teaching/learning
situation.

*systematically updates
-daily programs as child
progress is‘evaluated,
resulting in continuing
ongoing plans.

*daily evaluation may lead
to restruction of objec-
tives, materials or proce-
dures.

*daily evaluation may lead
to decision of aborting
program.

*develops procedures for °
alternative programs,
branching or slicing

‘ back programs according
» to daily performance data.

D.

daily pepfdTmance

~

(5)

el

according to intended

* accomplishments or out-
come objectives.
*establishes each child's
performance level®in
accordance with assessed
. strengths and weaknesses
'and need for sustained
practice opportunitigs.
*provides as many opportun-
ities as necessary for
child to respond to task
consistently.
*allows for individual
"differences when setting
upgcriterion levels.

EN

P

.

-~

evalugtion ‘to adjust the -

Establishes criterion levels for tasks based on baseline data or

, instructional activity).

-

C. Modifies instructional activitiés on basis of daily.performance

/

3)

*mddifies instructional
plan on basis of base-
‘line data or daily per-
formance.

*is able to slice back
programs, and/or jumps
program ahead as indi-
cated by child's daily
performance.

€

(1) -

*rarely develops program
alterrmatives.

*does not independently
determine needed change
of diréctions in updat- .
ing daily program.

Ju

v

]
L)

(e.g- "determines amount of practice needed per
B\

. .

(3) )

*develops program criteria *determines amoupt of prac— *does not account for

tice needed for activity individual differences
and is able to write out when stating criteria-
the amount of practice, for performance. ’
stating a criterion level, *chooses arbitrary
according to individual’  number of opportunities
child?s needs. qu criteria, without

’ ‘ egard for individual
child's needs.

[ .

r




Teaching Behavior
Characteristics (Cont.)

VII. REVIEWING CHILD PROGRESS (cont.)

.

E.
)
*demonstrates an openness

In requesting assistance

in updating programs and

selecting from among
alternative -instructional
procedures.

*shows initiafive_in com-—
pleting update procedures
independently but readily
accepts ideas and input
from teaching team (e.g.
teacher, aid, parents)

*initiates contact with

(3)
*often asks for advice
and direction in plan-
ning and programs and

updating plans.

team and ~—sommunicates a ¢

feeling for the “partner-
ship"' in planning the
educational program.
*seeks additional resources
for program planning. .
_*recognizes own teaching

areas of strength and weak-

ness, and seeks advice and
. direction accordingly.

.

-

Asks for assistance in updating programs &s per need.

(1)
*rarely asks for help
with designing programs.

<

F. Updates program information based on criterion assessment measures.

(5)
*systematically updates
child's assessment data
and bases program plans
on basis of post-base-
line and past’péerformance.
- *correlates information.
from criterion assessment,
measured with curriculum,
and incorporates this
information into indivi-
dualized program plans.
*summar;zes_p;ogress'ahd
synthesizes information-
gained for individual
chiT@ assessment profile
and monitoring system, as
program updates are contin-
uallyidgveloped.

(3)

*often refers to criterion
referenced assessment when
making program plans and

monitoring child progress.

“
'

(1) 24
*rarely checks criteriqﬁéﬁ
assessment or utilizes™
"this information in
program plans. ’

.




g ARIZONA BEHAVIOR ANALYSIS MODEL
S ?  PROJECT FIRST CHANCE

TEACHING BEHAVIOR CHARACTERISTICS
*Item Analysis of Behavioral Criteria .

‘I « SETTING:

A. Removes extraneous, distracting material from within the instructional setting.

(5) (3)

*instructional area is ready *instructional ‘area is ready
® for the activity with no dis- . for programmed activity, but
tractors visible or within some material that is not
! close reach of child. Aall needed for the specific
other instructional material activity program is also at

i is stored in place. hand. ' ,
- . ‘*physical conditions of work )
® area are set in accordance

with child's heeds’ (Social,
cognitive, safety, etc.)

B. Arranges situation to facilitate responding (e.g., sits at child's level; handling of

(1)

*instructional area is
cluttered with toys oj
other objects in easy
reach.

*materials unrelated tdg
the specific program
are also within the
work area.

/

. Materials effectively to eliminate distraction) is controlled by teacher and focuses

® on task.
(5) (3)

_*follows program outline *follows program outline for
systematicallglin organ- setting” up instructional )
izing instructlonal area. area.

@® *readys all materials for *organizes physical arrange-
the instructional activ- * - .« ment prior to the instruc-
"ity. including child-size tional period.

C chair and other such . .

equipment.
*teacher sits next to or
® across from child in best
” position to attain child's

attention. !
*teacher moves chair, table ' '
or materials to make it ‘ . .
easier for child to respond.
® *tedcher makes sure the -
* physical setting or qggp— -

ment does not defeat the
child.

(1)
*follows no systematic
set-up procedure.




42CaCillnly Benavior
Characteristics (Cont.)

e , )
. .
II. PLANNING.
A. Uses information from assessment measures in planning.
. - N
(5) (3) (1)
*is able to obtain general *is able to usé some assess- *is unable to utilize
recommendations for instruc- ment information in planning the assess$mént data
. tions from assessment profile individual programs. profile in planning
¢ data. . for individual
*is able to outline general programs.
needs statements, ‘ . .
+ B. Selects materials appropriate to the instructional program.
* (5) . (3) (1)
*implements activities which *uses variety of materials *uses Some material in
‘. motivate constructive self- during instructional same way for ext,'ended
generalized behaviors in © activity. . period of time. J
child in each developmental *obvious lack of pIlan-
area: body management, - self- . ' ning and time spent i
" care; commun:.cat:.ons, pre- .® preparing materials.
academics; and socialization.
¢ *utilizes variety of instruc- . _ .

tional resources in planning
to facilitate meeting lesson
objectives according tp ind- - -
ividual program plans. ’

] C. Selects activity appropriate to level of the child.

(5) ' (3) . (1)

*each instructional actiwity *daily plan reflects some *instructional activit
scheduled is reflective of . awareness of areas of the does not appear to be
individual child's needs. child's needs. in keeping with child
[ *instructional activities are *usés developmentally . needs or abilities.
developed in accordance with appropriate materials. *uses ma.i:e_rials with
entry assessgent. no apparent purpase.

*instructional program based

upon priorities set forth in .

the I.E.Po \ - * §
® *uses materials that are . .

attractive to child.

D. Readies materials for use before beginning instruction.

(3) ' (1)

(5)
® *reviews outline of teaching *reviews outline of teaching *sporadically reviews
procedures for knowledge and procedures before each ) outline of teaching
skills (M-2) before gathering- instructional activity. procedures. -
materials and setting up *has materials and teaching *unsure of instruction
téaching situation. situation in order. cues and correction
*knows ‘instructions for pre- ’ procedures. |,
senting task. ) ’ s
* *knows correction procedure ‘ ”
. and cue. .
¥ *knows exactly how to handle .
correct and. incorrect 3 4
R _‘d N

1 . responses




4CALIILINYg DBCllavViVvl
Characteristics (Cont.) . )

~

II. PLANNING (CONT.)

E. Presents materials in accordance with directions for specific instructional activity.

- J .
(5) (3)

*follows systematic procedure
ofi presenting appropriate
instructional materials.
*follows logical seguence

® in presenting instruction

gradually inczeasing

degree of difficulty.

*knows criteria for learning

task and adheres to them .

while teaching the task.

in curriculum program.

F. Adjusts plans and expectations as necessary.

(5) (3)

*pinpoints specific skills *is able to make "on the
® in five developmental spot" decisions about
areas and adapts programs immediate instru